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GCSE	ENGLISH	LITERATURE	-	EDUQAS	STYLE	

COMPONENT	1	-	MARK	SCHEME	

	

Shakespeare	and	Poetry	
Time:	2	Hours	

SECTION	A	

GENERAL	INFORMATION	

Marking	should	be	positive,	rewarding	achievement	rather	than	penalising	failure	or	
omissions.	The	awarding	of	marks	must	be	directly	related	to	the	marking	criteria.	
Examiners	should	use	both	the	generic	assessment	grid	and	the	indicative	content	marking	
guidance	when	assessing	a	candidate’s	response.	

	

Band	Descriptors	

When	awarding	a	mark,	examiners	should	select	the	band	that	most	closely	describes	the	
quality	of	work	being	marked.	

• Where	the	candidate’s	work	convincingly	meets	the	descriptors,	the	highest	mark	
should	be	awarded.	

• Where	the	candidate’s	work	adequately	meets	the	descriptors,	the	most	appropriate	
mark	in	the	middle	range	should	be	awarded.	

• Where	the	candidate’s	work	just	meets	the	descriptors,	the	lowest	mark	should	be	
awarded.	

Examiners	should	use	the	full	range	of	marks	available	to	them	and	award	full	marks	for	
work	that	convincingly	meets	the	descriptors	in	that	band.	

	

Indicative	Content	

The	mark	scheme	instructs	examiners	to	reward	valid	alternatives	where	indicative	content	
is	suggested	for	an	answer.	Indicative	content	outlines	some	areas	of	the	text	candidates	
may	explore	in	their	responses.	This	is	not	a	checklist	for	expected	content	or	a	‘model	
answer’.	Where	a	candidate	provides	a	response	that	contains	aspects	or	approaches	not	
included	in	the	indicative	content,	examiners	should	use	their	professional	judgement	as	
English	literature	specialists	to	determine	the	validity	of	the	response/interpretation	in	light	
of	the	text	and	the	question	asked.	All	questions	provide	opportunities	for	candidates	to	
make	informed,	independent	responses,	and	such	opportunities	need	to	be	upheld	in	the	
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marking.	Valid	alternatives	should	be	rewarded	where	deemed	appropriate,	in	line	with	the	
skills	set	out	in	the	banded	levels	of	response	in	the	generic	assessment	grids.	

In	Section	B	question	7(b)	the	focus	of	the	question	is	comparison.	Therefore	examiners	
must	only	credit	points	which	are	comparative.	

	

Balanced	Responses	

Candidates	are	expected	to	produce	a	balanced	response	to	the	poetry	comparison	(Section	
B).	Where	responses	are	unbalanced,	candidates	will	be	self-penalising	as	they	will	not	be	
able	to	access	the	higher	bands	of	AO1,	AO2	and	AO3	which	require	a	sustained	focus	on	
the	task.	All	examiners	will	be	provided	with	examples	of	balanced	and	unbalanced	
responses	when	marking	is	standardised,	exemplifying	how	judgement	is	used.	

	

Assessment	Objectives	

AO1		 	 Read,	understand	and	respond	to	texts	to:	

AO1:1a		 maintain	a	critical	style.	

AO1:1b		 develop	an	informed	personal	response.	

AO1:2		 use	textual	references,	including	quotations,	to	support	and	illustrate	
interpretations.	

AO2		 Analyse	the	language,	form	and	structure	used	by	a	writer	to	create	
meanings	and	effects,	using	relevant	subject	terminology	where	appropriate.	

AO3		 Show	understanding	of	the	relationships	between	texts	and	the	contexts	in	
which	they	were	written.	

AO4		 Use	a	range	of	vocabulary	and	sentence	structures	for	clarity,	purpose	and	
effect,	with	accurate	spelling	and	punctuation.	

	

Assessment	objective	coverage	in	Component	1	

Assessment	Objective	 Section	A	(a)	 Section	A	(b)	 Section	B	
AO1:1a	 ü	 ü	 ü	
AO1:1b	 ü	 ü	 ü	
AO1:2	 ü	 ü	 ü	
AO2	 ü	 ü	 ü	
AO3	 	 	 ü	
AO4	 	 ü	 	
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SECTION	A:	(Shakespeare)	

GENERIC	ASSESSMENT	OBJECTIVES	GRIDS	

Questions	1-5	(a)	(extract)	

The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	

AO1	and	AO2	are	equally	weighted	in	this	question.	

Total	15	marks	

	

Band	 AO1:1A+B,	AO1:2	 AO2	

5	
	

13-15	
marks	

Candidates:	
sustain	focus	on	the	task,	including	overview,	
convey	ideas	with	consistent	coherence	and	use	
an	appropriate	register;	use	a	sensitive	and	
evaluative	approach	to	the	task	and	analyse	the	
text	critically;	show	a	perceptive	understanding	
of	the	text,	engaging	fully,	perhaps	with	some	
originality	in	their	personal	response;	their	
responses	include	pertinent,	direct	references	
from	across	the	text,	including	quotations.	

Candidates:	
analyse	and	appreciate	writers’	use	of	
language,	form	and	structure;	make	assured	
reference	to	meanings	and	effects,	exploring	
and	evaluating	the	way	meaning	and	ideas	are	
conveyed	through	language	structure	and	
form;		
	
use	precise	subject	terminology	in	an	
appropriate	context.	

4	
	

10-12	
marks	

Candidates:	
focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	the	
task;	show	an	understanding	of	key	aspects	of	
the	text,	with	engagement;	support	and	justify	
their	responses	by	appropriate	direct	reference	
to	the	text,	including	quotations.	

Candidates:	
discuss	and	increasingly	analyse	writers’	use	of	
language,	form	and	structure;	make	thoughtful	
reference	to	the	meanings	and	effects	of	
stylistic	features	used	by	the	writer;	
	
	use	apt	subject	terminology.	
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7-9	
marks	

Candidates:	
focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	the	
task;	show	an	understanding	of	key	aspects	of	
the	text,	with	engagement;	support	and	justify	
their	responses	by	appropriate	direct	reference	
to	the	text,	including	quotations.	

comment	on	and	begin	to	analyse	writers’	use	
of	language,	form	and	structure;	make	some	
reference	to	meanings	and	effects;		
	
use	relevant	subject	terminology.	

2	
	

4-6	
marks	

Candidates:	
have	some	focus	on	the	task,	convey	ideas	with	
some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	to	
the	task;	show	some	understanding	of	key	
aspects	of	the	text,	with	some	engagement;	
support	and	justify	their	responses	by	some	

Candidates:	
recognise	and	make	simple	comments	on	
writers’	use	of	language,	form	and	structure;	
may	make	limited	reference	to	meanings	and	
effects;		
	
may	use	some	relevant	subject	terminology.	
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direct	reference	to	the	text,	including	some	
quotations.	

1	
	

1-3	
marks	

Candidates:	
have	limited	focus	on	the	task,	convey	ideas	
with	occasional	coherence	and	may	sometimes	
use	an	appropriate	register;	use	a	simple	
approach	to	the	task;	show	a	basic	
understanding	of	some	key	aspects	of	the	text,	
with	a	little	engagement;	may	support	and	
justify	their	responses	by	some	general	
reference	to	the	text,	perhaps	including	some	
quotations.	

Candidates:	
may	make	generalised	comments	on	writers’	
use	of	language,	form	and	structure;	may	
make	basic	reference	to	meanings	and	effects;		
	
may	use	some	subject	terminology	but	not	
always	accurately.	

0	 Nothing	worthy	of	credit.	

	

Questions	1-5	(b)	(essay)	

The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	

AO1	and	AO2	are	equally	weighted	in	this	question.	

This	assessment	also	includes	5	marks	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	(AO4).	There	is	a	separate	assessment	grid	for	AO4.	

Total	marks	20+5	
	

Band	 AO1:1A+B,	AO1:2	 AO2	

5	
	

17-20	
marks	

Candidates:	
sustain	focus	on	the	task,	including	overview,	
convey	ideas	with	consistent	coherence	and	use	
an	appropriate	register;	use	a	sensitive	and	
evaluative	approach	to	the	task	and	analyse	the	
text	critically;	show	a	perceptive	understanding	
of	the	text,	engaging	fully,	perhaps	with	some	
originality	in	their	personal	response;	their	
responses	include	pertinent,	direct	references	
from	across	the	text,	including	quotations.	

Candidates:	
analyse	and	appreciate	writers’	use	of	
language,	form	and	structure;	make	assured	
reference	to	meanings	and	effects,	exploring	
and	evaluating	the	way	meaning	and	ideas	are	
conveyed	through	language	structure	and	
form;		
	
use	precise	subject	terminology	in	an	
appropriate	context.	

4	
	

13-16	
marks	

Candidates:	
focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	the	
task;	show	an	understanding	of	key	aspects	of	
the	text,	with	engagement;	support	and	justify	
their	responses	by	appropriate	direct	reference	
to	the	text,	including	quotations.	
	

Candidates:	
discuss	and	increasingly	analyse	writers’	use	of	
language,	form	and	structure;	make	thoughtful	
reference	to	the	meanings	and	effects	of	
stylistic	features	used	by	the	writer;	
	
	use	apt	subject	terminology.	
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3	
	

9-12	
marks	

Candidates:	
focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	the	
task;	show	an	understanding	of	key	aspects	of	
the	text,	with	engagement;	support	and	justify	
their	responses	by	appropriate	direct	reference	
to	the	text,	including	quotations.	

Candidates:	
comment	on	and	begin	to	analyse	writers’	use	
of	language,	form	and	structure;	make	some	
reference	to	meanings	and	effects;		
	
use	relevant	subject	terminology.	

2	
	

5-8	
marks	

Candidates:	
have	some	focus	on	the	task,	convey	ideas	with	
some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	to	
the	task;	show	some	understanding	of	key	
aspects	of	the	text,	with	some	engagement;	
support	and	justify	their	responses	by	some	
direct	reference	to	the	text,	including	some	
quotations.	

Candidates:	
recognise	and	make	simple	comments	on	
writers’	use	of	language,	form	and	structure;	
may	make	limited	reference	to	meanings	and	
effects;		
	
may	use	some	relevant	subject	terminology.	

1	
	

1-4	
marks	

Candidates:	
have	limited	focus	on	the	task,	convey	ideas	
with	occasional	coherence	and	may	sometimes	
use	an	appropriate	register;	use	a	simple	
approach	to	the	task;	show	a	basic	
understanding	of	some	key	aspects	of	the	text,	
with	a	little	engagement;	may	support	and	
justify	their	responses	by	some	general	
reference	to	the	text,	perhaps	including	some	
quotations.	

Candidates:	
may	make	generalised	comments	on	writers’	
use	of	language,	form	and	structure;	may	
make	basic	reference	to	meanings	and	effects;		
	
may	use	some	subject	terminology	but	not	
always	accurately.	

0	 Nothing	worthy	of	credit.	
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1. Romeo	and	Juliet	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	next	page.	

	
Look	at	how	the	Capulet	and	Montague	characters	speak	and	behave	here.		What	
does	it	reveal	to	an	audience	about	the	relationship	between	the	two	families	at	this	
point	in	the	play?	
	
Refer	closely	to	details	from	the	extract	to	support	your	answer.		

	 	 	 	 	 	 	 	 	
[15]	

	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	

AO1	
• An	overview	of	what	the	Capulets	and	the	Montagues	say	that	suggests	their	relationship.	
• The	Capulet	characters’	tendency	for	anger	and	quick	responses.	
• Benvolio’s	attempts	to	keep	the	peace.	
• That	this	is	the	exposition	of	their	relationship	and	will	define	the	action	in	the	remainder	

of	the	play.	
	

AO2	
• Shakespeare’s	use	of	language	to	reveal	the	relationship.	
• Comments	on	the	use	of	exclamatory	statements	from	the	citizens.	
• The	contrast	between	the	language	used	by	Montague	and	Capulet,	with	the	language	

used	by	their	wives.	
• The	structure	–	rising	action	until	they	are	interrupted	by	Prince	Escalus.	

	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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b) Write	about	Tybalt	and	the	way	he	is	presented	in	Romeo	and	Juliet.	 	
	 	 	 	 	 	 [25]	

	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• His	role	in	the	Capulet	family	and	his	loyalty	to	them.	
• His	relationship	with	Juliet.	
• His	tendency	to	jump	to	violence.	
• His	character	as	a	direct	contrast	to	Romeo’s;	foil.	
• His	death	leads	to	Romeo’s	banishment.	

	
AO2	

• Comments	on	Shakespeare’s	use	of	language	in	the	presentation	of	the	character	of	
Tybalt.	

• Much	of	Tybalt’s	speech	is	in	rhyming	couplets.	
• Juliet’s	reaction	to	Tybalt’s	death	–	how	her	character	emphasises	the	contrast	in	Tybalt	

and	Romeo’s	characters.	
• Use	of	stage	directions	and	dialogue	in	Act	3	Scene	1.	

	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
AO4	

Level	 Performance	Descriptors	
High	Performance	
4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	
2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	
1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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2. Macbeth	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	next	page.	

	
What	does	this	extract	show	an	audience	about	Macbeth’s	indecision	at	this	point	in	
the	play?		
	
Refer	closely	to	details	from	the	extract	to	support	your	answer.	

	 	 	 	 	 	 [15]	
	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	overview	of	Macbeth’s	indecision	in	the	extract.	
• Lady	Macbeth’s	appearance	and	the	effect	this	has	on	him.	
• His	uncertainty	and	fear	of	the	future	if	he	makes	the	wrong	decision.	
• His	extended	speech	and	stream-of-consciousness	style.	

	
AO2	

• Comments	on	Shakespeare’s	use	of	language	in	the	extract.	
• Extended	dramatic	monologue	representing	the	characters’	thoughts.	
• Use	of	questions	–	Macbeth	and	Lady	Macbeth	don’t	answer	each	other’s	questions.	
• The	structure	of	the	monologue	showing	his	changing	mind	and	contrasting	ideas.	
• The	repeated	use	of	the	words	‘if’	and	‘but’	showing	his	train	of	thought.	

	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
	
	
	
	
	
	
	
	



9	
	

b) Write	about	how	Shakespeare	presents	the	relationship	between	Macbeth	and	Lady	
Macbeth	at	different	points	in	the	play.	 	 	 	 	 	 	

[25]	
	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• Comments	on	their	relationship	and	the	dynamics	between	the	two	characters.	
• The	closeness	of	their	relationship	at	the	start	of	the	play.	
• Their	plans	and	actions	in	relation	to	the	murder.	
• Their	differing	views	following	the	murder	of	the	guards.	
• Macbeth’s	increasing	reliance	on	the	witches	rather	than	Lady	Macbeth.	

	
AO2	

• Comments	on	Shakespeare’s	use	of	language	in	the	presentation	of	the	characters’	
relationship.	

• Comments	on	the	changing	dialogue	of	Lady	Macbeth	from	manipulation	to	helplessness.	
• The	structure	of	the	play	and	the	importance	of	the	witches’	prophecy.	

	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
AO4	
	

Level	 Performance	Descriptors	
High	Performance	
4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	
2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	
1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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3. Othello	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	next	page.	

	
What	does	this	extract	show	an	audience	about	the	relationship	between	Othello	
and	Desdemona	at	this	point	in	the	play?		
	
Refer	closely	to	details	from	the	extract	to	support	your	answer.		

	 	 	 	 	 	 	 [15]	
	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• Comments	on	the	relationship	between	Othello	and	Desdemona	in	the	extract.	
• Desdemona’s	ability	to	get	what	she	wants	from	Othello.	
• Othello’s	love	for	Desdemona	and	his	desire	to	please	her.	
• Her	respect	for	him	(‘I	prithee’)	and	her	gentle	questioning.	

	
AO2	

• Comments	on	Shakespeare’s	use	of	language	in	the	extract.		
• Comments	on	Desdemona’s	gentle	but	insistent	confidence	that	she	can	get	what	she	

wants	(through	her	repeated	questioning).	
• The	use	of	respectful	language	used	by	Desdemona	and	Othello’s	reactions	to	this.	
• Comments	on	the	use	of	emotive	language	used	to	show	the	bond	between	the	

characters.	
• Candidates	may	comment	on	Desdemona’s	support	of	Cassio	publicly	and	how	her	actions	

support	Iago’s	plan	to	trick	Cassio.	
	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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b) ’Iago’s	lies	and	deception	are	an	important	part	of	the	play	as	a	whole.’	Show	how	
Iago’s	lies	and	deceptions	are	important	to	the	play	as	a	whole.	

[25]	
	

*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content		
Responses	may	include:	
	
AO1	

• An	overview	of	the	character	of	Iago	and	comments	on	why	he	is	deceitful.	
• Iago’s	desire	for	revenge	against	Othello	and	Cassio	and	his	willingness	to	involve	other	

characters	in	his	desire	for	revenge.	
• He	reveals	Othello	and	Desdemona’s	marriage	to	Brabanzio	secretly.	
• He	manipulates	Roderigo	and	Emilia	to	support	his	plans.	
• His	desire	for	revenge	leads	to	the	death	of	many	characters,	including	his	own	execution.	

AO2	
• Comments	on	Shakespeare’s	use	of	language	in	the	presentation	of	Iago’s	lies	and	deceit.	
• The	use	of	soliloquy	to	reveal	Iago’s	thoughts.	
• The	use	of	Emilia’s	[aside]	to	confirm	that	Iago	is	the	manipulator.	
• The	use	of	dramatic	irony.	
• The	tragic	end	to	the	play	as	a	direct	result	of	Iago’s	lies	and	deceit.	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
AO4	
	

Level	 Performance	Descriptors	
High	Performance	
4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	
2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	
1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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4. Much	Ado	About	Nothing	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	next	page.	

	
What	does	this	extract	show	an	audience	about	the	relationship	between	Beatrice	
and	Benedick	at	this	point	in	the	play?		
	
Refer	closely	to	details	from	the	extract	to	support	your	answer.		

	 	 	 	 	 	 	 	 [15]	
	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	overview	of	how	Beatrice	and	Benedick	speak	and	behave.	
• The	imaginative	insults	they	use	towards	each	other.	
• The	suggestion	that	neither	is	willing	to	allow	the	other	the	last	word.	

AO2	
• Shakespeare’s	use	of	language	to	reveal	the	relationship.	
• Comments	on	the	speed	of	the	dialogue	and	the	impact	this	has	upon	how	we	view	their	

relationship.	
• The	repeated	insults	the	two	characters	use.	
• The	structure	of	their	argument.	
• Their	creative	use	of	figurative	language.	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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b) ‘For	many	of	the	characters	in	Much	Ado	About	Nothing,	pride	causes	much	of	their	
sorrow.’	Show	how	pride	plays	an	important	role	in	the	play.	

[25]	
	

*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	the	theme	of	pride	throughout	the	play.	
• Claudio’s	pride	when	Hero	is	accused	of	being	disloyal	and	his	subsequent	actions.	
• Leonato’s	reaction	to	the	accusations	against	Hero.		Candidates	may	also	choose	to	

comment	on	the	source	of	his	pride.	
• Beatrice	and	Benedick’s	pride	and	how	pride	both	prevents	their	love	and	then	reveals	it.	
• Candidates	may	also	refer	to	pride	as	a	contributing	factor	to	Don	John’s	deceit.	

AO2	
• Comments	on	Shakespeare’s	use	of	language	in	the	presentation	of	the	characters’	pride.	
• The	use	of	insults	and	exclamatory	phrases	to	hide	pride.	
• The	comedic	features	of	the	play	used	to	emphasise	the	characters’	pride	(e.g.	the	use	of	

masks	and	mistaken	identity	to	cause	misunderstandings)	
• Comments	on	the	contrasting	relationships	presented	in	the	play	and	the	different	

characters’	embodiment	of	their	pride.	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
AO4	

Level	 Performance	Descriptors	
High	
Performance	
4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	punctuate	
with	consistent	accuracy,	and	consistently	use	vocabulary	and	sentence	structures	to	
achieve	effective	control	of	meaning.	

Intermediate	
Performance	
2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	punctuate	
with	considerable	accuracy,	and	use	a	considerable	range	of	vocabulary	and	sentence	
structures	to	achieve	general	control	of	meaning.	

Threshold	
Performance	
1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	punctuate	
with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	and	sentence	
structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	performance	
descriptor	above.	
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5. Henry	V	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	next	page.	

	
How	does	Shakespeare	create	mood	and	atmosphere	for	an	audience	here?	Refer	
closely	to	details	from	the	extract	to	support	your	answer.		

	 	 [15]	
	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	overview	of	the	mood	and	atmosphere	created	by	the	situation.	
• The	suggestion	that	there	is	no	hope	of	winning	the	battle.	
• The	characters’	sombre	mood	and	farewells	to	each	other.	

AO2	
• Comments	on	Shakespeare’s	use	of	language	in	the	extract.	
• Comments	on	the	audience’s	concern	for	the	King	at	the	beginning	of	the	extract.	
• The	suggestion	of	hopelessness	through	Exeter’s	dialogue.	
• The	references	to	religion	and	luck	–	intangible	forces	that	they	are	hoping	will	help.	
• The	characters’	farewells	to	each	other	create	a	sense	of	hopelessness.	
• The	use	of	stage	directions,	e.g.	Salisbury’s	exit.	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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b) Explore	the	relationships	between	the	male	characters	in	Henry	V.	
	 [25]	

	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	the	relationships	between	men	in	the	play.	
• The	different	impacts	upon	the	relationship	Henry	V	has	with	his	men;	leadership,	

patriotism	and	war.	
• Henry’s	execution	of	Bardolph.	
• Henry’s	manipulation	by	the	Archbishop	of	Canterbury	and	the	Bishop	of	Ely.	
• Comments	on	the	men	who	conspire	against	Henry	V’s	life	and	his	reaction	to	them.	

AO2	
• Comments	on	Shakespeare’s	use	of	language	in	the	presentation	of	the	relationships	

between	men.	
• The	use	of	monologues	to	show	Henry	V’s	inspiration	and	ability	to	lead	the	male	

characters.	
• The	symbolism	created	by	Henry	V’s	unity	of	his	four	captains.	
• The	use	of	the	monarchy	and	its	expectations	to	manipulate	and	encourage	Henry	V	into	

war.	
• Comments	on	the	contrasting	relationships	presented	in	the	play.	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
AO4	

Level	 Performance	Descriptors	
High	Performance	
4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	
2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	
1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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6. The	Merchant	of	Venice	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	next	page.	

	
What	does	this	extract	show	an	audience	about	Shylock’s	character	at	this	point	in	
the	play?	
Refer	closely	to	details	from	the	extract	to	support	your	answer.		

	 	 	 	 	 	 	 	 [15]	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	the	impact	Shylock’s	speech	and	behaviour	would	have	on	an	audience.	
• An	audience’s	response	to	the	action	in	the	extract.	
• How	Shylock	and	Antonio’s	mutual	dislike	is	shown.	
• The	dynamic	of	the	conversation;	Antonio	and	Bassanio	are	together	and	Shylock	alone.	

AO2	
• Comments	on	Shakespeare’s	use	of	language	in	the	extract.	
• Comments	on	the	stereotyped	presentation	of	Shylock’s	character.	
• The	effect	of	Shylock’s	(aside)	and	what	it	reveals	about	his	thoughts.	
• Antonio’s	willingness	to	borrow	from	Shylock	for	his	friend	despite	his	reluctance	to	do	so.	
• The	use	of	stage	directions	to	emphasise	the	changing	focus	of	Shylock’s	dialogue	from	

Bassanio	to	Antonio.		
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
	
	
	
	
	
	
	
	
	
	
	
	



17	
	

b) ‘In	The	Merchant	of	Venice,	the	female	characters	show	themselves	to	be	superior	to	
the	male	characters.’	Write	about	how	Shakespeare	presents	women	in	The	
Merchant	of	Venice.	

[25]	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	overview	of	the	female	characters	in	the	play	(Portia,	Nerissa	and	Jessica)	and	how	
they	are	presented.	

• The	changing	nature	of	how	an	audience	views	Portia	–	from	love	interest	to	saviour.	
• Jessica’s	escape	from	her	father	and	how	her	character	is	used	to	remove	an	audience’s	

potential	sympathy	for	Shylock.	
• Nerissa’s	marriage	to	Gratiano.	

AO2	
• Comments	on	Shakespeare’s	use	of	language	in	the	presentation	of	women.	
• The	use	of	wit	and	fast-paced	dialogue	to	reflect	Portia’s	intelligence.	
• Bassanio’s	stereotypical	descriptions	of	Portia’s	beauty.	
• Comments	on	Portia’s	need	to	impersonate	a	man	in	order	to	achieve	her	goal	of	saving	

Antonio.	
• The	use	of	Nerissa	to	reflect	Portia’s	character	(marriage,	disguise	and	trickery	of	her	

husband).	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
	
AO4	

Level	 Performance	Descriptors	
High	Performance	
4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	
2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	
1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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SECTION	B:	(Poetry)	
	

GENERIC	ASSESSMENT	OBJECTIVES	GRID	
	
Question	7	(a)	
	
The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	
	
AO1,	AO2	and	AO3	are	equally	weighted	in	this	question.	
	

Total	15	marks	
	

Band	 AO1:1A+B,	AO1:2	 AO2	 AO3	

5	
13-15	
marks	

Candidates:	
sustain	focus	on	the	task,	including	
overview,	convey	ideas	with	consistent	
coherence	and	use	an	appropriate	register;	
use	a	sensitive	and	evaluative	approach	to	
the	task	and	analyse	the	text	critically;	show	
a	perceptive	understanding	of	the	text,	
engaging	fully,	perhaps	with	some	
originality	in	their	personal	response;	their	
responses	include	pertinent,	direct	
references	from	across	the	text,	including	
quotations.	

Candidates:	
analyse	and	appreciate	writers’	
use	of	language,	form	and	
structure,	make	assured	
reference	to	meanings	and	
effects,	exploring	and	evaluating	
the	way	meaning	and	ideas	are	
conveyed	through	language	
structure	and	form;	use	precise	
subject	terminology	in	an	
appropriate	context.	

Candidates:	
show	an	assured	understanding	of	
the	relationships	between	texts	and	
the	contexts	in	which	they	were	
written,	including,	where	relevant,	
those	of	period,	location,	social	
structures	and	literary	contexts	such	
as	genre,	and	the	contexts	in	which	
texts	are	engaged	with	by	different	
audiences.	

4	
10-12	
marks	

Candidates:	
sustain	focus	on	the	task,	convey	ideas	with	
coherence	and	use	an	appropriate	register;	
use	a	thoughtful	approach	to	the	task;	show	
a	secure	understanding	of	key	aspects	of	
the	text,	with	considerable	engagement;	
support	and	justify	their	responses	by	well-
chosen	direct	reference	to	the	text,	
including	quotations.	

Candidates:	
discuss	and	increasingly	analyse	
writers’	use	of	language,	form	
and	structure,	make	thoughtful	
reference	to	the	meanings	and	
effects	of	stylistic	features	used	
by	the	writer;	use	apt	subject	
terminology.	

Candidates:	
show	a	secure	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

3	
7-9	

marks	

Candidates:	
focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	
the	task;	show	an	understanding	of	key	
aspects	of	the	text,	with	engagement;	
support	and	justify	their	responses	by	
appropriate	direct	reference	to	the	text,	
including	quotations.	

Candidates:	
comment	on	and	begin	to	
analyse	writers’	use	of	language,	
form	and	structure,	make	some	
reference	to	meanings	and	
effects;	use	relevant	subject	
terminology.	

Candidates:	
show	an	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

2	
4-6	

marks	

Candidates:	
have	some	focus	on	the	task,	convey	ideas	
with	some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	
to	the	task;	show	some	understanding	of	
key	aspects	of	the	text,	with	some	
engagement;	support	and	justify	their	

Candidates:	
recognise	and	make	simple	
comments	on	writers’	use	of	
language,	form	and	structure,	
may	make	limited	reference	to	
meanings	and	effects;	may	use	

Candidates:	
show	some	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
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responses	by	some	direct	reference	to	the	
text,	including	some	quotations.	

some	relevant	subject	
terminology.	

the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

1	
1-3	

marks	

Candidates:	
have	limited	focus	on	the	task,	convey	ideas	
with	occasional	coherence	and	may	
sometimes	use	an	appropriate	register;	use	
a	simple	approach	to	the	task;	show	a	basic	
understanding	of	some	key	aspects	of	the	
text,	with	a	little	engagement;	may	support	
and	justify	their	responses	by	some	general	
reference	to	the	text,	perhaps	including	
some	quotations.	

Candidates:	
may	make	generalised	
comments	on	writers’	use	of	
language,	form	and	structure,	
may	make	basic	reference	to	
meanings	and	effects;	may	use	
some	subject	terminology	but	
not	always	accurately.	

Candidates:	
show	limited	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

0	 Nothing worthy of credit.	

	
	
GENERIC	ASSESSMENT	OBJECTIVES	GRID	
	
Question	7	(b)	
	
The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	In	Section	B	question	7(b)	the	focus	of	the	question	is	
comparison.	Therefore,	examiners	must	only	credit	points	which	are	comparative.	
	
AO1,	AO2	and	AO3	are	equally	weighted	in	this	question.	
	

Total	25	marks	
	

Band	 AO1:1A+B,	AO1:2	 AO2	 AO3	

5	
21-25	
marks	

Comparison	is	critical,	illuminating	and	sustained	across	AO1,	AO2	and	AO3.	There	will	be	a	wide	ranging	discussion	of	
the	similarities	and/or	differences	between	the	poems.	
Candidates:	
sustain	focus	on	the	task,	including	
overview,	convey	ideas	with	consistent	
coherence	and	use	an	appropriate	register;	
use	a	sensitive	and	evaluative	approach	to	
the	task	and	analyse	the	text	critically;	show	
a	perceptive	understanding	of	the	text,	
engaging	fully,	perhaps	with	some	
originality	in	their	personal	response;	their	
responses	include	pertinent,	direct	
references	from	across	the	text,	including	
quotations.	

Candidates:	
analyse	and	appreciate	writers’	
use	of	language,	form	and	
structure,	make	assured	
reference	to	meanings	and	
effects,	exploring	and	evaluating	
the	way	meaning	and	ideas	are	
conveyed	through	language	
structure	and	form;	use	precise	
subject	terminology	in	an	
appropriate	context.	

Candidates:	
show	an	assured	understanding	of	
the	relationships	between	texts	and	
the	contexts	in	which	they	were	
written,	including,	where	relevant,	
those	of	period,	location,	social	
structures	and	literary	contexts	such	
as	genre,	and	the	contexts	in	which	
texts	are	engaged	with	by	different	
audiences.	

4	
16-20	
marks	

Comparison	is	focused,	coherent	and	sustained	across	AO1,	AO2	and	AO3.	There	will	be	a	clear	discussion	of	the	
similarities	and/or	differences	between	the	poems.	
Candidates:	
sustain	focus	on	the	task,	convey	ideas	with	
coherence	and	use	an	appropriate	register;	
use	a	thoughtful	approach	to	the	task;	show	
a	secure	understanding	of	key	aspects	of	
the	text,	with	considerable	engagement;	

Candidates:	
discuss	and	increasingly	analyse	
writers’	use	of	language,	form	
and	structure,	make	thoughtful	
reference	to	the	meanings	and	
effects	of	stylistic	features	used	

Candidates:	
show	a	secure	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
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support	and	justify	their	responses	by	well-
chosen	direct	reference	to	the	text,	
including	quotations.	

by	the	writer;	use	apt	subject	
terminology.	

literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

3	
11-15	
marks	

Comparison	is	focused	across	AO1,	AO2	and	AO3	with	some	valid	discussion	of	the	similarities	and/or	differences	
between	the	poems.	
Candidates:	
focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	
the	task;	show	an	understanding	of	key	
aspects	of	the	text,	with	engagement;	
support	and	justify	their	responses	by	
appropriate	direct	reference	to	the	text,	
including	quotations.	

Candidates:	
comment	on	and	begin	to	
analyse	writers’	use	of	language,	
form	and	structure,	make	some	
reference	to	meanings	and	
effects;	use	relevant	subject	
terminology.	

Candidates:	
show	an	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

2	
6-10	
marks	

Comparison	is	general	with	some	discussion	of	the	obvious	similarities	and/or	differences	between	the	poems.	
Candidates:	
have	some	focus	on	the	task,	convey	ideas	
with	some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	
to	the	task;	show	some	understanding	of	
key	aspects	of	the	text,	with	some	
engagement;	support	and	justify	their	
responses	by	some	direct	reference	to	the	
text,	including	some	quotations.	

Candidates:	
recognise	and	make	simple	
comments	on	writers’	use	of	
language,	form	and	structure,	
may	make	limited	reference	to	
meanings	and	effects;	may	use	
some	relevant	subject	
terminology.	

Candidates:	
show	some	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

1	
1-5	

marks	

Comparison	is	very	limited.	There	may	be	a	basic	awareness	of	the	obvious	similarities	and/or	differences	between	the	
poems.	
Candidates:	
have	limited	focus	on	the	task,	convey	ideas	
with	occasional	coherence	and	may	
sometimes	use	an	appropriate	register;	use	
a	simple	approach	to	the	task;	show	a	basic	
understanding	of	some	key	aspects	of	the	
text,	with	a	little	engagement;	may	support	
and	justify	their	responses	by	some	general	
reference	to	the	text,	perhaps	including	
some	quotations.	

Candidates:	
may	make	generalised	
comments	on	writers’	use	of	
language,	form	and	structure,	
may	make	basic	reference	to	
meanings	and	effects;	may	use	
some	subject	terminology	but	
not	always	accurately.	

Candidates:	
show	limited	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

0	 Nothing worthy of credit.	
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7. Answer	both	part	(a)	and	part	(b).

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	

a) Read	the	poem	below,	Cozy	Apologia,	by	Rita	Dove.		
	
In	this	poem	Dove	explores	the	relationships	between	people.		
	
Write	about	the	ways	in	which	Dove	presents	relationships	in	this	poem.	

	 	 	 	 	 	 	 	 [15]	
	
This	question	assesses	AO1,	AO2	AND	AO3.	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	the	speaker’s	relationship	with	‘Fred’.	
• The	respect	and	love	she	shows	for	him.	
• The	importance	of	the	title	–	she	defends	her	feelings.	
• The	discussion	of	other	men	and	how	they	compare	to	Fred.	

AO2	
• The	use	of	first	person	narrative	to	show	the	speaker’s	thoughts.		
• The	absence	of	Fred’s	views.	
• The	use	of	metaphor	and	simile	to	create	imagery.	
• The	use	of	the	hurricane	to	reflect	the	speaker’s	feelings	and	the	personification	of	the	

hurricane.	
• The	thoughtful	and	reflective	tone.	
• The	structure	reflects	the	storm	and	the	speaker’s	thought	process.	

AO3	
• Autobiographical	nature	of	the	poem	and	the	dedication	‘-	for	Fred’	referring	to	Dove’s	

husband	Fred	Viebahn.	
• Hurricane	Floyd	(1999)	gives	the	poem	a	sense	of	realism.	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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b) Choose	one	other	poem	from	the	anthology	in	which	the	poet	also	writes	about	
relationships.			
	
Compare	the	presentation	of	relationships	in	your	chosen	poem	to	the	presentation	
of	relationships	in	Cozy	Apologia.	

[25]	
	
In	your	answer	to	part	(b)	you	should	compare:	
	
• the	content	and	structure	of	the	poems	–	what	they	are	about	and	how	they	are	

organised	
• how	the	writers	create	effects,	using	appropriate	terminology	where	relevant	
• the	contexts	of	the	poems,	and	how	these	may	have	influenced	the	ideas	in	them	

	
Indicative	Content	
	
For	the	second	poem	candidates	may	choose	any	other	appropriate	poem	from	the	
anthology	that	explores	the	presentation	of	the	relationships	between	people.	For	example	
if	candidates	choose	The	Manhunt	then	responses	may	include:	
	
AO1	

• An	understanding	of	the	love	in	a	marriage	in	The	Manhunt	and	how	this	compares	with	
love	in	a	marriage	in	Cozy	Apologia.	

• Contrast	between	the	speaker’s	fear	of	losing	her	husband	in	The	Manhunt	versus	the	
whimsical	tone	in	Cozy	Apologia.	

AO2	
• Comments	on	how	both	Armitage	and	Dove	use	first	person	narrative	from	the	woman’s	

perspective	to	comment	on	the	relationships.	
• The	use	of	war	imagery	in	The	Manhunt	and	how	this	compares	to	the	use	of	imagery	in	

Cozy	Apologia.	
• The	use	of	structure	to	reflect	the	personal	journey	of	the	speaker	in	The	Manhunt	and	

how	this	compares	to	the	use	of	structure	in	Cozy	Apologia.	
AO3	

• An	understanding	of	the	contexts	of	The	Manhunt	and	Cozy	Apologia.	
• Comments	on	Armitage’s	use	of	Andy	and	Laura	Beddoes	as	the	inspiration	for	The	

Manhunt	compared	to	the	autobiographical	nature	of	Cozy	Apologia.	
• A	comparison	of	the	use	of	dangerous	situations	(war	and	a	hurricane)	as	the	backdrop	to	

both	poems.	
	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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GCSE ENGLISH LITERATURE - EDUQAS STYLE 

COMPONENT 1 - MARK SCHEME 

 

Shakespeare and Poetry 

Time: 2 Hours 

SECTION A 

GENERAL INFORMATION 

Marking should be a positive, rewarding achievement rather than penalising failure or 

omissions. The awarding of marks must be directly related to the marking criteria. 

Examiners should use both the generic assessment grid and the indicative content marking 

guidance when assessing a candidate’s response. 

 

Band Descriptors 

When awarding a mark, examiners should select the band that most closely describes the 

quality of work being marked. 

 Where the candidate’s work convincingly meets the descriptors, the highest mark 

should be awarded. 

 Where the candidate’s work adequately meets the descriptors, the most appropriate 

mark in the middle range should be awarded. 

 Where the candidate’s work just meets the descriptors, the lowest mark should be 

awarded. 

Examiners should use the full range of marks available to them and award full marks for 

work that convincingly meets the descriptors in that band. 

 

Indicative Content 

The mark scheme instructs examiners to reward valid alternatives where indicative content 

is suggested for an answer. Indicative content outlines some areas of the text candidates 

may explore in their responses. This is not a checklist for expected content or a ‘model 

answer’. Where a candidate provides a response that contains aspects or approaches not 

included in the indicative content, examiners should use their professional judgement as 

English literature specialists to determine the validity of the response/interpretation in light 

of the text and the question asked. All questions provide opportunities for candidates to 

make informed, independent responses, and such opportunities need to be upheld in the 
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marking. Valid alternatives should be rewarded where deemed appropriate, in line with the 

skills set out in the banded levels of response in the generic assessment grids. 

In Section B question 7(b) the focus of the question is comparison. Therefore, examiners 

must only credit points which are comparative. 

 

Balanced Responses 

Candidates are expected to produce a balanced response to the poetry comparison (Section 

B). Where responses are unbalanced, candidates will be self-penalising as they will not be 

able to access the higher bands of AO1, AO2 and AO3 which require a sustained focus on 

the task. All examiners will be provided with examples of balanced and unbalanced 

responses when marking is standardised, exemplifying how judgement is used. 

 

Assessment Objectives 

AO1   Read, understand and respond to texts to: 

AO1:1a  maintain a critical style 

AO1:1b  develop an informed personal response, 

AO1:2  use textual references, including quotations, to support and illustrate 

interpretations, 

AO2  Analyse the language, form and structure used by a writer to create 

meanings and effects, using relevant subject terminology where appropriate, 

AO3  Show understanding of the relationships between texts and the contexts in 

which they were written, 

AO4  Use a range of vocabulary and sentence structures for clarity, purpose and 

effect, with accurate spelling and punctuation. 

 

Assessment objective coverage in Component 1 

Assessment Objective Section A (a) Section A (b) Section B 

AO1:1a    

AO1:1b    

AO1:2    

AO2    

AO3    

AO4    
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SECTION A: (Shakespeare) 

GENERIC ASSESSMENT OBJECTIVES GRIDS 

Questions 1-5 (a) (extract) 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. 

AO1 and AO2 are equally weighted in this question. 

Total 15 marks 

 

 

Band AO1:1A+B, A01:2 AO2 

5 

 

13-15 

marks 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate 
register; use a sensitive and evaluative 
approach to the task and analyse the text 
critically; show a perceptive 
understanding of the text, engaging fully, 
perhaps with some originality in their 
personal response; their responses 
include pertinent, direct references from 
across the text, including quotations. 

Candidates: 

analyse and appreciate writers’ use of 

language, form and structure; make assured 

reference to meanings and effects exploring 

and evaluating the way meaning and ideas are 

conveyed through language structure and 

form;  

 

use precise subject terminology in an 

appropriate context. 

4 

 

10-12 

marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

Candidates: 

discuss and increasingly analyse writers’ use of 

language, form and structure; make thoughtful 

reference to the meanings and effects of 

stylistic features used by the writer; 

 

 use apt subject terminology. 

3 

 

7-9 marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

comment on and begin to analyse writers’ use 

of language, form and structure; make some 

reference to meanings and effects;  

 

use relevant subject terminology. 
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2 

 

4-6 marks 

Candidates: 

have some focus on the task, convey ideas 

with some coherence and sometimes use 

an appropriate register; use a limited 

approach to the task; show some 

understanding of key aspects of the text, 

with some engagement; support and 

justify their responses by some direct 

reference to the text, including some 

quotations. 

Candidates: 

recognise and make simple comments on 

writers’ use of language, form and structure; 

may make limited reference to meanings and 

effects;  

 

may use some relevant subject terminology. 

1 

 

1-3 marks 

Candidates: 

have limited focus on the task, convey 

ideas with occasional coherence and may 

sometimes use an appropriate register; 

use a simple approach to the task; show a 

basic understanding of some key aspects 

of the text, with a little engagement; may 

support and justify their responses by 

some general reference to the text, 

perhaps including some quotations. 

Candidates: 

may make generalised comments on writers’ 

use of language, form and structure; may 

make basic reference to meanings and effects;  

 

may use some subject terminology but not 

always accurately. 

0 Nothing worthy of credit. 
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Questions 1-5 (b) (essay) 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. 

AO1 and AO2 are equally weighted in this question. 

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures (AO4). There is a separate assessment grid for AO4. 

Total marks 20+5 

 

Band AO1:1A+B, A01:2 AO2 

5 

 

17-20 

marks 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate 
register; use a sensitive and evaluative 
approach to the task and analyse the text 
critically; show a perceptive 
understanding of the text, engaging fully, 
perhaps with some originality in their 
personal response; their responses 
include pertinent, direct references from 
across the text, including quotations. 

Candidates: 

analyse and appreciate writers’ use of 

language, form and structure; make assured 

reference to meanings and effects exploring 

and evaluating the way meaning and ideas are 

conveyed through language structure and 

form;  

 

use precise subject terminology in an 

appropriate context. 

4 

 

13-16 

marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

Candidates: 

discuss and increasingly analyse writers’ use of 

language, form and structure; make thoughtful 

reference to the meanings and effects of 

stylistic features used by the writer; 

 

 use apt subject terminology. 

3 

 

9-12 marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

comment on and begin to analyse writers’ use 

of language, form and structure; make some 

reference to meanings and effects;  

 

use relevant subject terminology. 

2 

 

5-8 marks 

Candidates: 

have some focus on the task, convey ideas 

with some coherence and sometimes use 

Candidates: 

recognise and make simple comments on 

writers’ use of language, form and structure; 
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an appropriate register; use a limited 

approach to the task; show some 

understanding of key aspects of the text, 

with some engagement; support and 

justify their responses by some direct 

reference to the text, including some 

quotations. 

may make limited reference to meanings and 

effects;  

 

may use some relevant subject terminology. 

1 

 

1-4 marks 

Candidates: 

have limited focus on the task, convey 

ideas with occasional coherence and may 

sometimes use an appropriate register; 

use a simple approach to the task; show a 

basic understanding of some key aspects 

of the text, with a little engagement; may 

support and justify their responses by 

some general reference to the text, 

perhaps including some quotations. 

Candidates: 

may make generalised comments on writers’ 

use of language, form and structure; may 

make basic reference to meanings and effects;  

 

may use some subject terminology but not 

always accurately. 

0 Nothing worthy of credit. 
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1. Romeo and Juliet 
 

a) Read the extract on the next page. 

 

Look at how Romeo speaks and behaves here. What does it reveal to an audience 

about his character at this point in the play? Refer closely to details from the extract 

to support your answer.        

  

[15] 

 
  

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of how Romeo speaks and behaves in the extract 

 Romeo’s feelings and despair, distress and grief in regards to rejection in love 

 Romeo’s initial despair is developed even further by Benvolio’s questioning 

 Romeo is very depressed by his rejection and is unmoved by Benvolio’s reasoning 

 

AO2 

 Shakespeare’s use of language to reveal Romeo’s thought processes and his character. 

 The melodramatic nature of the language full of oxymorons, pathos and rhetorical 

questions highlights Romeo’s dramatic character and love sick state. 

 Romeo’s long dialogue highlights Romeo’s self-indulgent nature/idealisation of love 

 

 

This is not a checklist, please reward valid alternatives. 

 

 

b) Examine the way Shakespeare presents the relationship between parents and 

children in the play Romeo and Juliet.   

 *[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and A04 (5 additional marks) 
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Indicative Content 

Responses may include: 

 

AO1  

 Key scenes which display some of the relationships with parents and their children: 

aftermath of the fight scene, Juliet and her father etc.  

 The deteriorating nature of the relationship between Juliet and her parents 

 Arranged marriages and its effect on the Capulet family’s relationships 

 Romeo and Juliet’s gradual distancing from their family and parents 

 

AO2 

 Comments on Shakespeare’s use of language in the presentation of the relationships 

between parents and children 

 The change of Juliet’s relationship with her parents from the start of the play to the end, 

e.g. sensitivity (as viewed through language) at the start of the play and develops into an 

aggressive/tyrannical relationship 

 How the structure of the play allows for a developing tension which culminates in Juliet’s 

forced marriage to Paris 

 Deception is used by both Romeo and Juliet in order to advance their relationship, their 

subsequent marriage and deaths 

 

 

This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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2. Macbeth 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

What does this extract show an audience about Macbeth’s state of mind at this point in 

the play? Refer closely to details from the extract to support your answer.  

            

           [15] 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of Macbeth’s ambition, but lack of action so far in the play 

 Macbeth’s awareness of the consequences of his actions 

 Awareness that Duncan is a good king 

 Macbeth sees his ambition as unnatural and doesn’t want to go ahead with the murder 

 

AO2 

 Comments on Shakespeare’s use of language in the extract 

 Macbeth’s thoughts are clearly structured and logical in this soliloquy 

 Language shows Macbeth is reasoned and well aware of his options and outcome if he 

goes ahead with the murder 

 How the structure shows him weighing up the options moving between reasoning and 

resistance. 

 

 

This is not a checklist, please reward valid alternatives. 

 

b) How does Shakespeare present the relationship between Macbeth and Lady 

Macbeth in the play?          

*[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 

 



10 
 
 

This question assesses AO1 and AO2 and A04 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of the relationship between Macbeth and Lady Macbeth and how this 

changes throughout the play 

 Lady Macbeth was the dominant character in planning and conceiving the murder of 

Duncan and how this changes 

 Macbeth’s indecision at the start of the play and how this changes and affects the 

relationship with his wife 

 

AO2 

 Comments on Shakespeare’s use of language in the presentation of the relationship 

between Macbeth and Lady Macbeth 

 Focus on the dynamics of the relationship and how Lady Macbeth treats/speaks to her 

husband, “my dearest partner of greatness” 

 Lady Macbeth supports her husband: fainting after finding Duncan’s body, the banquet 

scene 

 How the language Macbeth uses when talking to and about his wife changes as the play 

unfolds 

 Macbeth’s reaction to his wife’s death 

 

 

This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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3. Othello 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how the characters of Othello and Iago behave here. How do you think an 

audience might respond to this part of the play? Refer closely to the extract to support 

your answer.  

           [15] 

 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An audience’s anger at lago’s presence and his manipulation of Othello 

 An audience’s frustration with Othello’s blindness to lago’s character 

 An audience’s sympathy with Othello 

 

AO2 

 Comments on Shakespeare’s use of language in the extract 

 Comments on lago’s insincere, solicitous addresses to Othello 

 lago’s use of “green-eyed monster” and audience response to this 

 Othello’s language to describe his jealousy and his description of Desdemona  

 Comments on the structure and the change of Othello’s mind-set from the start of the 

conversation to the end 

 

 

This is not a checklist, please reward valid alternatives. 

 

 

b) Write about Iago and the way he is presented in the play Othello. 

  *[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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This question assesses AO1 and AO2 and A04 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of the character of Iago and how an audience may feel anger towards him 

 Comments on his hatred for Othello and Cassio and the tragedy that he starts and ends 

 How he manipulates all other characters around him 

 Comments on Iago’s insecurities and how this leads to his increasing jealousy and 

culminates in the play’s tragedy 

 Comments on the treatment of his wife 

 

AO2 

 Comments on Shakespeare’s use of language in the presentation of Iago 

 Iago’s angry, aggressive language at the beginning of the play and how this develops 

further as the play develops 

 The dramatic irony of the audience observing Iago’s systematic manipulation of Othello 

 Iago’s ambiguous ending and a lack of clear understanding of his motives 

 

 

This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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4. Much Ado About Nothing 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

How does Shakespeare present the characters of Benedick and Beatrice for an audience 

here? Refer closely to details from the extract to support your answer.  

            

[15] 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of the relationship between Beatrice and Benedick and its impact on the play 

 The presentation of Beatrice as a strong female character and equal in her conversations 

with Benedick 

 The presentation of gender in the extract 

 The dramatic impact of this scene 

 

AO2 

 Comments on Shakespeare’s use of language in the extract 

 The language used by Beatrice and Benedick, “parrot teacher” and “Lady Distain” 

 The comic aspect of this scene, underpinned by one line of sadness at the end   

 Comments on the way the scene language becomes harsher and more pointed as the 

extract develops 

 

 

This is not a checklist, please reward valid alternatives. 

 

b) How does Shakespeare present female characters in Much Ado About Nothing?  

*[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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This question assesses AO1 and AO2 and A04 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1  

 An overview of relationships between men and women in the play 

 The different attitudes to women and marriage in the play 

 Hero’s conventional presentation of femininity compared to Beatrice 

 Beatrice and Benedick’s familiarity and equality 

 The different stages of Hero and Claudio/Beatrice and Benedick’s courtship and eventual 

marriage 

 

AO2 

 Comments on Shakespeare’s use of language in the presentation of the women and their 

relationships with men 

 The contrast between the speech and behaviour of Beatrice and Hero and Claudio 

 Hero’s apparent death and what this says about the presentation of female characters in 

the play 

 Comments on the contrasting relationships presented in the play 

 

 

This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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5. Henry V 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how Henry V speaks and behaves here. How do you think an audience might 

respond to this speech? Refer closely to the details from the extract to support your 

answer. 

           [15] 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of the impact Henry V’s speech and behaviour would have on an audience 

 An overview of where this speech fits into Henry V’s goals and ambitions 

 The patriotic aspect of the speech and the dramatic impact 

 The impact of Henry V’s words and his role as a leader 

 

AO2 

 Comments on Shakespeare’s use of language in the extract, e.g. use of the imperative, 

similes and rhetoric. 

 Reflection on the war imagery and language of war  

 Comments on the structure of the speech, beginning and ending, the changing focus and 

how this makes a dramatic impact 

 Words and phrases used to describe England 

 

 

This is not a checklist, please reward valid alternatives. 

 

b) What kind of a king is King Henry V? Is he a good king or merely a successful one? 

 

*[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1  

 An overview of Henry V as leader and inspirer of men 

 The range of skills and techniques he employs in order to inspire his soldiers 

 Comments on his leadership qualities 

 His speeches in Act 3 Scene 1, Act 4 Scene 3, as well as his success in convincing Bates to 

fight, despite being outnumbered 

 His proven success in the negotiation of peace between France and England 

 

AO2 

 Comments on Shakespeare’s use of language in the presentation of the character of 

Henry V as a leader 

 His use of rhetorical skills in his speeches to the British army, as well as his more personal 

interactions with individuals, such as Bates 

 His use of terms such as, “dear friends” in order to identify with his men 

 The dramatic irony of his moving amongst his men in disguise 

 The use of contrast showing his charm alongside his ruthlessness, e.g. in his treatment of 

traitors 

 

 

This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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6. The Merchant of Venice 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how Shylock speaks and behaves here. How do you think an audience might 

respond to this part of the play? Refer closely to details from the extract to support your 

answer.           

[15] 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 How the character of Shylock speaks and behaves and audience reaction to him 

 Shylock’s appeal for humanity and empathy and how this is presented 

 The desperation and brief softness in Shylock 

 The realisation that Shylock still wants his revenge on Antonio 

 

AO2 

 Comments on Shakespeare’s use of language in this extract 

 The use of rhetorical questions that Shylock uses to invite empathy 

 Language used to justify Shylock’s revenge; he is the same as any man wronged 

 Comments on Shakespeare’s use of structure in this extract: e.g. the foregrounding of 

religion in Shylock’s speech and the listing of human frailties. 

 

 

This is not a checklist, please reward valid alternatives. 

 

b) Write about how Shakespeare presents the theme of revenge at different points in 

The Merchant of Venice.      

*[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and A04 (5 additional marks) 
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Indicative Content 

Responses may include: 

 

AO1 

 An overview of the theme of revenge in the play 

 The way Shylock traps Antonio through the lending of the money 

 Antonio’s contempt for Shylock 

 The trial and what it reveals about the characters and their relationship 

 Antonio’s revengeful nature at the end of the play 

 Comments on the theme of revenge through other characters and the sub-plots such as: 

Shylock’s pledged revenge on Jessica for stealing his money and Portia’s mocking revenge 

on Bassanio for losing the ring 

 

AO2 

 Shakespeare’s use of language in the presentation of revenge in the play 

 Comments on the repeated imagery linked to flesh/ violence/anger 

 Comments on the structure, such as how the balance of power and revenge develops 

throughout the play 

 

 

This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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SECTION B: (Poetry) 

 

GENERIC ASSESSMENT OBJECTIVES GRID 

 

Question 7 (a) 

 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. 

 

AO1, AO2 and AO3 are equally weighted in this question. 

 

Total 15 marks 

 

Band AO1:1A+B, A01:2 AO2 AO3 

5 
13-15 

marks 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate register; 
use a sensitive and evaluative approach to 
the task and analyse the text critically; show 
a perceptive understanding of the text, 
engaging fully, perhaps with some 
originality in their personal response; their 
responses include pertinent, direct 
references from across the text, including 
quotations. 

Candidates: 
analyse and appreciate writers’ 
use of language, form and 
structure, make assured 
reference to meanings and 
effects exploring and evaluating 
the way meaning and ideas are 
conveyed through language 
structure and form; use precise 
subject terminology in an 
appropriate context. 

Candidates: 
show an assured understanding of 
the relationships between texts and 
the contexts in which they were 
written, including, where relevant, 
those of period, location, social 
structures and literary contexts such 
as genre, and the contexts in which 
texts are engaged with by different 
audiences. 

4 
10-12 

marks 

Candidates: 
sustain focus on the task, convey ideas with 
coherence and use an appropriate register; 
use a thoughtful approach to the task; show 
a secure understanding of key aspects of 
the text, with considerable engagement; 
support and justify their responses by well-
chosen direct reference to the text, 
including quotations. 

Candidates: 
discuss and increasingly analyse 
writers’ use of language, form 
and structure, make thoughtful 
reference to the meanings and 
effects of stylistic features used 
by the writer; use apt subject 
terminology. 

Candidates: 
show a secure understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

3 
7-9 

marks 

Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to 
the task; show an understanding of key 
aspects of the text, with engagement; 
support and justify their responses by 
appropriate direct reference to the text, 
including quotations. 

Candidates: 
comment on and begin to 
analyse writers’ use of language, 
form and structure, make some 
reference to meanings and 
effects; use relevant subject 
terminology. 

Candidates: 
show an understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

2 
4-6 

marks 

Candidates: 
have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach 
to the task; show some understanding of 
key aspects of the text, with some 

Candidates: 
recognise and make simple 
comments on writers’ use of 
language, form and structure, 
may make limited reference to 
meanings and effects; may use 

Candidates: 
show some understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
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engagement; support and justify their 
responses by some direct reference to the 
text, including some quotations. 

some relevant subject 
terminology. 

literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

1 
1-3 

marks 

Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use 
a simple approach to the task; show a basic 
understanding of some key aspects of the 
text, with a little engagement; may support 
and justify their responses by some general 
reference to the text, perhaps including 
some quotations. 

Candidates: 
may make generalised 
comments on writers’ use of 
language, form and structure, 
may make basic reference to 
meanings and effects; may use 
some subject terminology but 
not always accurately. 

Candidates: 
show limited understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

0 Nothing worthy of credit. 

 

 

GENERIC ASSESSMENT OBJECTIVES GRID 

 

Question 7 (b) 

 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. In Section B question 7(b) the focus of the question is 

comparison. Therefore, examiners must only credit points which are comparative. 

 

AO1, AO2 and AO3 are equally weighted in this question. 

 

Total 25 marks 

 

Band AO1:1A+B, A01:2 AO2 AO3 

5 
21-25 

marks 

Comparison is critical, illuminating and sustained across AO1, AO2 and AO3. There will be a wide ranging discussion of 
the similarities and/or differences between the poems. 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate register; 
use a sensitive and evaluative approach to 
the task and analyse the text critically; show 
a perceptive understanding of the text, 
engaging fully, perhaps with some 
originality in their personal response; their 
responses include pertinent, direct 
references from across the text, including 
quotations. 

Candidates: 
analyse and appreciate writers’ 
use of language, form and 
structure, make assured 
reference to meanings and 
effects exploring and evaluating 
the way meaning and ideas are 
conveyed through language 
structure and form; use precise 
subject terminology in an 
appropriate context. 

Candidates: 
show an assured understanding of 
the relationships between texts and 
the contexts in which they were 
written, including, where relevant, 
those of period, location, social 
structures and literary contexts such 
as genre, and the contexts in which 
texts are engaged with by different 
audiences. 

4 
16-20 

marks 

Comparison is focussed, coherent and sustained across AO1, AO2 and AO3. There will be a clear discussion of the 
similarities and/or differences between the poems. 

Candidates: 
sustain focus on the task, convey ideas with 
coherence and use an appropriate register; 
use a thoughtful approach to the task; show 

Candidates: 
discuss and increasingly analyse 
writers’ use of language, form 
and structure, make thoughtful 

Candidates: 
show a secure understanding of the 
relationships between texts and the 
contexts in which they were written, 



21 
 
 

a secure understanding of key aspects of 
the text, with considerable engagement; 
support and justify their responses by well-
chosen direct reference to the text, 
including quotations. 

reference to the meanings and 
effects of stylistic features used 
by the writer; use apt subject 
terminology. 

including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

3 
11-15 

marks 

Comparison is focused across AO1, AO2 and AO3 with some valid discussion of the similarities and/or differences 
between the poems. 

Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to 
the task; show an understanding of key 
aspects of the text, with engagement; 
support and justify their responses by 
appropriate direct reference to the text, 
including quotations. 

Candidates: 
comment on and begin to 
analyse writers’ use of language, 
form and structure, make some 
reference to meanings and 
effects; use relevant subject 
terminology. 

Candidates: 
show an understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

2 
6-10 

marks 

Comparison is general with some discussion of the obvious similarities and/or differences between the poems. 

Candidates: 
have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach 
to the task; show some understanding of 
key aspects of the text, with some 
engagement; support and justify their 
responses by some direct reference to the 
text, including some quotations. 

Candidates: 
recognise and make simple 
comments on writers’ use of 
language, form and structure, 
may make limited reference to 
meanings and effects; may use 
some relevant subject 
terminology. 

Candidates: 
show some understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

1 
1-5 

marks 

Comparison is very limited. There may be a basic awareness of the obvious similarities and/or differences between the 
poems. 

Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use 
a simple approach to the task; show a basic 
understanding of some key aspects of the 
text, with a little engagement; may support 
and justify their responses by some general 
reference to the text, perhaps including 
some quotations. 

Candidates: 
may make generalised 
comments on writers’ use of 
language, form and structure, 
may make basic reference to 
meanings and effects; may use 
some subject terminology but 
not always accurately. 

Candidates: 
show limited understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

0 Nothing worthy of credit. 
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7. Answer both part (a) and part (b).

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

(a)  Read the poem below, Dulce et Decorum Est by Wilfred Owen. 

 

In this poem Owen explores ideas about war and sacrifice. Write about the ways in 

which Owen presents war in this poem. 

 

 [15] 

This question assesses AO1, AO2 AND AO3. 
 

Indicative Content 

Responses may include: 

 

AO1 

 An appreciation of Owen’s anger about the waste of war and the myth of the noble death 

of dying for your country 

 The detailed description of the soldiers walking through mud and the painful death due to 

gas inhalation 

 The clear awareness of speaking to an audience and aiming to teach that no death in war 

is a ‘good’ one 

  

AO2 

 Comments on the use of language to detail the horrors of war  

 The structure of the poem, which leads up to the powerful but devastating final line and 

message of the poem 

 The poet’s use of similes to highlight the pitiful nature of the soldiers 

 The emotive and angry language which indicates the poet’s own frustrations and anger 

 

AO3 

 Owen’s own experiences as a front line soldier and how this has influenced his opinions 

 Owen’s uneasy relationship with war and the soldiers he fought with 

 Owen sees the soldiers as heroes despite their deprivations 

 

 

This is not a checklist, please reward valid alternatives. 
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(b) Choose one other poem from the anthology in which the poet also writes about 

War. 

 

Compare the presentation of war in your chosen poem to the presentation of 

War in Dulce et Decorum Est.        

In your answer to part (b) you should compare: 

 The content and structure of the poems – what they are about and how they 

are organised 

 How the writers create effects, using appropriate terminology where relevant 

 The contexts of the poems, and how these may have influenced the ideas in 

them 

  [25] 

Indicative Content 

 

For the second poem candidates may choose any other appropriate poem from the 

Anthology that explores the presentation of war. For example, if candidates choose The 

Soldier then responses may include: 

 

AO1 

 An Understanding of the presentation of war in The Soldier and how this compares with 

Dulce et Decorum Est 

 The romanticised and idealised description of death in The Soldier in comparison to the 

bleak violence in Dulce et Decorum Est 

 How both poems deal with the theme of war 
 

AO2 

 How Brooke uses language to achieve particular effects and how this compares to Owen 

 The use of calm innocent imagery used in The Solider compares to the imagery in Dulce et 

Decorum Est 

 How the structural features in The Solder compares to Dulce et Decorum Est 
 

AO3 

 An understanding of the contexts of The Soldier and Dulce et Decorum Est 

 Comments on the contrasts in the opinions of war expressed by both poets  

 Valid comparisons of the autobiographical elements of both poems 

 A comparison of the contextual factors affecting The Solider and Dulce et Decorum Est, 
e.g. the presentation of death and its consequences by each of the poets 

 

 

This is not a checklist, please reward valid alternatives. 
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SECTION A: (Shakespeare) 

Answer on one text only. 

6. The Merchant of Venice 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the opposite page. 

 

Look at how the characters speak and behave here. How do you think an audience 

might respond to this part of the play?  

 

Refer closely to details from the extract to support your answer.  

[15] 

 

 

b) Write about how Shakespeare presents women in The Merchant of Venice. * 

[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

 

Grade 2 Response 

 

a) In this extract, Shylock is presented in different ways to an audience. 

 

Antonio is seen as good because he is polite to Shylock.  He uses “Is he yet possessed 

How much ye would?” to check that Shylock is willing to give him the money.  When 

Shylock is shown to not be listening to Antonio and Bassanio, Shylock is shown as rude. 

 

Bassanio is seen as more impatient towards Shylock when he says “Shylock, do you 

hear?” but respectful towards Antonio when he says “Signor Antonio” so the audience 

thinks that he likes Antonio but not Shylock.  This shows that some characters do not like 

Shylock and the audience wonders why. 

 

Shylock speaks aside and Antonio and Bassanio can’t hear him.  He talks about hating 

Antonio and is seen as rude.  At the time, people didn’t like Jews so the people watching 
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would have thought it was strange that Shylock said he hated Antonio for being a 

Christian.  This adds to the idea that Shylock is rude to the Christian characters. 

 

b) There are three women in The Merchant of Venice.  There is Portia, Nerissa and Jessica.  

 

Portia is the most important woman and she has lots of sides to her.  She is in love with 

Bassanio and marries him.  Shakespeare shows that she wants him to win the test that 

her father has set and when he does she seems pleased.  She also saves Antonio from 

Shylock’s bond showing that she is clever and is the hero.  She decides to trick Bassanio 

and try to get his ring from him to find out how much he loves her. 

 

Nerissa marries Gratiano and is in love with him but she also helps Portia in the trial.  

She dresses up as a man and tricks Gratiano with the ring too.  She is a lot like Portia. 

 

Jessica is Shylock’s daughter who marries a Christian (Lorenzo) which is not what Shylock 

would have wanted her to do.  The reason this is so bad is because Shylock and Jessica 

are Jews and she takes some of her father’s money when she leaves. 

 

 

Grade 5 Response 

 

a) Shylock speaks aside at the start of the extract and shows an audience what he thinks 

about Antonio. He uses the sentence “I hate him for he is a Christian” to show the 

audience that it is his religion that means that he hates Antonio.  An audience at the 

time would have thought that this was unusual because Shylock was a Jew and most of 

the audience would have been Christian so they would react by disliking Shylock rather 

than Antonio.  Later on in this speech, Shylock also says that he doesn’t like that Antonio 

lends money because that is his job and Antonio is taking business away from him “He 

lends out money gratis”.  The word “gratis” means free and shows that Shylock is angry 

that Antonio is taking his business.  The audience would react badly to this as they would 

see Shylock as being greedy. 

 

Later on in the extract, Bassanio thinks that Shylock isn’t listening to him and asks him 

“Shylock, do you hear?”.  This question shows that Bassanio is impatient and thinks that 

Shylock should be listening to them.  This also shows that Bassanio thinks he is more 

important than Shylock, which the audience would agree with after Shylock’s aside. 

 

Shylock then becomes challenging and says that he doesn’t have all of the money that 

Antonio wants to borrow.  Shakespeare uses a question “What of that?” to show that 

Shylock doesn’t want Antonio and Bassanio to have all of the power in their deal but he 

very quickly says that another man of his tribe will give it to him “will furnish me”.  The 
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very quick change from saying he doesn’t have the money to saying that he does shows 

that Shylock does really want Antonio’s business but that he just wants to make him 

think a little instead of expecting the money straight away.  He also calls Antonio “fair, 

good Signor” to show that he is respectful to him. 

 

b) The first female character is Portia and she is the most important female character in the 

play.  She is a wealthy heiress whose father has set a task to make sure that Portia 

marries the right man.  Portia is obviously still controlled by her father even after his 

death and so Shakespeare presents her as a woman who relies on men.  However, when 

we see her speak about the task, it is clear that she would prefer Bassanio to win it and 

claim her hand.  Shakespeare uses the line “as fair as any comer I have looked on yet for 

my affection” to show that she wants Bassanio to win and the use of the word “fair” 

shows that she likes him.  This shows Portia as an independent woman but also that she 

is respectful of her father’s wishes. 

 

Later in the play, she is used to save Antonio from Shylock’s bond.  When she dresses as 

a man and goes to the trial, she says “He shall have nothing but the penalty” and this 

shows that she is more clever than any of the men in the room, because she has worked 

out how she can stop Shylock from killing Antonio.  The words “nothing but the penalty” 

means that Shylock is not allowed to take any blood from Antonio and that he is only 

allowed exactly a pound of flesh so if he cuts any more or any less then he becomes 

guilty of a crime.  This shows Portia as clever and more important than the male 

characters. 

 

 

Grade 8 Response 

 

a) At the beginning of the extract, Bassanio refers to Antonio as “Signor” suggesting 

immediately that he has respect for him and that Shylock should too.  This sets the tone 

for the extract and invites an audience to understand that Bassanio is indebted to 

Antonio (as the audience knows he is, due to their agreement).  This, therefore, means 

that Shylock’s “(aside)” and the disrespectful tone created by this first soliloquy is 

shocking for an audience and they are not sure how to respond.  This is further 

supported when Shylock speaks disrespectfully about Antonio in “I hate him” and 

“which he calls “interest””.  As an audience would have been predominantly Christian, it 

is clear that Shakespeare is deliberately creating Shylock as a character that the 

audience is supposed to dislike.  This is predominantly shown in the religious language “I 

hate him for he is a Christian” and “ancient grudge”; the use of the word “grudge” and 

its negative connotations further emphasising that Shylock is a villain.  Additionally in 

this speech, Shylock attempts to gain sympathy from the audience by suggesting that 

“he [Antonio] hates” Shylock.  However, the references to money lending and “interest” 
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would have turned the audience against Shylock and, therefore, Shakespeare carefully 

crafts this speech to ensure that the audience sees Shylock not only as a distasteful 

character but also his attempts to manipulate them. 

 

It is important that this “(aside)” occurs immediately as Antonio arrives because the 

deferent tone and polite language that Shylock subsequently uses when speaking to 

Antonio, particularly when he calls him “fair” and “good” is seen by the audience as 

further evidence of his deceitful character.  Additionally, the juxtaposition between 

“cannot instantly raise up the gross” and “Tubal... will furnish me” suggests that Shylock 

only mentioned this to manipulate Antonio into thinking that Shylock is more respectful 

than he actually is.  Shylock is further presented to the audience as a deceitful and 

manipulative character.  It is also important to note that during this conversation, 

Antonio’s language remains business-like and detached “possessed how much” and “for 

three months”, contrasting his character with the impression the audience has of 

Shylock and ensuring that the audience sees Antonio as a good man. 

 

b) Portia, as the main female character in The Merchant of Venice, is used by Shakespeare 

to contrast the male characters and their folly.  In comparison to Bassanio and Antonio’s 

hopelessness, she is presented as the saviour in the trial scene when she reveals her 

plan to save Antonio from the bond; “nothing but the penalty”.  However, she is not only 

presented as a saviour, but a moral character who presents to the audience the wrong-

doing of the male characters. 

 

Portia is foil to Shylock’s anger and determination to kill a Christian.  In the trial scene, 

her character is used by Shakespeare to intensify the presentation of Shylock as a 

merciless man and further vilify Jews for the audience.  The line “Then must the Jew be 

merciful” and subsequent references to mercy in the phrases “pray for mercy” and 

“thrice thy money” contrast Shylock’s repeated insistence on his “bond”.  This further 

creates the impression in the audience that Shylock is a villain.  It presents the female 

character as good, kind and merciful in contrast to Shylock’s character. 

 

Additionally, Portia is used in the trial scene as the voice of justice and reason.  Once 

Shakespeare establishes that Shylock cannot take his bond without committing a crime, 

the tone of her speech changes and she asks “What mercy can you render him, 

Antonio?”.  The return to the notion of “mercy”, despite Shylock having failed to show 

any creates the impression that Portia is reasonable and she is the first character to 

treat Shylock with kindness.  Her encouragement that Shylock’s misdeeds are forgiven in 

the same way that Antonio’s were shows Portia as just and fair.   This chastises the 

audience and reminds them that Jews should not be prejudiced against; Portia is, 

therefore, used by Shakespeare to exemplify Christian values. 
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SECTION B: (Poetry) 

Answer on one text only. 

7. Answer both part (a) and part (b).

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the poem below, Cozy Apologia, by Rita Dove.   

 

In this poem Dove explores the relationships between people.  

 

Write about the ways in which Dove presents relationships in this poem. 

[15] 

 

 

b) Choose one other poem from the anthology in which the poet also writes about 

relationships.   

 

Compare the presentation of relationships in your chosen poem to the presentation 

of relationships in Cozy Apologia. 

 

In your answer to part (b) you should compare: 

 

 the content and structure of the poems – what they are about and how they are 

organised 

 how the writers create effects, using appropriate terminology where relevant 

 the contexts of the poems, and how these may have influenced the ideas in them 

 

[25] 

 

Grade 2 Response 

 

a) This poem is about Rita Dove’s relationship with her husband Fred and she shows that 

she loves him more than any other people in her life.  She writes this poem to Fred and 

says “you” a lot in the poem. 

 

She uses the hurricane to show that she is stuck in the house and this is why she is 

thinking about him.  She calls him Big Bad Floyd to make the hurricane out to be bad and 

I think she is comparing Fred to the hurricane saying that she likes him better than Floyd. 

 



7 
 
 

Rita Dove also uses the boys from her childhood (who are called Marcel, Percy and 

Dewey) to show that she loves Fred more than them and she says they have sissy 

names. 

 

b) Both poems talk about love in a marriage as Cozy Apologia is about Rita Dove’s 

relationship with her husband and The Manhunt is about Laura and Andy Beddoes.  

Simon Armitage found out about Andy Beddoes’ experiences of war and decided to 

write about what might have happened when he got back. 

 

There is also a comparison that in The Manhunt, something really bad (war) has 

happened to them but in Cozy Apologia, the bad thing is just a hurricane so it makes it 

seem less important than in The Manhunt.  This makes the relationship in The Manhunt 

seem more difficult than in Cozy Apologia. 

 

 

Grade 5 Response 

 

a) One way that Rita Dove presents relationships between people in Cozy Apologia is 

through the title.  The title means a ‘defence of cosiness’ and shows that she feels that 

she needs to defend how happy she is in her relationship.  The speaker of the poem and 

the person she is speaking to (who we assume is “Fred”) are stuck in their house 

because of a hurricane.  In a usual situation, a person may be worried or scared by “Big 

Bad Floyd” (which was an actual hurricane in but in this poem, she is happy to be in her 

study having “daydreams” and thinking about Fred, showing that she loves him. 

 

The speaker compares her relationship with Fred to relationships she had when she was 

younger and she insults the boys she talks about (“Marcel, Percy and Dewey”) saying 

that they have “sissy names”.  In comparison, Fred is made to seem strong and powerful 

and adds to the idea that the speaker loves him. 

 

The writer also uses cliché to make her romantic love for Fred clear to the reader.  She 

calls him a “hero” and creates an image of “chain mail glinting” and “Astride a dappled 

mare” to make him out to be her knight in shining armour.  This imagery creates the 

cliché and makes the reader see that she has been saved by him.  This again makes it 

clear that their relationship is a happy one. 

 

b) The first comparison between The Manhunt and Cozy Apologia is that both poems are 

about a female speaker’s relationship with her husband.  This is shown through the line 

“passionate nights and intimate days” in The Manhunt and “I could pick anything and 

think of you”.  However, in Cozy Apologia, the speaker is talking to her husband “you” 
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but the speaker in The Manhunt is telling someone else “he”.  This shows their 

relationships as different because Dove’s poem is more personal and shows a closer 

relationship but Armitage shows that there is something wrong between the speaker 

and her husband in The Manhunt. 

 

In The Manhunt Simon Armitage is telling the true story of Andy and Laura Beddoes.  

Andy was injured at war and this has caused him to find it difficult to have the same 

relationship with his wife that he used to.  This is shown by “only then would he let me” 

suggesting that he wouldn’t “let” her near him at first.  This portrays their relationship as 

strained.  This is contrasted by Dove, whose poem could be seen as autobiographical 

because her husband is called Fred and this poem is dedicated “-for Fred”.  The speaker 

writes “any hero... There you’ll be” to show that Fred is a hero to her and this suggests 

that their relationship is a strong one and that she relies on him. 

 

 

Grade 8 Response 

 

a) As Dove’s husband is named Fred, there is a suggestion in the dedication of this poem, “- 

for Fred”, that there is an autobiographical element to the ideas that the speaker of this 

poem conveys.  My reading of this poem is, therefore, that the ideas in the essay 

regarding the relationships between people are based upon Dove’s life and her 

relationship with her husband. 

 

In stanza one, the speaker states that “I could pick anything and think of you”.  This 

romantic idea gives the reader insight into the relationship between the speaker and 

“Fred” as being a happy one.  However, the word “anything” and the examples she 

gives, from the mundane “lamp” to the hyperbolic “hero”, suggest that there is an 

element of obsession in their relationship.  Alternatively, the link between him as a 

“hero” and the later imagery created by “chain mail glinting” could suggest that her 

narrative is humorous and that their relationship is comfortable and joking. 

 

Later in the poem, the speaker speaks about boys she knew at school and she insults 

them (saying they had “sissy names”) in a clear attempt to compliment him in 

comparison.  She also states that the hurricane is the reason for her “awkward 

reminiscences”.  The personification of “Big Bad Floyd” (as shown by the capitalisation of 

the hurricane’s nickname) scapegoats the hurricane and links to the poem’s title “Cozy 

Apologia”; this suggests that she needs a reason for these indulgent “daydreams” 

because she is embarrassed about how happy she is with her relationship. 
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b) The titles of the two poems contrast to show the speakers’ relationships with their 

husbands.  In the title “The Manhunt”, imagery surrounding a missing person is used to 

indicate the emotional effects of the war upon the husband.  The suggestion in the title, 

therefore, is that the speaker (Laura Beddoes) has lost her husband due to his 

experiences of war.  This is contrasted by the word “Cozy” in the title of “Cozy Apologia”.  

The imagery created here is of togetherness and comfort which creates a very different 

idea of the speaker’s relationship with her husband.   

 

Both Armitage and Dove use 1st person narrators to explore the feelings of the speakers 

and the mundane objects that remind the speaker in Cozy Apologia of her husband, such 

as “lamp” and “ink” suggest that they have a simple relationship.  This is contrasted by 

the objects referred to in The Manhunt, such as “frozen river” and “blown hinge”, which 

are symbolic of his war injuries.  The speaker refers to these objects in The Manhunt to 

show the broken state of their relationship due to war and to describe the slow process 

of healing their relationship.  This is presented as hopeless through the references to the 

physical scars, such as the “frozen river”, that will not heal.  Furthermore, the 

implication of the adjective “frozen” is that it is unmoving and cannot change, casting 

doubt on the speaker’s ability to reconnect with her husband. 
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SECTION A: (Shakespeare) 

Answer on one text only. 

 

2. Macbeth 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

What does this extract show an audience about Macbeth’s state of mind at this point in 

the play? Refer closely to details from the extract to support your answer.  

            

           [15] 

 

 

 

b) How does Shakespeare present the relationship between Macbeth and Lady 

Macbeth in the play?          

*[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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MACBETH 

If it were done when 'tis done, then 'twere well 

It were done quickly: if the assassination 

Could trammel up the consequence, and catch 

With his surcease success; that but this blow 

Might be the be-all and the end-all here, 

But here, upon this bank and shoal of time, 

We'd jump the life to come. But in these cases 

We still have judgment here; that we but teach 

Bloody instructions, which, being taught, return 

To plague the inventor: this even-handed justice 

Commends the ingredients of our poison'd chalice 

To our own lips. He's here in double trust; 

First, as I am his kinsman and his subject, 

Strong both against the deed; then, as his host, 

Who should against his murderer shut the door, 

Not bear the knife myself. Besides, this Duncan 

Hath borne his faculties so meek, hath been 

So clear in his great office, that his virtues 

Will plead like angels, trumpet-tongued, against 

The deep damnation of his taking-off; 

And pity, like a naked new-born babe, 

Striding the blast, or heaven's cherubim, horsed 

Upon the sightless couriers of the air, 

Shall blow the horrid deed in every eye, 

That tears shall drown the wind. I have no spur 

To prick the sides of my intent, but only 

Vaulting ambition, which o'erleaps itself 

And falls on the other. 

 

Enter LADY MACBETH 

 

How now! what news? 
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Model Response – Low 
 

a) At this point in the play macbeth is shown to be guilty and It seems like he dont want to 

kill Duncan or he didn’t want to kill Duncan this shows this when he says “it were done 

quickly”. Macbeth knows that there are going to be consequences for when he kills 

Duncan because he says “if the assassination could trammel up the consequences and 

catch with his surcease and success”. Macbeth talks about “bloody instructions” This 

tells us again that he is teaching himself about regidice which means that he was done 

will come back to him. 

 

Macbeth says he “hath borne his faculties so meek” This tells us that Macbeth feels 

guilty for killing Duncan. Macbeth speaks about how the angels will plead for duncan 

this shows us that Duncan did not deserve to die as he was a good king and macbeth 

values Duncan.  

 

b) In the beginning of the play lady macbeth shows us that she is supportive to macbeth 

when considering he plans to closely kill king Duncan murder she says to machbeth 

“leave all the rest to me” Lady macbeth also regards her husband as good This should 

that she thinks he is too kind and gentle to kill Duncan and he would rather kill himself 

but Duncan reminded her of her father. 

 

Macbeth uses nice words to lady macbeth at the beginning of the play “my dearest love” 

These statement show that lady macbeth and macbeth love each other. Although his 

does changes as the play progresses, lady macbeth knows that her husband gentleness 

makes him weak and that could stop the murder of king Duncan. Lady macbeth bosses 

up macbeth of how he should act, encouraging him to be dishonest to king Duncan. She 

try to persuades macbeth by saying “great glamis worthy cawdor, greater than both” 

This convinces him because wives would not normally call their husband by their titles, 

this make the relationship a bit weaker.  

 

On the other hand Macbeth become sorry with his blended feeling about the murder 

that he hides from lady macbeth in the beginning of the play “when durst durst do it 

that you’re a man” this quote show lady macbeth controlling macbeth in to her power 

by telling him your a man you can kill duncan if you dont your a women. How macbeth is 

in confict with what lady macbeth is istucting. His loyel personality is advising him not to 

realize the “horried deed”. 

 

macbeth’s  emotional pain can been seen when they are holding a Party. macbeth sees a 

ghost of Banquo, his friend who he ordered to be killed. Lady macbeth then tries to 

excuse her husband’s behaviour to all the guests, she shows feeling of embarrassment, 

and being ashamed of her husband’s behaviour she was shown he was weak and not 

worthy of becoming king “you have displaced the murth” this comment was to humble 

macbeth and make him ashamed an guilt of his self.  
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As the relationship between Macbeth and lady Macbeth changes at the end than before 

as the beginning they used to stay very closely as couple but now they don’t seem to 

stay as closly as before as couple this suggest that they dont have any feelings for each 

other as before. Shakesphere show us that they are not in a relationship as a husband 

and wife. 

 

in my opinion I think that macbeth is a very Strong and Powerful man this is because he 

was brave and he murder king Duncan and took his Place to become king but however 

Lady macbeth is very evil woman and witich this is because she turn to be evil and 

Persuada her husband to kill Duncan when macbeth didnt want to kill duncan. However, 

the relatisionsip didn’t seem to me like a good one. They both dont have any feelings 

and in my point of view they dont love each Other . The relation between them is 

breaking apart and left with a brocken heart. 
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SECTION B: (Poetry) 

Answer on one text only. 

3. Answer both part (a) and part (b).

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

(a)  Read the poem below, Dulce et Decorum Est by Wilfred Owen. 

 

In this poem Owen explores ideas about war and sacrifice. Write about the ways in 

which Owen presents war in this poem. 

 

 [15] 

 

 

 

(b) Choose one other poem from the anthology in which the poet also writes about 

War. 

 

Compare the presentation of war in your chosen poem to the presentation of 

War in Dulce et Decorum Est.        

In your answer to part (b) you should compare: 

 

 The content and structure of the poems – what they are about and how they 

are organised 

 How the writers create effects, using appropriate terminology where relevant 

 The contexts of the poems, and how these may have influenced the ideas in 

them 

 

  [25] 
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Dulce et Decorum Est 

 

Bent double, like old beggars under sacks, 

Knock-kneed, coughing like hags, we cursed through sludge, 

Till on the haunting flares we turned our backs 

And towards our distant rest began to trudge. 

Men marched asleep. Many had lost their boots 

But limped on, blood-shod. All went lame; all blind; 

Drunk with fatigue; deaf even to the hoots 

Of tired, outstripped Five-Nines that dropped behind. 

 

Gas! Gas! Quick, boys!—An ecstasy of fumbling, 

Fitting the clumsy helmets just in time; 

But someone still was yelling out and stumbling 

And flound’ring like a man in fire or lime... 

Dim, through the misty panes and thick green light, 

As under a green sea, I saw him drowning. 

 

In all my dreams, before my helpless sight, 

He plunges at me, guttering, choking, drowning. 

 

If in some smothering dreams you too could pace 

Behind the wagon that we flung him in, 

And watch the white eyes writhing in his face, 

His hanging face, like a devil’s sick of sin; 

If you could hear, at every jolt, the blood 

Come gargling from the froth-corrupted lungs, 

Obscene as cancer, bitter as the cud 

Of vile, incurable sores on innocent tongues,— 

My friend, you would not tell with such high zest 

To children ardent for some desperate glory, 

The old Lie: Dulce et decorum est Pro patria mori. 

 

Wilfred Owen  
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Model Response – Mid 

 

a) Owen presents war in a disturbing way. The poem begins with the line “bent double like 

old beggars under sacks”. This conveys that the soldiers in the war and the word “sacks” 

shows this aspect is not noticed by everyone. The poet also mentions the soldiers as 

“coughing like hags” and this makes the soldiers seem more vulnerable and a bit 

helpless. These are young men and they are described like weak, old and frail women. 

This is a striking and shocking image to begin such a poem. Linking back to the question, 

war is seen as an event which will take a man down no matter what. It also doesn’t 

discriminate. 

 

Owen mentions that “many marched asleep” and this short quote portrays that the 

soldiers are tired, but continue to carry on to serve their country. Owen thinks they are 

heroes and are committed to supporting each other and the war effort no matter what 

their “curses” and personal opinions. In addition, Owen moves on to write that the 

soldiers “limped on, blood shot, all went lame, all blind”. This highlights the fact that 

they are working as a team and no one is immune to the horror of war.  

 

The second stanza begins with “Gas! Gas! Quick boys!” The intensity is developed 

further with “an ecstasy of fumbling…” The word “ecstasy” highlights the panic and 

faster pace, and this is also enhanced by the use of exclamation marks.  This aims to 

invite the reader to identify the fear and terror of war and how death can just be a 

moment away at any time. Owen further introduces disturbing imagery through emotive 

and violent language describing death --“I saw him drowning”. This, again, invites the 

reader to identify with the poet’s inability to help and the utter lack of power he has to 

help this man dying in agony in front of him. The tragedy of war is unfolding in front of 

both Owen and us (his readers) for neither can help or stop this pointless and slow 

agonising death.  

 

In the third stanza Owen continues to develop the description of this one man’s death. 

He describes him as “guttering, choking, drowning”. The three powerful adjectives are 

persuasive and again invite the reader to feel despair and disgust at the events 

happening. The listing in threes also adds a persuasive and very subtle anti-war tone to 

this poem. Wilfred Owen has described this scene with no mercy to the reader’s 

feelings, and this shows that he wants people to know how terrible things were for 

soldiers fighting. 

 

Moving on to the fourth stanza Owen describes a “smothering dream” and again talks 

directly to his readers “….you too could pace…” Dreams should be something safe, 

secure and warm. This is not the case. The fact that this man is slowly suffering and 
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suffocating to death continues the subtle anti-war aspect of this poem. War is death, 

despair and has a lasting impact. This poor man’s last moments are detailed as having 

“…white eyes writhing in his face” and “his hanging face, like a devil’s sick of sin”. This 

man’s final moments of torture (which is something Owen has no power but to watch) is 

clearly detailed in the fact that his face is so uncomfortably detailed. It is such a vile and 

unnecessary death and even the devil himself is sick of this.  In addition, this is a 

disgusting and ghastly end. One which again invites a strong and stomach-churning 

response. 

 

b)  The poems Dulce et Decorum Est and The Soldier both explore the themes of war and 

sacrifice. Dulche et Decorum Est explores these themes in a brutal and harsh way. This is 

in contrast to The Soldier which explores both the themes in a more positive way. The 

structure of both poems are different as Dulce et Decorum Est is divided into many 

stanzas, as it tells the story of one man’s tragic death and is therefore more narrative 

than The Soldier, which is shorter and in one dense stanza. 

Both writers create powerful effects through imagery. However, in Dulce et Decorum Est 

it tends to be more disturbing and vile, whereas in The Soldier it is more inspirational. In 

both poems the poets were both serving officers and therefore present varied 

experiences of front line war. 

Both writers create effects through imagery and personification. In Dulce et Decorum 

Est Owen tends to be more disturbing and shocking, with words used such as “gargling” 

and “froth-corrupted lungs”, whilst Brooke in The Soldier uses much more romantic and 

soft language to idealize the war and soften its violent impact. Evil is something which is 

“shed away” by death rather than being something as “incurable” and destroying the 

“innocent”.  

In addition to this, both poems have a very different narrative viewpoint. In The Soldier 

it is first person, the narrator (who we assume is the poet, Rupert Brooke) who seems to 

be talking to a loved one about death and uses the poem to calm and smooth any pain if 

he was to die in battle. This is something which Owen doesn’t want to do in his poem 

Dulce et Decorum Est. This poem is written in third person and it is almost as though the 

reader is invited to step into the shoes of the events in the poem. This is war in its 

reality; Owen doesn’t want to hide things from his readership. He intends to openly dig 

out and attack with passion the “old lie” that is it a good and noble thing to die in war 

and for your country.  
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SECTION	A:	(Shakespeare)	

Answer	on	one	text	only.	

1. Romeo	and	Juliet	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	

a) Read	the	extract	on	the	opposite	page.	
	
Look	at	how	the	Capulet	and	Montague	characters	speak	and	behave	here.	What	
does	it	reveal	to	an	audience	about	the	relationship	between	the	two	families	at	this	
point	in	the	play?	Refer	closely	to	details	from	the	extract	to	support	your	answer.		

	
[15]	

	
b) Write	about	Tybalt	and	the	way	he	is	presented	in	Romeo	and	Juliet.	*	

[25]	
	

	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	
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BENVOLIO:	 	 (draws	his	sword)	Part,	fools!	
Put	up	your	swords.	You	know	not	what	you	do.	

Enter	TYBALT	
	
TYBALT:	 	 What,	art	thou	drawn	among	these	heartless	hinds?	

Turn	thee,	Benvolio.	Look	upon	thy	death.	
	
BENVOLIO:	 	 I	do	but	keep	the	peace.	Put	up	thy	sword,	

Or	manage	it	to	part	these	men	with	me.	
	
TYBALT:	 	 What,	drawn,	and	talk	of	peace?	I	hate	the	word,	

As	I	hate	hell,	all	Montagues,	and	thee.	
Have	at	thee,	coward!	

	
They	fight.	Enter	three	or	four	CITIZENS	with	clubs	or	partisans	
	
CITIZENS:	 	 Clubs,	bills,	and	partisans!	Strike!	Beat	them	down!	

Down	with	the	Capulets!	Down	with	the	Montagues!	
	
Enter	old	CAPULET	in	his	gown,	and	his	wife,	LADY	CAPULET	
	
CAPULET:	 	 What	noise	is	this?	Give	me	my	long	sword,	ho!	
	
LADY	CAPULET:	A	crutch,	a	crutch!	Why	call	you	for	a	sword?	
	
Enter	old	MONTAGUE	and	his	wife,	LADY	MONTAGUE	
	
CAPULET:	 	 My	sword,	I	say!	Old	Montague	is	come,	

And	flourishes	his	blade	in	spite	of	me.	
	
MONTAGUE:	 	 Thou	villain	Capulet!	Hold	me	not.	Let	me	go.	
	
LADY	MONTAGUE:	 Thou	shalt	not	stir	one	foot	to	seek	a	foe.	
	
Enter	PRINCE	ESCALUS,	with	his	train	
	
PRINCE:		 	 Rebellious	subjects,	enemies	to	peace,	

Profaners	of	this	neighbor-stainèd	steel!—	
Will	they	not	hear?—What,	ho!	You	men,	you	beasts,	
That	quench	the	fire	of	your	pernicious	rage	
With	purple	fountains	issuing	from	your	veins,	
On	pain	of	torture,	from	those	bloody	hands	
Throw	your	mistempered	weapons	to	the	ground,	
And	hear	the	sentence	of	your	movèd	prince.	
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2. Macbeth	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	opposite	page.	

	
What	does	this	extract	show	an	audience	about	Macbeth’s	indecision	at	this	point	in	
the	play?	Refer	closely	to	details	from	the	extract	to	support	your	answer.	

[15]	
	

	
b) Write	about	how	Shakespeare	presents	the	relationship	between	Macbeth	and	Lady	

Macbeth	at	different	points	in	the	play.	*	
[25]	

	
	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
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MACBETH:	 	If	it	were	done	when	'tis	done,	then	'twere	well	
It	were	done	quickly:	if	the	assassination	
Could	trammel	up	the	consequence,	and	catch	
With	his	surcease	success;	that	but	this	blow	
Might	be	the	be-all	and	the	end-all	here,	
But	here,	upon	this	bank	and	shoal	of	time,	
We'ld	jump	the	life	to	come.	But	in	these	cases	
We	still	have	judgment	here;	that	we	but	teach	
Bloody	instructions,	which,	being	taught,	return	
To	plague	the	inventor:	this	even-handed	justice	
Commends	the	ingredients	of	our	poison'd	chalice	
To	our	own	lips.	He's	here	in	double	trust;	
First,	as	I	am	his	kinsman	and	his	subject,	
Strong	both	against	the	deed;	then,	as	his	host,	
Who	should	against	his	murderer	shut	the	door,	
Not	bear	the	knife	myself.	Besides,	this	Duncan	
Hath	borne	his	faculties	so	meek,	hath	been	
So	clear	in	his	great	office,	that	his	virtues	
Will	plead	like	angels,	trumpet-tongued,	against	
The	deep	damnation	of	his	taking-off;	
And	pity,	like	a	naked	new-born	babe,	
Striding	the	blast,	or	heaven's	cherubim,	horsed	
Upon	the	sightless	couriers	of	the	air,	
Shall	blow	the	horrid	deed	in	every	eye,	
That	tears	shall	drown	the	wind.	I	have	no	spur	
To	prick	the	sides	of	my	intent,	but	only	
Vaulting	ambition,	which	o'erleaps	itself	
And	falls	on	the	other.	

Enter	LADY	MACBETH	

How	now!	what	news?	
	
LADY	MACBETH:		 He	has	almost	supp'd:	why	have	you	left	the	chamber?	
MACBETH:	 	 Hath	he	ask'd	for	me?	
LADY	MACBETH:	 Know	you	not	he	has?	
MACBETH:	 	We	will	proceed	no	further	in	this	business:	

He	hath	honour'd	me	of	late;	and	I	have	bought	
Golden	opinions	from	all	sorts	of	people,	
Which	would	be	worn	now	in	their	newest	gloss,	
Not	cast	aside	so	soon.	
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3. Othello	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	opposite	page.	

	
What	does	this	extract	show	an	audience	about	the	relationship	between	Othello	
and	Desdemona	at	this	point	in	the	play?	Refer	closely	to	details	from	the	extract	to	
support	your	answer.		

[15]	
	

b) ‘Iago’s	lies	and	deception	are	an	important	part	of	the	play	as	a	whole.’	Show	how	
Iago’s	lies	and	deceptions	are	important	to	the	play	as	a	whole.*	

[25]	
	
	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
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DESDEMONA:		 	 Why,	your	lieutenant,	Cassio.	Good	my	lord,	
If	I	have	any	grace	or	power	to	move	you	
His	present	reconciliation	take.	
For	if	he	be	not	one	that	truly	loves	you,	
That	errs	in	ignorance	and	not	in	cunning,	
I	have	no	judgment	in	an	honest	face.	
I	prithee,	call	him	back.	

OTHELLO:		 	 Went	he	hence	now?	
DESDEMONA:		 	 Ay,	sooth,	so	humbled	

That	he	hath	left	part	of	his	grief	with	me	
To	suffer	with	him.	Good	love,	call	him	back.	

OTHELLO:		 	 Not	now,	sweet	Desdemona.	Some	other	time.	
DESDEMONA:		 	 But	shall	’t	be	shortly?	
OTHELLO:		 	 The	sooner,	sweet,	for	you.	
DESDEMONA:		 	 Shall	’t	be	tonight	at	supper?	
OTHELLO:		 	 No,	not	tonight.	
DESDEMONA:		 	 Tomorrow	dinner,	then?	
OTHELLO:		 	 I	shall	not	dine	at	home,	

I	meet	the	captains	at	the	citadel.	
DESDEMONA:		 	 Why,	then,	tomorrow	night,	or	Tuesday	morn.	

On	Tuesday	noon,	or	night,	or	Wednesday	morn.	
I	prithee	name	the	time,	but	let	it	not	
Exceed	three	days.	In	faith,	he’s	penitent,	
And	yet	his	trespass,	in	our	common	reason	
(Save	that,	they	say,	the	wars	must	make	example	
Out	of	her	best)	is	not,	almost,	a	fault	
T'	incur	a	private	check.	When	shall	he	come?	
Tell	me,	Othello.	I	wonder	in	my	soul	
What	you	would	ask	me	that	I	should	deny	
Or	stand	so	mamm'ring	on.	What?	Michael	Cassio	
That	came	a-wooing	with	you,	and	so	many	a	time,	
When	I	have	spoke	of	you	dispraisingly,	
Hath	ta'en	your	part,	to	have	so	much	to	do	
To	bring	him	in?	Trust	me,	I	could	do	much—	

OTHELLO:		 	 Prithee,	no	more.	Let	him	come	when	he	will,	
I	will	deny	thee	nothing.	

DESDEMONA:		 	 Why,	this	is	not	a	boon,	
'Tis	as	I	should	entreat	you	wear	your	gloves,	
Or	feed	on	nourishing	dishes,	or	keep	you	warm,	
Or	sue	to	you	to	do	a	peculiar	profit	
To	your	own	person.	Nay,	when	I	have	a	suit	
Wherein	I	mean	to	touch	your	love	indeed	
It	shall	be	full	of	poise	and	difficult	weight	
And	fearful	to	be	granted.	

OTHELLO:		 	 I	will	deny	thee	nothing!	
Whereon	I	do	beseech	thee,	grant	me	this,	
To	leave	me	but	a	little	to	myself.	

DESDEMONA:		 	 Shall	I	deny	you?	No.	Farewell,	my	lord.	
OTHELLO:		 	 Farewell,	my	Desdemona.	I’ll	come	to	thee	straight.	
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4. Much	Ado	About	Nothing	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	opposite	page.	

	
What	does	this	extract	show	an	audience	about	the	relationship	between	Beatrice	
and	Benedick	at	this	point	in	the	play?	Refer	closely	to	details	from	the	extract	to	support	
your	answer.		

	[15]	
	
	

b) ‘For	many	of	the	characters	in	Much	Ado	About	Nothing,	pride	causes	much	of	their	
sorrow.’	Show	how	pride	plays	an	important	role	in	the	play.	

[25]	
	
	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
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BENEDICK:	 If	Signor	Leonato	be	her	father,	she	would	not	have	his	head	on	her	
shoulders	for	all	Messina,	as	like	him	as	she	is.	

	
BEATRICE:	 I	wonder	that	you	will	still	be	talking,	Signor	Benedick.	Nobody	marks	you.	
	
BENEDICK:	 	 What,	my	dear	Lady	Disdain!	Are	you	yet	living?	
	
BEATRICE:	 Is	it	possible	disdain	should	die	while	she	hath	such	meet	food	to	feed	it	as	

Signor	Benedick?	Courtesy	itself	must	convert	to	disdain	if	you	come	in	her	
presence.	

	
BENEDICK:	 Then	is	courtesy	a	turncoat.	But	it	is	certain	I	am	loved	of	all	ladies,	only	you	

excepted.	And	I	would	I	could	find	in	my	heart	that	I	had	not	a	hard	heart,	
for	truly	I	love	none.	

	
BEATRICE:	 A	dear	happiness	to	women.	They	would	else	have	been	troubled	with	a	

pernicious	suitor.	I	thank	God	and	my	cold	blood	I	am	of	your	humor	for	
that.	I	had	rather	hear	my	dog	bark	at	a	crow	than	a	man	swear	he	loves	
me.	

	
BENEDICK:	 God	keep	your	Ladyship	still	in	that	mind,	so	some	gentle-man	or	other	shall	

’scape	a	predestinate	scratched	face.	
 
BEATRICE:	 Scratching	could	not	make	it	worse	an	’twere	such	a	face	as	yours	were.	
	
BENEDICK:		 	 Well,	you	are	a	rare	parrot-teacher.	
	
BEATRICE:	 	 A	bird	of	my	tongue	is	better	than	a	beast	of	yours.	
	
BENEDICK:	 I	would	my	horse	had	the	speed	of	your	tongue	and	so	good	a	continuer.	

But	keep	your	way,	i'	God’s	name.	I	have	done.	
	
BEATRICE:	 	 You	always	end	with	a	jade’s	trick.	I	know	you	of	old.	
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5. Henry	V	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	opposite	page.	

	
How	does	Shakespeare	create	mood	and	atmosphere	for	an	audience	here?	Refer	
closely	to	details	from	the	extract	to	support	your	answer.		
	

[15]	
	

b) Explore	the	relationships	between	the	male	characters	in	Henry	V.	*	
[25]	

	
	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
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	 GLOUCESTER:		 	 Where	is	the	king?	
	
BEDFORD:		 	 The	king	himself	is	rode	to	view	their	battle.	
	
WESTMORELAND:		 Of	fighting	men	they	have	full	three	score	thousand.	
	
EXETER:		 	 There's	five	to	one;	besides,	they	all	are	fresh.	
	
SALISBURY:		 	God's	arm	strike	with	us!	'tis	a	fearful	odds.	

God	be	wi'	you,	princes	all;	I'll	to	my	charge:	
If	we	no	more	meet	till	we	meet	in	heaven,	
Then,	joyfully,	my	noble	Lord	of	Bedford,	
My	dear	Lord	Gloucester,	and	my	good	Lord	Exeter,	
And	my	kind	kinsman,	warriors	all,	adieu!	

	
BEDFORD:		 	 Farewell,	good	Salisbury;	and	good	luck	go	with	thee!	
	
EXETER:		 	Farewell,	kind	lord;	fight	valiantly	to-day:	

And	yet	I	do	thee	wrong	to	mind	thee	of	it,	
For	thou	art	framed	of	the	firm	truth	of	valour.	

Exit	SALISBURY	

BEDFORD:		 	He	is	full	of	valour	as	of	kindness;	
Princely	in	both.	

Enter	the	KING	

WESTMORELAND:		 O	that	we	now	had	here	
But	one	ten	thousand	of	those	men	in	England	
That	do	no	work	to-day!	

KING	HENRY	V:		 What's	he	that	wishes	so?	
My	cousin	Westmoreland?	No,	my	fair	cousin:	
If	we	are	mark'd	to	die,	we	are	enow	
To	do	our	country	loss;	and	if	to	live,	
The	fewer	men,	the	greater	share	of	honour.	
God's	will!	I	pray	thee,	wish	not	one	man	more.	
By	Jove,	I	am	not	covetous	for	gold,	
Nor	care	I	who	doth	feed	upon	my	cost;	
It	yearns	me	not	if	men	my	garments	wear;	
Such	outward	things	dwell	not	in	my	desires:	
But	if	it	be	a	sin	to	covet	honour,	
I	am	the	most	offending	soul	alive.	
No,	faith,	my	coz,	wish	not	a	man	from	England:	
God's	peace!	I	would	not	lose	so	great	an	honour	
As	one	man	more,	best	hope	I	have.	O,	do	not	wish	one	more! 
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6. The	Merchant	of	Venice	

Answer	both	part	(a)	and	part	(b).	

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	
a) Read	the	extract	on	the	opposite	page.	

	
What	does	this	extract	show	an	audience	about	Shylock’s	character	at	this	point	in	
the	play?	Refer	closely	to	details	from	the	extract	to	support	your	answer.		
	

[15]	
	

b) ‘In	The	Merchant	of	Venice,	the	female	characters	show	themselves	to	be	superior	to	
the	male	characters.’	Write	about	how	Shakespeare	presents	women	in	The	
Merchant	of	Venice.	*	

[25]	
	
	
*5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
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Enter	ANTONIO	
	
BASSANIO:		 	 This	is	Signor	Antonio.	
SHYLOCK:		 	 (aside)	How	like	a	fawning	publican	he	looks!	

I	hate	him	for	he	is	a	Christian,	
But	more	for	that	in	low	simplicity	
He	lends	out	money	gratis	and	brings	down	
The	rate	of	usance	here	with	us	in	Venice.	
If	I	can	catch	him	once	upon	the	hip,	
I	will	feed	fat	the	ancient	grudge	I	bear	him.	
He	hates	our	sacred	nation,	and	he	rails,	
Even	there	where	merchants	most	do	congregate,	
On	me,	my	bargains	and	my	well-won	thrift,	
Which	he	calls	“interest.”	Cursèd	be	my	tribe	
If	I	forgive	him!	

BASSANIO:		 	 Shylock,	do	you	hear?	
SHYLOCK:		 	 I	am	debating	of	my	present	store,	

And	by	the	near	guess	of	my	memory	
I	cannot	instantly	raise	up	the	gross	
Of	full	three	thousand	ducats.	What	of	that?	
Tubal,	a	wealthy	Hebrew	of	my	tribe,	
Will	furnish	me.	But	soft!	How	many	months	
Do	you	desire?	

	
(to	ANTONIO)	

	
Rest	you	fair,	good	signor.	
Your	worship	was	the	last	man	in	our	mouths.	

ANTONIO:		 	 Shylock,	albeit	I	neither	lend	nor	borrow	
By	taking	nor	by	giving	of	excess,	
Yet	to	supply	the	ripe	wants	of	my	friend,	
I’ll	break	a	custom.	

	
(to	BASSANIO)	

	
Is	he	yet	possessed	
How	much	ye	would?	

SHYLOCK:		 	 Ay,	ay,	three	thousand	ducats.	
ANTONIO:		 	 And	for	three	months.	
SHYLOCK:		 	 I	had	forgot—three	months.	
	

(to	BASSANIO)	
	
You	told	me	so.	
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SECTION	B:	(Poetry)	

Answer	on	one	text	only.	

7. Answer	both	part	(a)	and	part	(b).

You	are	advised	to	spend	about	20	minutes	on	part	(a),	and	about	40	minutes	on	part	(b).	

	

a) Read	the	poem	opposite,	Cozy	Apologia,	by	Rita	Dove.			
In	this	poem	Dove	explores	the	relationships	between	people.		Write	about	the	ways	
in	which	Dove	presents	relationships	in	this	poem.	

[15]	
	

b) Choose	one	other	poem	from	the	anthology	in	which	the	poet	also	writes	about	
relationships.			
	
Compare	the	presentation	of	relationships	in	your	chosen	poem	to	the	presentation	
of	relationships	in	Cozy	Apologia.	

	
In	your	answer	to	part	(b)	you	should	compare:	
• the	content	and	structure	of	the	poems	–	what	they	are	about	and	how	they	are	

organised	
• how	the	writers	create	effects,	using	appropriate	terminology	where	relevant	
• the	contexts	of	the	poems,	and	how	these	may	have	influenced	the	ideas	in	them	
	

[25]	
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Cozy	Apologia	
—for	Fred	
	

I	could	pick	anything	and	think	of	you—	
This	lamp,	the	wind-still	rain,	the	glossy	blue	
My	pen	exudes,	drying	matte,	upon	the	page.	
I	could	choose	any	hero,	any	cause	or	age	
And,	sure	as	shooting	arrows	to	the	heart,	

Astride	a	dappled	mare,	legs	braced	as	far	apart	
As	standing	in	silver	stirrups	will	allow—	
There	you’ll	be,	with	furrowed	brow	

And	chain	mail	glinting,	to	set	me	free:	
One	eye	smiling,	the	other	firm	upon	the	enemy.	

	
This	post-post-modern	age	is	all	business:	compact	disks	

And	faxes,	a	do-it-now-and-take-no-risks	
Event.	Today	a	hurricane	is	nudging	up	the	coast,	
Oddly	male:	Big	Bad	Floyd,	who	brings	a	host	

Of	daydreams:	awkward	reminiscences	
Of	teenage	crushes	on	worthless	boys	

Whose	only	talent	was	to	kiss	you	senseless.	
They	all	had	sissy	names—Marcel,	Percy,	Dewey;	

Were	thin	as	licorice	and	as	chewy,	
Sweet	with	a	dark	and	hollow	center.	Floyd’s	

	
Cussing	up	a	storm.	You’re	bunkered	in	your	

Aerie,	I’m	perched	in	mine	
(Twin	desks,	computers,	hardwood	floors):	
We’re	content,	but	fall	short	of	the	Divine.	
Still,	it’s	embarrassing,	this	happiness—	

Who’s	satisfied	simply	with	what’s	good	for	us,	
When	has	the	ordinary	ever	been	news?	
And	yet,	because	nothing	else	will	do	

To	keep	me	from	melancholy	(call	it	blues),	
I	fill	this	stolen	time	with	you.	

	
RITA	DOVE	
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SECTION A: (Shakespeare) 

Answer on one text only. 

1. Romeo and Juliet 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how Romeo speaks and behaves here. What does it reveal to an audience 

about his character at this point in the play? Refer closely to details from the extract 

to support your answer.        

  

[15] 

 

 

b) Examine the way Shakespeare presents the relationship between parents and 

children in the play Romeo and Juliet.   

           

   *[25] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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BENVOLIO  

In love? 

ROMEO  

Out— 

BENVOLIO  

Of love? 

ROMEO  

Out of her favour, where I am in love. 

BENVOLIO  

Alas, that love, so gentle in his view, 

Should be so tyrannous and rough in proof! 

ROMEO  

Alas, that love, whose view is muffled still, 

Should, without eyes, see pathways to his will! 

Where shall we dine? O me! What fray was here? 

Yet tell me not, for I have heard it all. 

Here's much to do with hate, but more with love. 

Why, then, O brawling love! O loving hate! 

O any thing, of nothing first create! 

O heavy lightness! serious vanity! 

Mis-shapen chaos of well-seeming forms! 

Feather of lead, bright smoke, cold fire, 

sick health! 

Still-waking sleep, that is not what it is! 

This love feel I, that feel no love in this. 

Dost thou not laugh? 

BENVOLIO  

No, coz, I rather weep. 

ROMEO  

Good heart, at what? 

BENVOLIO  

At thy good heart's oppression. 
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2. Macbeth 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

What does this extract show an audience about Macbeth’s state of mind at this point in 

the play? Refer closely to details from the extract to support your answer.  

            

           [15] 

 

 

 

b) How does Shakespeare present the relationship between Macbeth and Lady 

Macbeth in the play?          

*[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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MACBETH 

If it were done when 'tis done, then 'twere well 

It were done quickly: if the assassination 

Could trammel up the consequence, and catch 

With his surcease success; that but this blow 

Might be the be-all and the end-all here, 

But here, upon this bank and shoal of time, 

We'd jump the life to come. But in these cases 

We still have judgment here; that we but teach 

Bloody instructions, which, being taught, return 

To plague the inventor: this even-handed justice 

Commends the ingredients of our poison'd chalice 

To our own lips. He's here in double trust; 

First, as I am his kinsman and his subject, 

Strong both against the deed; then, as his host, 

Who should against his murderer shut the door, 

Not bear the knife myself. Besides, this Duncan 

Hath borne his faculties so meek, hath been 

So clear in his great office, that his virtues 

Will plead like angels, trumpet-tongued, against 

The deep damnation of his taking-off; 

And pity, like a naked new-born babe, 

Striding the blast, or heaven's cherubim, horsed 

Upon the sightless couriers of the air, 

Shall blow the horrid deed in every eye, 

That tears shall drown the wind. I have no spur 

To prick the sides of my intent, but only 

Vaulting ambition, which o'erleaps itself 

And falls on the other. 

 

Enter LADY MACBETH 

 

How now! what news? 
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3. Othello 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how the characters of Othello and Iago behave here. How do you think an 

audience might respond to this part of the play? Refer closely to the extract to support 

your answer.  

           [15] 

 

 

b) Write about Iago and the way he is presented in the play Othello. 

 

  *[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



7 
 
 

 

 

IAGO  

O, beware, my lord, of jealousy; 

It is the green-eyed monster which doth mock 

The meat it feeds on; that cuckold lives in bliss 

Who, certain of his fate, loves not his wronger; 

But, O, what damned minutes tells he o'er 

Who dotes, yet doubts, suspects, yet strongly loves! 

OTHELLO  

O misery! 

IAGO  

Poor and content is rich and rich enough, 

But riches fineless is as poor as winter 

To him that ever fears he shall be poor. 

Good heaven, the souls of all my tribe defend 

From jealousy! 

OTHELLO  

Why, why is this? 

Think'st thou I'ld make a lie of jealousy, 

To follow still the changes of the moon 

With fresh suspicions? No; to be once in doubt 

Is once to be resolved: exchange me for a goat, 

When I shall turn the business of my soul 

To such exsufflicate and blown surmises, 

Matching thy inference. 'Tis not to make me jealous 

To say my wife is fair, feeds well, loves company, 

Is free of speech, sings, plays and dances well; 

Where virtue is, these are more virtuous: 

Nor from mine own weak merits will I draw 

The smallest fear or doubt of her revolt; 

For she had eyes, and chose me. No, Iago; 

I'll see before I doubt; when I doubt, prove; 

And on the proof, there is no more but this,-- 

Away at once with love or jealousy! 
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4. Much Ado About Nothing 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

How does Shakespeare present the characters of Benedick and Beatrice for an audience 

here? Refer closely to details from the extract to support your answer.  

            

[15] 

 

 

 

b) How does Shakespeare present female characters in Much Ado About Nothing?  

 

*[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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BEATRICE  

I wonder that you will still be talking, Signior 

Benedick: nobody marks you. 

BENEDICK  

What, my dear Lady Disdain! are you yet living? 

BEATRICE  

Is it possible disdain should die while she hath 

such meet food to feed it as Signior Benedick? 

Courtesy itself must convert to disdain, if you come 

in her presence. 

BENEDICK  

Then is courtesy a turncoat. But it is certain I 

am loved of all ladies, only you excepted: and I 

would I could find in my heart that I had not a hard 

heart; for, truly, I love none. 

BEATRICE  

A dear happiness to women: they would else have 

been troubled with a pernicious suitor. I thank God 

and my cold blood, I am of your humour for that: I 

had rather hear my dog bark at a crow than a man 

swear he loves me. 

BENEDICK  

God keep your ladyship still in that mind! so some 

gentleman or other shall 'scape a predestinate 

scratched face. 

BEATRICE  

Scratching could not make it worse, an 'twere such 

a face as yours were. 

BENEDICK  

Well, you are a rare parrot-teacher. 

BEATRICE  

A bird of my tongue is better than a beast of yours. 

BENEDICK  

I would my horse had the speed of your tongue, and 

so good a continuer. But keep your way, i' God's 

name; I have done. 

BEATRICE  

You always end with a jade's trick: I know you of old. 
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5. Henry V 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how Henry V speaks and behaves here. How do you think an audience might 

respond to this speech? Refer closely to the details from the extract to support your 

answer. 

           [15] 

 

 

 

b) What kind of a king is King Henry V? Is he a good king or merely a successful one?

            

*[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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KING HENRY V  

Once more unto the breach, dear friends, once more; 

Or close the wall up with our English dead. 

In peace there's nothing so becomes a man 

As modest stillness and humility: 

But when the blast of war blows in our ears, 

Then imitate the action of the tiger; 

Stiffen the sinews, summon up the blood, 

Disguise fair nature with hard-favour'd rage; 

Then lend the eye a terrible aspect; 

Let pry through the portage of the head 

Like the brass cannon; let the brow o'erwhelm it 

As fearfully as doth a galled rock 

O'erhang and jutty his confounded base, 

Swill'd with the wild and wasteful ocean. 

Now set the teeth and stretch the nostril wide, 

Hold hard the breath and bend up every spirit 

To his full height. On, on, you noblest English. 

Whose blood is fet from fathers of war-proof! 

Fathers that, like so many Alexanders, 

Have in these parts from morn till even fought 

And sheathed their swords for lack of argument: 

Dishonour not your mothers; now attest 

That those whom you call'd fathers did beget you. 

Be copy now to men of grosser blood, 

And teach them how to war. And you, good yeoman, 

Whose limbs were made in England, show us here 

The mettle of your pasture; let us swear 

That you are worth your breeding; which I doubt not; 

For there is none of you so mean and base, 

That hath not noble lustre in your eyes. 

I see you stand like greyhounds in the slips, 

Straining upon the start. The game's afoot: 

Follow your spirit, and upon this charge 

Cry 'God for Harry, England, and Saint George!' 

Exeunt. Alarum, and chambers go off 
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6. The Merchant of Venice 

Answer both part (a) and part (b). 

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

a) Read the extract on the next page. 

 

Look at how Shylock speaks and behaves here. How do you think an audience might 

respond to this part of the play? Refer closely to details from the extract to support your 

answer.           

[15] 

 

 

  

b) Write about how Shakespeare presents the theme of revenge at different points in 

The Merchant of Venice.      

*[25] 

 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the 

use of vocabulary and sentence structures. 
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SHYLOCK  

There I have another bad match: a bankrupt, a 

prodigal, who dare scarce show his head on the 

Rialto; a beggar, that was used to come so smug upon 

the mart; let him look to his bond: he was wont to 

call me usurer; let him look to his bond: he was 

wont to lend money for a Christian courtesy; let him 

look to his bond. 

SALARINO 

Why, I am sure, if he forfeit, thou wilt not take 

his flesh: what's that good for? 

SHYLOCK  

To bait fish withal: if it will feed nothing else, 

it will feed my revenge. He hath disgraced me, and 

hindered me half a million; laughed at my losses, 

mocked at my gains, scorned my nation, thwarted my 

bargains, cooled my friends, heated mine 

enemies; and what's his reason? I am a Jew. Hath 

not a Jew eyes? hath not a Jew hands, organs, 

dimensions, senses, affections, passions? fed with 

the same food, hurt with the same weapons, subject 

to the same diseases, healed by the same means, 

warmed and cooled by the same winter and summer, as 

a Christian is? If you prick us, do we not bleed? 

if you tickle us, do we not laugh? if you poison 

us, do we not die? and if you wrong us, shall we not 

revenge? If we are like you in the rest, we will 

resemble you in that. If a Jew wrong a Christian, 

what is his humility? Revenge. If a Christian 

wrong a Jew, what should his sufferance be by 

Christian example? Why, revenge. The villany you 

teach me, I will execute, and it shall go hard but I 

will better the instruction. 

Enter a Servant 
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SECTION B: (Poetry) 

Answer on one text only. 

7. Answer both part (a) and part (b).

You are advised to spend about 20 minutes on part (a), and about 40 minutes on part (b). 

 

(a)  Read the poem below, Dulce et Decorum Est by Wilfred Owen. 

 

In this poem Owen explores ideas about war and sacrifice. Write about the ways in 

which Owen presents war in this poem. 

 

 [15] 

 

 

 

(b) Choose one other poem from the anthology in which the poet also writes about 

War. 

 

Compare the presentation of war in your chosen poem to the presentation of 

War in Dulce et Decorum Est.        

In your answer to part (b) you should compare: 

 

 The content and structure of the poems – what they are about and how they 

are organised 

 How the writers create effects, using appropriate terminology where relevant 

 The contexts of the poems, and how these may have influenced the ideas in 

them 

 

  [25] 
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Dulce et Decorum Est 

 

Bent double, like old beggars under sacks, 

Knock-kneed, coughing like hags, we cursed through sludge, 

Till on the haunting flares we turned our backs 

And towards our distant rest began to trudge. 

Men marched asleep. Many had lost their boots 

But limped on, blood-shod. All went lame; all blind; 

Drunk with fatigue; deaf even to the hoots 

Of tired, outstripped Five-Nines that dropped behind. 

 

Gas! Gas! Quick, boys!—An ecstasy of fumbling, 

Fitting the clumsy helmets just in time; 

But someone still was yelling out and stumbling 

And flound’ring like a man in fire or lime... 

Dim, through the misty panes and thick green light, 

As under a green sea, I saw him drowning. 

 

In all my dreams, before my helpless sight, 

He plunges at me, guttering, choking, drowning. 

 

If in some smothering dreams you too could pace 

Behind the wagon that we flung him in, 

And watch the white eyes writhing in his face, 

His hanging face, like a devil’s sick of sin; 

If you could hear, at every jolt, the blood 

Come gargling from the froth-corrupted lungs, 

Obscene as cancer, bitter as the cud 

Of vile, incurable sores on innocent tongues,— 

My friend, you would not tell with such high zest 

To children ardent for some desperate glory, 

The old Lie: Dulce et decorum est Pro patria mori. 

 

Wilfred Owen  
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GCSE ENGLISH LITERATURE - EDUQAS STYLE 

COMPONENT 2 - MARK SCHEME 

 

Post-1914 Prose / Drama, 19th Century Prose and  

Unseen Poetry 

Time: 2 hours 30 minutes 

SECTION A 

GENERAL INFORMATION 

Marking should be positive, rewarding achievement rather than penalising failure or 

omissions. The awarding of marks must be directly related to the marking criteria. 

Examiners should use both the generic assessment grid and the indicative content marking 

guidance when assessing a candidate’s response. 

 

Band Descriptors 

When awarding a mark, examiners should select the band that most closely describes the 

quality of work being marked. 

 Where the candidate’s work convincingly meets the descriptors, the highest mark 

should be awarded. 

 Where the candidate’s work adequately meets the descriptors, the most appropriate 

mark in the middle range should be awarded. 

 Where the candidate’s work just meets the descriptors, the lowest mark should be 

awarded. 

Examiners should use the full range of marks available to them and award full marks for 

work that convincingly meets the descriptors in that band. 

 

Indicative Content 

The mark scheme instructs examiners to reward valid alternatives where indicative content 

is suggested for an answer. Indicative content outlines some areas of the text candidates 

may explore in their responses. This is not a checklist for expected content or a ‘model 

answer’. Where a candidate provides a response that contains aspects or approaches not 

included in the indicative content, examiners should use their professional judgement as 

English literature specialists to determine the validity of the response/interpretation in light 

of the text and the question asked. All questions provide opportunities for candidates to 

make informed, independent responses, and such opportunities need to be upheld in the 
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marking. Valid alternatives should be rewarded where deemed appropriate, in line with the 

skills set out in the banded levels of response in the generic assessment grids. 

In Section C question 17(b) the focus of the question is comparison. Therefore, examiners 

must only credit points which are comparative. 

 

Balanced Responses 

Candidates are expected to produce a balanced response to the poetry comparison (Section 

C). Where responses are unbalanced, candidates will be self-penalising as they will not be 

able to access the higher bands of AO1 and AO2 which require a sustained focus on the task. 

All examiners will be provided with examples of balanced and unbalanced responses when 

marking is standardised, exemplifying how judgement is used. 

 

Assessment Objectives 

AO1   Read, understand and respond to texts to: 

AO1:1a  maintain a critical style; 

AO1:1b  develop an informed personal response; 

AO1:2  use textual references, including quotations, to support and illustrate 

interpretations. 

AO2  Analyse the language, form and structure used by a writer to create 

meanings and effects, using relevant subject terminology where appropriate. 

AO3  Show understanding of the relationships between texts and the contexts in 

which they were written. 

AO4  Use a range of vocabulary and sentence structures for clarity, purpose and 

effect, with accurate spelling and punctuation. 

 

Assessment objective coverage in Component 1 

Assessment Objective Section A Section B Section C 

AO1:1a    

AO1:1b    

AO1:2    

AO2    

AO3    

AO4    

 

 



3 

SECTION A: (Post 1914 Prose / Drama) 

GENERIC ASSESSMENT OBJECTIVES GRIDS 

Questions 1 - 10 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. 

AO1 and AO2 are equally weighted in this question. 

This assessment also includes 5 marks for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures (AO4). There is a separate assessment grid for AO4. 

Total 35+5 marks 

 

Band AO1:1 A+B, AO1:2 AO2 

5 

 

29-35 

marks 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate 
register; use a sensitive and evaluative 
approach to the task and analyse the text 
critically; show a perceptive 
understanding of the text, engaging fully, 
perhaps with some originality in their 
personal response; their responses 
include pertinent, direct references from 
across the text, including quotations. 

Candidates: 

analyse and appreciate writers’ use of 

language, form and structure; make assured 

reference to meanings and effects exploring 

and evaluating the way meaning and ideas are 

conveyed through language structure and 

form;  

 

use precise subject terminology in an 

appropriate context. 

4 

 

22-28 

marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

Candidates: 

discuss and increasingly analyse writers’ use of 

language, form and structure; make thoughtful 

reference to the meanings and effects of 

stylistic features used by the writer; 

 

use apt subject terminology. 

3 

 

15-21 

marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

comment on and begin to analyse writers’ use 

of language, form and structure; make some 

reference to meanings and effects;  

 

use relevant subject terminology. 
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2 

 

8-14  

marks 

Candidates: 

have some focus on the task, convey ideas 

with some coherence and sometimes use 

an appropriate register; use a limited 

approach to the task; show some 

understanding of key aspects of the text, 

with some engagement; support and 

justify their responses by some direct 

reference to the text, including some 

quotations. 

Candidates: 

recognise and make simple comments on 

writers’ use of language, form and structure; 

may make limited reference to meanings and 

effects;  

 

may use some relevant subject terminology. 

1 

 

1-7 

marks 

Candidates: 

have limited focus on the task, convey 

ideas with occasional coherence and may 

sometimes use an appropriate register; 

use a simple approach to the task; show a 

basic understanding of some key aspects 

of the text, with a little engagement; may 

support and justify their responses by 

some general reference to the text, 

perhaps including some quotations. 

Candidates: 

may make generalised comments on writers’ 

use of language, form and structure; may 

make basic reference to meanings and effects;  

 

may use some subject terminology but not 

always accurately. 

0 Nothing worthy of credit. 
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1. Lord of the Flies 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the character of Piggy and how he is presented throughout the novel. 

   

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

[40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 An understanding of Piggy’s character as revealed in the extract and the rest of the novel 

 Awareness of the way Merridew has already targeted Piggy and the “uniformed superiority” already in 

the group 

 Piggy’s sense of insecurity and his dependence on Ralph 

 How the character of Piggy changes throughout the novel 

 Piggy as a victim / what his character represents on the Island 

 Piggy’s friendship with Ralph 

 His character’s impact on the novel as a whole 

AO2 

 Comments on Golding’s use of language to describe Piggy in the extract and the novel 

 Piggy’s is intimidated by the group and “shrank” moving next to Ralph 

 Piggy’s lack of confidence and the way he hides behind Ralph, turning ‘pink’ 

 The effect of the language in the extract to describe Piggy and the other character’s reactions 

 Comparison with his initial dialogue to the treatment of Piggy in the rest of the novel 

 Golding’s description of Piggy at other key points in the novel 

 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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2. Anita and Me 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about the relationship between Anita and her mother and how it is presented at 

different points in the novel.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 
 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 An understanding of Anita and her mother’s relationship as shown in the extract and the rest of the 

novel 

 Awareness of the close support network around Meena’s mother and who she is speaking to 

 Meena’s sense of exploring her identity in a western society 

 Undertones of race, community and identity in the extract and the rest of the novel 

 Lack of communication / empathy between mother and daughter 

 Anita’s shame at finding out that her mother knows more about her misbehaviour than she thinks 

 Touches of wider issues with being different (hints to racism, not fitting in) 
 

AO2 

 “Unnecessarily dramatic” which highlights Meena’s lack of empathy for her mother 

 Meena calls members of her community “mafia” suggesting wanting to ignore cultural roots and feels 

claustrophobic 

 The use of the first person narrator in the extract and the novel and how this influences the reader’s 

understanding of the relationship 

 The use of language which indicates Meena’s growing alienation towards her community, culture and 

family 
 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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3. Never Let Me Go 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about the relationship between Kathy and Ruth and the way it is presented at 

different points in Never Let Me Go.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

 

AO1 

 An understanding of friendship as shown in the extract and in the novel 

 An overview of the development of the friendships between Ruth and Cathy as children, then 

teenagers, then adults 

 The dynamics of the friendship between Kathy and Ruth as revealed in the extract 

 Tommy’s differing reaction to Ruth, which is in contrast to Kathy’s 

 Ruth is trying to make amends for her previous behaviour and looking to reconcile with Kathy 

 Their growing awareness of the purpose of their lives (as clones), their acceptance of this and how it 

affects their friendship. 
 

AO2 

 Comments on Ishiguro’s use of language in the presentation of Kathy and Ruth’s friendship in the novel 

 The three-part structure of the novel in unveiling the fate of the friends and their gradual realisation, as 

well as the reader’s, of their real role as clones 

 The poignancy of their friendship in the face of their inevitable deaths throughout the novel 

 Kathy’s obvious animosity/hurt towards Ruth in the extract. Kathy “shook her off roughly and glared” at 

Ruth in contrast to Tommy’s “child-like curiosity” 

 Ruth’s certain belief that she can save Kathy and Tommy through her imperative tone, which is in 

contrast to Kathy’s complete loss of hope which is highlighted in comments on her ‘tears’ and ‘sobs’ 

and Tommy’s implied naivety and immaturity 
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This is not a checklist, please reward valid alternatives. 
 

AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



11 

4. The Woman in Black 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the character of Arthur Kipps and the way he is presented in the novel. 

       

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 
 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 An understanding of the character of Arthur Kipps and how he is presented in the extract and at other 

points in the novel 

 A sense of foreboding in the weather and the description of London and King’s Cross Station 

 The positive tone in the extract and the thirst for a new experience and adventure 

 The innocent outlook of Arthur Kipps and acute sense of foreboding 

 An understanding of Kipps’ character as revealed in the extract and the rest of the novel 

 Almost childlike / innocent love of trains, obviously inexperienced and hasn’t travelled much  

 

AO2 

 Comments on Hill’s use of language to present Kipps in the extract and in the novel 

 The language to describe the fog and its impact on the growing tension and unease 

 The use of the first person and its effects in the extract and the rest of the novel 

 The description of Arthur Kipps as being “young” and “sturdy” and the impact this has on the coming 

events of the story 

 The “relief” that Kipps feels at leaving the big city and his youthful exuberance 

 The description of Arthur Kipps in the extract and in other parts of the novel 

 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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5. Oranges are not the Only Fruit 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the relationship between Jeanette and Melanie and how it is presented at 

different points in the novel.         

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 How the relationship between Jeanette and Melanie is depicted in the extract and at many key points 

later in the novel 

 How other characters influence their relationship, e.g. The Pastor, Miss Jewsbury etc. 

 Jeanette’s conflict with her beliefs and the elements of acceptance which take place at the end of the 

novel 
 

AO2 

 Comments on Winterson’s use of language to suggest the relationship between Melanie and Jeanette 

in the extract and the novel 

 The use of the first person narrator and how this influences the readers’ impressions of the 

relationship, both in the extract and elsewhere in the novel 

 The religious references that pepper the extract and the part that religion plays in both the extract and 

novel 

 How Jeanette speaks and behaves in the extract and what this reveals about her character  

 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



15 

6. The Curious Incident of the Dog in the Night Time 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about the relationship between Christopher and his mother (Judy) and how it is 

presented at different points in the novel.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 How the relationship between Christopher and his mother is presented in the extract and at key points 

later in the play 

 The initial hurt that Christopher’s mother feels towards him because of the lack of contact 

 The uneasy relationship between Christopher’s mother and father at this point in the play and in the 

whole text 

 Christopher mother’s lack of appreciation as to why Christopher’s father may have lied to Christopher 

 Christopher mother’s desperation for some affection from her son and her difficulties in adapting to his 

complex needs 

AO2 

 Comments on Stephen’s use of language to suggest the relationship between mother and son in the 

extract and the play 

 The factual and short answers Christopher gives his mother when she attempts to get him to empathise 

with her  

 The pain Christopher’s mother feels “howling” in the stage directions 

 Christopher’s mother is needy/apologetic and looking for some kind of forgiveness from Christopher 
 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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7. A Taste of Honey 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the presentation of Helen in the play A Taste of Honey.   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 
 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

AO1 

 An understanding of Helen’s character in the extract and elsewhere in the play 

 Her return during Jo’s pregnancy 

 Comments on Helen’s role as a mother and the treatment of her daughter 

 Her motives for some of her actions 

 

AO2 

 Comments on Delaney’s use of language to present the character of Helen 

 The effect of Helen’s direct address to the audience 

 Her aggressive language to those around her in the extract and in the play as a whole 

 Helen’s relationship with Jo for example, her racist response to finding out that Jo’s baby has a black 

father 

 Helen’s use of sarcasm in the extract and in the play as a whole 

 Other defence mechanisms Helen employs in her speech and behaviour 

 The impact of the ending. 

 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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8. An Inspector Calls 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the character of Sheila and the way she is presented in An Inspector Calls. 

       

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

 

AO1 

 An understanding of Sheila’s character as revealed in the extract and elsewhere in the play 

 Sheila’s relationships with members of the Birling family as well as with Eva Smith/Daisy Renton 

 Sheila becomes the Inspector’s mouthpiece and takes on the role of the interviewer in this scene 

 Sheila’s developing confidence and sense of moral responsibility in regards to her treatment of Eva 

Smith/Daisy Renton 

 Her behaviour at the end of the play when she continues developing her own voice and stands up to 

her parents and Gerald 
 

 

AO2 

 Comments on Priestley’s use of language to present Sheila in the extract and the play 

 The way the stage directions in the extract show that Sheila is taking charge of Gerald’s interrogation at 

the beginning of the extract and what this reveals about her character 

 The language Sheila uses matches the Inspector, “don’t be stupid” 

 Sheila laughs “hysterically” and in “triumph” and the impact this has on Gerald 

 The effect of the cliff-hanger   
 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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9. The History Boys 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about the relationship between Irwin and Hector and how it is presented at different 

points in the play.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 
 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 

 

AO1 

 How the relationship between Irwin and the Hector is shown in the extract and at key points in the play 

 The impact on the boys of Irwin’s and Hector’s contrasting teaching styles, as revealed in the extract 

and in the rest of the play 

 The argument about the importance of knowledge and its impact on the education of the boys 

 Irwin recognises Hector’s influence and looks to him for support, even if he doesn’t agree with his 

teaching methods/pedagogies 

 Irwin’s conversation with the Head teacher and what this suggests in terms of a ‘lottery’ 
 

 

AO2 

 Comments on Bennet’s use of language to reveal the relationship between Irwin and Hector in the 

extract and the entire play 

 Hector dominates the conversation with his opinions and uses language to suggest he is frustrated with 

the examination system 

 The fact that Hector’s anger is expressed using Irwin’s own use of the word “gobbets”  

 Irwin’s comment about the examination for “now”, not stored up for when they are “old and grey” 
 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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10. Blood Brothers 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about the relationship between Mickey and Linda and how it is presented at different 

points in the play.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

This question assesses AO1 and AO2 and AO4 (5 additional marks) 

 

Indicative Content 

Responses may include: 

 
 

AO1 

 How the relationship between Mickey and Linda is shown in the extract and at key points in the play 

 Comments on how their relationship changes from their childhood to their teenage years and into 

adulthood 

 The breakdown in communication between Mickey and Linda as evidenced in the extract 

 The influence of other characters such as Mrs Lyons and Edward on their relationship 

 Mickey’s sense of insecurity and awareness of his lack of economic status compared to his brother 
 

 

AO2 

 Comments on Russell’s use of language to suggest Mickey and Linda’s relationship in the extract and 

elsewhere in the play 

 The impact of Mickey’s bitter outburst in the extract ‘leave me alone…”and how this shows the rising 

tension and the extent of the deterioration of their relationship 

 Linda’s patience to Mikey’s growing irrationality 

 Linda’s growing desperation in trying to help Mikey – she uses the word “listen” to try and rationalise 

with him 

 Lack of affection between Linda and Mickey – the lack of stage directions indicate that there is little 

intimacy between them 
 

 

This is not a checklist, please reward valid alternatives. 
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AO4 
 

Level Performance Descriptors 

High Performance 

4-5 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with consistent accuracy, and consistently use vocabulary and 

sentence structures to achieve effective control of meaning. 

Intermediate 

Performance 

2-3 marks 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with considerable accuracy, and use a considerable range of 

vocabulary and sentence structures to achieve general control of meaning. 
Threshold Performance 

1 mark 

In the context of the Level of Demand of the question, Learners spell and 

punctuate with reasonable accuracy, and use a reasonable range of vocabulary 

and sentence structures; any errors do not hinder meaning in the response. 
0 marks Candidates do not reach the threshold performance outlined in the 

performance descriptor above. 
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SECTION B: (19th Century Prose) 

Questions 11-16 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. 

AO1, AO2 and AO3 are equally weighted in this question. 

Total marks 40 

 

 

Band AO1:1 A+B, AO1:2 AO2 AO3 

5 
33-40 

marks 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate register; 
use a sensitive and evaluative approach to 
the task and analyse the text critically; show 
a perceptive understanding of the text, 
engaging fully, perhaps with some 
originality in their personal response; their 
responses include pertinent, direct 
references from across the text, including 
quotations. 

Candidates: 
analyse and appreciate writers’ 
use of language, form and 
structure, make assured 
reference to meanings and 
effects exploring and evaluating 
the way meaning and ideas are 
conveyed through language 
structure and form; use precise 
subject terminology in an 
appropriate context. 

Candidates: 
show an assured understanding of 
the relationships between texts and 
the contexts in which they were 
written, including, where relevant, 
those of period, location, social 
structures and literary contexts such 
as genre, and the contexts in which 
texts are engaged with by different 
audiences. 

4 
25-32 

marks 

Candidates: 
sustain focus on the task, convey ideas with 
coherence and use an appropriate register; 
use a thoughtful approach to the task; show 
a secure understanding of key aspects of 
the text, with considerable engagement; 
support and justify their responses by well-
chosen direct reference to the text, 
including quotations. 

Candidates: 
discuss and increasingly analyse 
writers’ use of language, form 
and structure, make thoughtful 
reference to the meanings and 
effects of stylistic features used 
by the writer; use apt subject 
terminology. 

Candidates: 
show a secure understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

3 
17-24 

marks 

Candidates: 
focus on the task, convey ideas with general 
coherence and use a mostly appropriate 
register; use a straightforward approach to 
the task; show an understanding of key 
aspects of the text, with engagement; 
support and justify their responses by 
appropriate direct reference to the text, 
including quotations. 

Candidates: 
comment on and begin to 
analyse writers’ use of language, 
form and structure, make some 
reference to meanings and 
effects; use relevant subject 
terminology. 

Candidates: 
show an understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

2 
9-16 

marks 

Candidates: 
have some focus on the task, convey ideas 
with some coherence and sometimes use an 
appropriate register; use a limited approach 
to the task; show some understanding of 
key aspects of the text, with some 
engagement; support and justify their 
responses by some direct reference to the 
text, including some quotations. 

Candidates: 
recognise and make simple 
comments on writers’ use of 
language, form and structure, 
may make limited reference to 
meanings and effects; may use 
some relevant subject 
terminology. 

Candidates: 
show some understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 
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1 
1-8 

marks 

Candidates: 
have limited focus on the task, convey ideas 
with occasional coherence and may 
sometimes use an appropriate register; use 
a simple approach to the task; show a basic 
understanding of some key aspects of the 
text, with a little engagement; may support 
and justify their responses by some general 
reference to the text, perhaps including 
some quotations. 

Candidates: 
may make generalised 
comments on writers’ use of 
language, form and structure, 
may make basic reference to 
meanings and effects; may use 
some subject terminology but 
not always accurately. 

Candidates: 
show limited understanding of the 
relationships between texts and the 
contexts in which they were written, 
including, where relevant, those of 
period, location, social structures and 
literary contexts such as genre, and 
the contexts in which texts are 
engaged with by different audiences. 

0 Nothing worthy of credit. 
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11. A Christmas Carol 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

How does Dickens present the impact of the supernatural in the novel?   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

 [40] 

This question assesses AO1 and AO2 and AO3. 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of how Scrooge changes throughout the novel because of his supernatural encounters 

 Marley’s initial visit 

 The visitation of the ghosts 

 The range of events witnessed by Scrooge during the supernatural visitations and how these lead him 

to change 

 

AO2 

 Comments on Dickens’ use of language in the extract and the novel 

 Scrooge’s initial description in the extract demonstrate the closed nature of his character at this point 

before the first ghost arrives 

 The description of Marley’s ghost and his lack of acceptance of the ghost before him - the words 

“never believed it” is repeated 

 How Dickens’ initial description in the extract of Scrooge being closed minded and stubborn is in 

contrast to his warm nature at the end of the novel, e.g. his role, as a ‘second father’ to Tiny Tim, and 

‘as a good friend, as good a master, and as good a man as the good old city knew.’ 

 

AO3 

 Reference to the period in which the novel is set and its significance to the changing nature of 

Scrooge’s character. For example, the importance of poverty and charity in nineteenth century London 

 Discussion of the nature of Scrooge’s change and his eventual use of money for good to alleviate some 

problems of his contemporary world, perhaps in order to save himself too 

 Comments on links between the supernatural, redemption and religious responsibilities 

 

This is not a checklist, please reward valid alternatives. 
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12. Silas Marner 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about turning points in Nancy Lammeter’s life as presented in the novel.  

      

In your response you should: 

 

 Refer to the extract and the novel as a whole; 

 Show your understanding of characters and events in the novel; 

 Refer to the contexts of the novel. 

 [40] 

This question assesses AO1 and AO2 and AO3. 

 

Indicative Content 

Responses may include: 

 

AO1 

 Overview of how turning points in Nancy’s life are presented in both the extract and the rest of the 

novel 

 Her love of Godfrey 

 Nancy’s strict principals and how they change/develop throughout the novel 

 How Nancy’s youthful beliefs develop and change throughout the novel 

   

AO2 

 Comments on Eliot’s use of language in the extract and the novel 

 Nancy’s “blushing” when asked to dance by Godfrey and comments on being “civil” 

 The reactions of Mrs. Kimble and Uncle Kimble to Nancy and Godfrey 

 The use of the words “sympathetic patience” used to describe the young couple  

 

AO3 

 References to the period in which the novel is set and its significance to the presentation of chosen 

turning points in Nancy’s life 

 The relevance of growing industrialisation to nineteenth century England 

 Nancy’s moral outlook is linked to the nineteenth century’s fast-changing society and contemporary 

attitudes to issues such as religion, charity and thrift 

 

 

This is not a checklist, please reward valid alternatives. 
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13. Pride and Prejudice 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

How is Elizabeth Bennet presented in the novel Pride and Prejudice?   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

This question assesses AO1 and AO2 and AO3. 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of how Elizabeth Bennett is presented in both the extract and the rest of the novel 

 Elizabeth’s assertive nature throughout the novel, and toward Lady Catherine de Bourgh 

 Comments on the way Elizabeth develops friendships with some of key men in the novel: her Father, 

Bingley, Darcy, Mr. Collins and Wickham 

 The differences in the way other women behave in the novel in contrast to Elizabeth Bennett 
 

AO2 

 Comments on Austen’s use of language in the extract and the novel 

 Austen’s authorial tone, in which she gently mocks Lady Catherine de Bourgh with her dramatic 

language, “Obstinate, headstrong girl!” and the rigid hierarchy of marriage and class 

 Elizabeth’s calm (using very few words) displays a strength of character and resolve. She makes a very 

definite response, “I will make no promise of the kind." 
 

AO3 

 References to the social structures of the period in which the novel is set, particularly in relation to 

attitudes towards women 

 Comments on the lack of economic and social freedom of women at the time in which the novel was 

set 

 The financial consequences of being a woman at the time the novel was written and the subsequent 

drive of Mrs Bennet related to matters such as entailment 
 

 

This is not a checklist, please reward valid alternatives. 
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14. War of the Worlds 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about how order and disorder are presented in War of the Worlds.   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

 [40] 

This question assesses AO1 and AO2 and AO3. 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of how order and disorder is presented in both the extract and the rest of the novel 

 The role of the narrator in presenting order and disorder in the extract and the novel as a whole 

 The growing sense of panic and disorder and how this develops further in the novel 

 The exodus from London 

AO2 

 Comments on Wells’ use of language in the extract and the novel to present order and disorder 

 Comments on structure and the development of the fear of the unknown from the early parts of the 

novel, including the extract, to the consequences of general disorder 

 Language used to describe the disorder in London: “riotous tumult”, “miserable eyes” 

 The extract’s detailed disorder and its effect on ordinary people; the subsequent underlying panic in 
the language in the extract and how this develops further in the novel 

 

AO3 

 An understanding of the period in which the novel is set, in relation to issues relating to fear of the 

unknown 

 The social commentary being offered by the author relating to the nature of human society, disorder 

and its fragility 

 The fears about the development of conflict and the dangers of disorder on a global scale 
 

 

This is not a checklist, please reward valid alternatives. 
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15. Jane Eyre 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the presentation of female characters at certain points in Jane Eyre.  

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

 [40] 

 

This question assesses AO1 and AO2 and AO3. 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of how women are presented in both the extract and the novel 

 The disruption in the marriage of Jane and Rochester and direct lead up to this incident 

 Comments about the treatment of Grace in this extract and her powerless nature  

 The protective nature of Rochester towards Jane in contrast to his abhorrence towards his troubled 

wife 
 

AO2 

 Comments on Austen’s use of language in the extract and the novel 

 The use of dramatic language to describe Grace in the extract such as “beast”, “grizzled hair”, “wildly” - 

she is seen like a violent animal 

 Comments on structure and how this event impacts on Jane’s decision to marry Rochester  
 

AO3 

 Reference to the period in which the novel is set and its significance to the developing relationship 

between Jane and Mr Rochester 

 The frustrations and limitations of nineteenth century society linked to gender, economic status and 

social class and the effect these have on key women in the text: Jane, Grace etc. 

 Comments on how financial dependence and gender are illustrated through the portrayal of female 

characters in the novel 
 

 

This is not a checklist, please reward valid alternatives. 
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16. The Strange Case of Dr Jekyll and Mr Hyde 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Explore how the frightening theme of duality of nature is presented in The Strange Case of 

Dr Jekyll and Mr Hyde.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

 [40] 

This question assesses AO1 and AO2 and AO3. 

 

Indicative Content 

Responses may include: 

 

AO1 

 An overview of a dual morality/nature is created in the extract and the rest of the novel 

 The gradual revelations about Mr Hyde’s character and his relationship to Dr Jekyll 

 Utterson’s gradual discoveries about his friend Dr Jekyll/Mr Hyde and how this creates an increase in 

tension and highlights the unpredictable nature of Dr Jekyll’s dual persona 
 

AO2 

 Comments on Stevenson’s use of language to highlight the dual aspect of character in the extract and 

the novel 

 The use of dialogue to create a sense of uncertainty and fear in the extract and the novel 

 The use of language to highlight the tension and fear described as “abnormal” in contrast to Jekyll’s 

description at other points in the novel 

 Comments on the narrator’s voice in the extract and the novel 
 

AO3 

 Reference to the period in which the novel is set and its significance to the way tension is created 

 Comments on the struggle between good and evil within all men. For example, understanding of 

contemporary concerns about the nature of evil 

 The literary context of the gothic genre 

 Ideas of social and individual morality in Victorian times 
 

 

This is not a checklist, please reward valid alternatives. 
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SECTION C: (Unseen Poetry) 

GENERIC ASSESSMENT OBJECTIVES GRID 

Question 17 (a) 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. 

AO1 and AO2 are equally weighted in this question. 

Total 15 marks 

 

 

 

Band AO1:1 A+B, AO1:2 AO2 

5 

 

13-15 

marks 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate 
register; use a sensitive and evaluative 
approach to the task and analyse the text 
critically; show a perceptive 
understanding of the text, engaging fully, 
perhaps with some originality in their 
personal response; their responses 
include pertinent, direct references from 
across the text, including quotations. 

Candidates: 

analyse and appreciate writers’ use of 

language, form and structure; make assured 

reference to meanings and effects exploring 

and evaluating the way meaning and ideas are 

conveyed through language structure and 

form;  

 

use precise subject terminology in an 

appropriate context. 

4 

 

10-12 

marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

Candidates: 

discuss and increasingly analyse writers’ use of 

language, form and structure; make thoughtful 

reference to the meanings and effects of 

stylistic features used by the writer; 

 

 use apt subject terminology. 

3 

 

7-9 

marks 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

comment on and begin to analyse writers’ use 

of language, form and structure; make some 

reference to meanings and effects;  

 

use relevant subject terminology. 
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2 

 

4-6 

marks 

Candidates: 

have some focus on the task, convey ideas 

with some coherence and sometimes use 

an appropriate register; use a limited 

approach to the task; show some 

understanding of key aspects of the text, 

with some engagement; support and 

justify their responses by some direct 

reference to the text, including some 

quotations. 

Candidates: 

recognise and make simple comments on 

writers’ use of language, form and structure; 

may make limited reference to meanings and 

effects;  

 

may use some relevant subject terminology. 

1 

 

1-3 

marks 

Candidates: 

have limited focus on the task, convey 

ideas with occasional coherence and may 

sometimes use an appropriate register; 

use a simple approach to the task; show a 

basic understanding of some key aspects 

of the text, with a little engagement; may 

support and justify their responses by 

some general reference to the text, 

perhaps including some quotations. 

Candidates: 

may make generalised comments on writers’ 

use of language, form and structure; may 

make basic reference to meanings and effects;  

 

may use some subject terminology but not 

always accurately or appropriately. 

0 Nothing worthy of credit. 
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Question 17 (b) 

The following descriptions have been provided to indicate the way in which progression 

within the criteria is likely to occur. Each successive description assumes demonstration of 

achievements in lower bands. In Section C question 17(b) the focus of the question is 

comparison. Therefore, examiners must only credit points which are comparative. 

AO1 and AO2 are equally weighted in this question. 

Total 25 marks 

Band AO1:1 A+B, AO1:2 AO2 

5 

 

21-25 

marks 

Comparison is critical, illuminating and sustained across AO1 and AO2. There will be a wide 

ranging discussion of the similarities and/or differences between the poems. 

Candidates: 
sustain focus on the task, including 
overview, convey ideas with consistent 
coherence and use an appropriate 
register; use a sensitive and evaluative 
approach to the task and analyse the text 
critically; show a perceptive 
understanding of the text, engaging fully, 
perhaps with some originality in their 
personal response; their responses 
include pertinent, direct references from 
across the text, including quotations. 

Candidates: 

analyse and appreciate writers’ use of 

language, form and structure; make assured 

reference to meanings and effects exploring 

and evaluating the way meaning and ideas are 

conveyed through language structure and 

form;  

 

use precise subject terminology in an 

appropriate context. 

4 

 

16-20 

marks 

Comparison is focussed, coherent and sustained across AO1 and AO2. There will be a clear 

discussion of the similarities and/or differences between the poems. 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

Candidates: 

discuss and increasingly analyse writers’ use of 

language, form and structure; make thoughtful 

reference to the meanings and effects of 

stylistic features used by the writer; 

 

 use apt subject terminology. 

3 

 

11-15 

marks 

Comparison is focussed across AO1 and AO2 with some valid discussion of the similarities 

and/or differences between the poems. 

Candidates: 

focus on the task, convey ideas with 

general coherence and use a mostly 

appropriate register; use a 

straightforward approach to the task; 

show an understanding of key aspects of 

the text, with engagement; support and 

justify their responses by appropriate 

direct reference to the text, including 

quotations. 

comment on and begin to analyse writers’ use 

of language, form and structure; make some 

reference to meanings and effects;  

 

use relevant subject terminology. 
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2 

 

6-10 

marks 

Comparison is general with some discussion of the obvious similarities and/or differences 

between the poems. 

Candidates: 

have some focus on the task, convey ideas 

with some coherence and sometimes use 

an appropriate register; use a limited 

approach to the task; show some 

understanding of key aspects of the text, 

with some engagement; support and 

justify their responses by some direct 

reference to the text, including some 

quotations. 

Candidates: 

recognise and make simple comments on 

writers’ use of language, form and structure; 

may make limited reference to meanings and 

effects;  

 

may use some relevant subject terminology. 

1 

 

1-5 

marks 

Comparison is very limited. There may be a basic awareness of the obvious similarities 

and/or differences between the poems. 

Candidates: 

have limited focus on the task, convey 

ideas with occasional coherence and may 

sometimes use an appropriate register; 

use a simple approach to the task; show a 

basic understanding of some key aspects 

of the text, with a little engagement; may 

support and justify their responses by 

some general reference to the text, 

perhaps including some quotations. 

Candidates: 

may make generalised comments on writers’ 

use of language, form and structure; may 

make basic reference to meanings and effects;  

 

may use some subject terminology but not 

always accurately or appropriately. 

0 Nothing worthy of credit. 
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17. Answer both part (a) and part (b) 

You are advised to spend about 20 minutes on part (a) and about 40 minutes on part (b). 

 

Read the two poems, Do Not Go Gently Into That Good Night by Dylan Thomas and Mid-

Term Break by Seamus Heaney. Both poems explore the theme of death and mortality. 

 

a) Write about the poem below and its effect on you.     

   

You may wish to consider: 

 

 What the poem is about and how it is organised 

 The ideas the poet may have wanted us to think about 

 The poet’s choice of words, phrases and images and the effects they create 

 How you respond to the poem 

 [15] 

 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An understanding of the perspective of death and its effect on the narrator  

 The pleading/imperative tone of the poet to not let his loved one pass away 

 The narrator’s statement of this love and grief towards the coming death 

 The way the poet links all types of men together, “wise men, good men, wild men” and that they all will 

face death 

 The final stanza raises a climax of fighting death to the last agonized moment 

 

AO2 

 The impact of the title and the repetition throughout the poem 

 The language used to describe death “good night” and “rage” angry tone 

 The metaphors such as the “light” and exploration of what this means 

 Comment on the structure of the poem and how this impacts meaning 

 The imagery of “bright /Their frail deeds might have danced in a green bay” 

 

 

This is not a checklist, please reward valid alternatives. 
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b) Now compare Do Not Go Gently Into That Good Night by Dylan Thomas and Mid-Term 

Break by Seamus Heaney.        

 

You should compare: 

 

 What the poems are about and how they are organised 

 The ideas the poets may have wanted us to think about 

 The poets’ choice of words, phrases and images and the effects they create 

 How you respond to the poems 

 

[25] 

 

This question assesses AO1 and AO2 

 

Indicative Content 

Responses may include: 

 

AO1 

 An understanding of the poet’s view of the death in Do Not Go Gently Into That Good Night and how 

this compares with the view of the narrator in a Mid-Term Break 

 How both poems deal with the theme of death through a focus on personal experiences 

 The presentation of death as something to fight against and how this compares to the presentation of 

death in A Mid-Term Break 

 

AO2 

 Heaney uses imagery, whilst Thomas uses language to express their opinions 

 The differences in narrative voice and the impact on both poet’s thoughts and feelings  

 How Heaney uses language to achieve specific effects and how this is compared to Thomas’ use of 

language in Do Not Go Gently Into That Good Night 

 The language used to describe death and its consequences in both poems  

 The connections and feelings towards the dying as explored by both poets 

 

 

This is not a checklist, please reward valid alternatives. 
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GCSE	ENGLISH	LITERATURE	-	EDUQAS	STYLE	

COMPONENT	2	–	MARK	SCHEME	

	

Post-1914	Prose	/	Drama,	19th	Century	Prose	and		
Unseen	Poetry	
Time:	2	hours	30	minutes	

SECTION	A	

GENERAL	INFORMATION	

Marking	should	be	positive,	rewarding	achievement	rather	than	penalising	failure	or	
omissions.	The	awarding	of	marks	must	be	directly	related	to	the	marking	criteria.	
Examiners	should	use	both	the	generic	assessment	grid	and	the	indicative	content	marking	
guidance	when	assessing	a	candidate’s	response.	

	

Band	Descriptors	

When	awarding	a	mark,	examiners	should	select	the	band	that	most	closely	describes	the	
quality	of	work	being	marked.	

• Where	the	candidate’s	work	convincingly	meets	the	descriptors,	the	highest	mark	
should	be	awarded.	

• Where	the	candidate’s	work	adequately	meets	the	descriptors,	the	most	appropriate	
mark	in	the	middle	range	should	be	awarded.	

• Where	the	candidate’s	work	just	meets	the	descriptors,	the	lowest	mark	should	be	
awarded.	

Examiners	should	use	the	full	range	of	marks	available	to	them	and	award	full	marks	for	
work	that	convincingly	meets	the	descriptors	in	that	band.	

	

Indicative	Content	

The	mark	scheme	instructs	examiners	to	reward	valid	alternatives	where	indicative	content	
is	suggested	for	an	answer.	Indicative	content	outlines	some	areas	of	the	text	candidates	
may	explore	in	their	responses.	This	is	not	a	checklist	for	expected	content	or	a	‘model	
answer’.	Where	a	candidate	provides	a	response	that	contains	aspects	or	approaches	not	
included	in	the	indicative	content,	examiners	should	use	their	professional	judgement	as	
English	literature	specialists	to	determine	the	validity	of	the	response/interpretation	in	light	
of	the	text	and	the	question	asked.	All	questions	provide	opportunities	for	candidates	to	
make	informed,	independent	responses,	and	such	opportunities	need	to	be	upheld	in	the	



2	
	

marking.	Valid	alternatives	should	be	rewarded	where	deemed	appropriate,	in	line	with	the	
skills	set	out	in	the	banded	levels	of	response	in	the	generic	assessment	grids.	

In	Section	C	question	17(b)	the	focus	of	the	question	is	comparison.	Therefore	examiners	
must	only	credit	points	which	are	comparative.	

Balanced	Responses	

Candidates	are	expected	to	produce	a	balanced	response	to	the	poetry	comparison	(Section	
C).	Where	responses	are	unbalanced,	candidates	will	be	self-penalising	as	they	will	not	be	
able	to	access	the	higher	bands	of	AO1	and	AO2	which	require	a	sustained	focus	on	the	task.	
All	examiners	will	be	provided	with	examples	of	balanced	and	unbalanced	responses	when	
marking	is	standardised,	exemplifying	how	judgement	is	used.	

	

Assessment	Objectives	

AO1		 	 Read,	understand	and	respond	to	texts	to:	

AO1:1a		 maintain	a	critical	style.	

AO1:1b		 develop	an	informed	personal	response.	

AO1:2		 use	textual	references,	including	quotations,	to	support	and	illustrate	
interpretations.	

AO2		 Analyse	the	language,	form	and	structure	used	by	a	writer	to	create	
meanings	and	effects,	using	relevant	subject	terminology	where	appropriate.	

AO3		 Show	understanding	of	the	relationships	between	texts	and	the	contexts	in	
which	they	were	written.	

AO4		 Use	a	range	of	vocabulary	and	sentence	structures	for	clarity,	purpose	and	
effect,	with	accurate	spelling	and	punctuation.	

	

Assessment	objective	coverage	in	Component	1	

Assessment	Objective	 Section	A	 Section	B	 Section	C	
AO1:1a	 ü	 ü	 ü	
AO1:1b	 ü	 ü	 ü	

AO1:2	 ü	 ü	 ü	

AO2	 ü	 ü	 ü	

AO3	 	 ü	 	

AO4	 ü	 	 	
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SECTION	A:	(Post	1914	Prose	/	Drama)	

GENERIC	ASSESSMENT	OBJECTIVES	GRIDS	

Questions	1	-	10	

The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	

AO1	and	AO2	are	equally	weighted	in	this	question.	

This	assessment	also	includes	5	marks	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	(AO4).	There	is	a	separate	assessment	grid	for	AO4.	

Total	35+5	marks	

Band	 AO1:1	A+B,	AO1:2	 AO2	

5	

	

29-35	
marks	

Candidates:	

sustain	focus	on	the	task,	including	overview,	
convey	ideas	with	consistent	coherence	and	use	an	
appropriate	register;	use	a	sensitive	and	evaluative	
approach	to	the	task	and	analyse	the	text	critically;	
show	a	perceptive	understanding	of	the	text,	
engaging	fully,	perhaps	with	some	originality	in	
their	personal	response;	their	responses	include	
pertinent,	direct	references	from	across	the	text,	
including	quotations.	

Candidates:	

analyse	and	appreciate	writers’	use	of	
language,	form	and	structure;	make	
assured	reference	to	meanings	and	
effects,	exploring	and	evaluating	the	way	
meaning	and	ideas	are	conveyed	through	
language	structure	and	form;	use	precise	
subject	terminology	in	an	appropriate	
context.	

4	

	

22-28	
marks	

Candidates:	

focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	register;	
use	a	straightforward	approach	to	the	task;	show	
an	understanding	of	key	aspects	of	the	text,	with	
engagement;	support	and	justify	their	responses	
by	appropriate	direct	reference	to	the	text,	
including	quotations.	

Candidates:	

discuss	and	increasingly	analyse	writers’	
use	of	language,	form	and	structure;	
make	thoughtful	reference	to	the	
meanings	and	effects	of	stylistic	features	
used	by	the	writer;	

	

	use	apt	subject	terminology.	

3	

	

15-21	
marks	

Candidates:	

focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	register;	
use	a	straightforward	approach	to	the	task;	show	
an	understanding	of	key	aspects	of	the	text,	with	
engagement;	support	and	justify	their	responses	
by	appropriate	direct	reference	to	the	text,	
including	quotations.	

comment	on	and	begin	to	analyse	writers’	
use	of	language,	form	and	structure;	
make	some	reference	to	meanings	and	
effects;		

	

use	relevant	subject	terminology.	

2	 Candidates:	 Candidates:	



4	
	

	

8-14		

marks	

have	some	focus	on	the	task,	convey	ideas	with	
some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	to	the	
task;	show	some	understanding	of	key	aspects	of	
the	text,	with	some	engagement;	support	and	
justify	their	responses	by	some	direct	reference	to	
the	text,	including	some	quotations.	

recognise	and	make	simple	comments	on	
writers’	use	of	language,	form	and	
structure;	may	make	limited	reference	to	
meanings	and	effects;		

	

may	use	some	relevant	subject	
terminology.	

1	

	

1-7	

marks	

Candidates:	

have	limited	focus	on	the	task,	convey	ideas	with	
occasional	coherence	and	may	sometimes	use	an	
appropriate	register;	use	a	simple	approach	to	the	
task;	show	a	basic	understanding	of	some	key	
aspects	of	the	text,	with	a	little	engagement;	may	
support	and	justify	their	responses	by	some	
general	reference	to	the	text,	perhaps	including	
some	quotations.	

Candidates:	

may	make	generalised	comments	on	
writers’	use	of	language,	form	and	
structure;	may	make	basic	reference	to	
meanings	and	effects;		

	

may	use	some	subject	terminology	but	
not	always	accurately.	

0	 Nothing	worthy	of	credit.	
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1. Lord	of	the	Flies	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	character	of	Piggy	and	the	way	he	is	presented	throughout	the	novel.	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	the	ways	in	which	Piggy	is	presented	in	the	extract	and	the	rest	of	
the	novel.	

• The	contrast	between	Piggy’s	character	and	Simon,	Jack	and	Ralph.	
• The	symbolism	associated	with	his	character.	
• His	physical	appearance	and	how	this	links	to	his	personality	and	actions.	

	
AO2	

• Comments	on	Golding’s	use	of	language	to	describe	Piggy	in	the	extract	and	the	novel.	
• The	use	of	imagery	to	describe	Piggy.	
• The	use	of	Piggy’s	dialogue	and	what	this	shows	a	reader.	
• The	structure	of	the	novel	and	how	this	ties	to	a	reader’s	understanding	of	Piggy’s	

character.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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2. Anita	and	Me	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

	
Write	about	Anita’s	relationship	with	her	parents	in	the	novel.	 	
	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	Anita’s	relationship	with	her	parents	as	shown	in	the	extract	and	the	
rest	of	the	novel.	

• Anita’s	dominance	and	disrespectful	attitude	towards	her	parents	in	the	extract.	
• Anita’s	relationship	with	her	parents	as	a	contrast	to	Meena’s	relationship	with	her	

parents.	
• Deirdre’s	broken	promises	and	behaviour	and	the	impact	they	have	upon	Anita.	

Candidates	may	comment	upon	the	sympathy	this	creates	in	readers	for	Anita.	

AO2	

• Comments	on	Syal’s	use	of	language	to	describe	the	relationship	in	the	extract	and	the	
novel.	

• Verbs	used	to	indicate	Anita’s	actions	show	a	lack	of	respect	for	her	parents	in	the	extract.	
• Comments	on	the	reliability	of	Meena	as	narrator	in	describing	the	relationship	between	

Anita	and	her	parents.	
• How	the	relationships	are	shown	at	other	key	moments	in	the	novel,	such	as	at	the	fair.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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3. Never	Let	Me	Go	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	theme	of	death	and	the	way	it	is	presented	at	different	points	in	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	understanding	of	the	theme	of	death	as	revealed	in	the	extract	and	the	rest	of	the	
novel.	

• The	inevitability	of	death	and	how	this	impacts	upon	the	characters’	relationships.	
• The	death	of	all	other	characters	in	particular	the	deaths	of	Ruth	and	Tommy.		
• The	closure	of	Halisham	School.	
• The	death	of	dreams	and	innocence:	Kathy	and	Tommy’s	dream	/	childhood	innocence	

lost.	

AO2	
• Comments	on	Ishiguro’s	use	of	language	to	explore	the	theme	of	death	in	the	extract	and	

the	rest	of	the	novel.	
• Comments	on	the	narration	and	the	fact	that	we	see	all	the	events	of	the	novel	through	

the	Kathy’s	eyes.Fho	the	
• Comments	on	the	use	of	flashbacks	and	reflection	on	the	past	now	that	everyone	has	died	

and	Kathy	is	alone.	
• The	three-part	structure	of	the	novel	and	what	this	gradually	reveals	about	the	

inevitability	of	death.	
• The	persistent	references	to	the	past	and	how	these	are	used	by	Ishiguro	to	shield	the	

reader	from	the	inevitability	of	death.	
• The	contrast	between	the	characters’	experiences	of	life	and	death.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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4. The	Woman	in	Black	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

	
Write	about	how	tension	and	fear	is	created	at	different	points	in	the	novel.	 	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	how	fear	and	tension	are	created	in	the	extract	and	at	other	points	in	
the	novel.	

• The	use	of	typically	gothic	conventions,	e.g.	ghost	stories,	an	isolated	house	and	death.	
• The	parallels	between	the	story	told	to	Kipps	by	Daily	and	the	ending	of	the	novel.	
• The	use	of	setting	and	situation	(high	tide,	night	time,	spooky	sounds)	to	build	tension	and	

fear.	

AO2	

• Comments	on	Hill’s	use	of	language	to	build	fear	and	tension	in	the	extract	and	at	other	
points	in	the	novel.	

• The	use	of	first	person	narration	to	make	the	reader	feel	part	of	the	action.	
• The	descriptions	of	the	Woman	in	Black.	
• In	the	extract,	the	use	of	sound	descriptions	to	develop	Kipps’	feelings	of	helplessness	and	

the	use	of	the	fog	to	develop	his	fear.	
• The	use	of	foreshadowing	to	suggest	the	ending	of	the	novel.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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5. Oranges	are	not	the	Only	Fruit	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	religion	and	the	way	it	is	presented	throughout	the	novel.	 	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• How	religion	is	shown	in	the	extract	and	at	different	points	in	the	novel	as	a	whole.	
• The	role	of	Jeanette’s	mother	in	the	presentation	of	religion.	
• Jeanette’s	loss	of	hearing	and	the	church’s	reaction	to	it.	
• Jeanette’s	rejection	at	school	due	to	her	beliefs.	
• How	she	finds	contrast	between	her	feelings	and	the	teachings	of	the	church	as	she	grows	

up.	

AO2	

• Comments	on	Winterson’s	use	of	language	to	present	religion	to	the	reader	in	the	extract	
and	at	different	points	in	the	novel.	

• The	semantic	field	of	religion	used	in	the	extract	and	throughout	the	novel,	e.g.	‘lord’s	
day’,	‘missionaries’	and	‘prayer’.	

• The	use	of	narration	from	Jeanette’s	perspective,	so	the	reader	can	experience	her	
feelings	about	religion	first	hand.	

• How	the	structure	of	the	novel	reveals	Jeanette’s	development	as	an	individual	and	
religion’s	role	in	that.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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6. The	Curious	Incident	of	the	Dog	in	the	Night	Time	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

	
Write	about	the	character	of	Judy	and	the	way	she	is	presented	at	different	points	in	the	
play.	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• How	the	character	of	Judy	is	shown	in	the	extract	and	at	key	points	later	in	the	play	
• The	role	of	Judy	in	Christopher	and	his	father’s	relationship.	
• Christopher’s	discovery	of	her	letters	and	their	reunion.	
• Her	revelation	in	her	letters	that	she	was	often	angry	with	Christopher	and	that	this	is	

borne	out	when	they	are	reunited.	

AO2	

• Comments	on	Stephen’s	use	of	language	to	show	the	character	of	Judy	in	the	extract	and	
at	key	points	later	in	the	play.	

• She	is	consistently	referred	to	as	‘Mother’	rather	than	Judy.	
• She	is	self-critical	and	admits	her	failings	as	a	mother.	
• Her	resentment	about	her	life	as	it	is	shown	in	the	extract.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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7. A	Taste	of	Honey	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

	
Write	about	the	character	of	Geof	and	the	way	he	is	presented	at	different	points	in	the	
play.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	Geof’s	character	in	the	extract	and	elsewhere	in	the	play.	
• Geof’s	attention	towards	Jo	and	the	security	he	offers	her,	which	contrasts	with	her	

relationships	with	Jimmie	and	Helen.	
• Geof’s	turbulent	relationship	with	Helen.	
• He	has	a	sense	of	responsibility,	which	allows	him	to	plan	for	the	future.		
• His	developing	relationship	with	Jo	as	the	play	continues.	

AO2	

• Comments	on	Delaney’s	use	of	language	to	present	the	character	of	Geof.	
• The	ambiguity	created	surrounding	aspects	of	Geof’s	personality,	e.g.	his	sexuality.	
• Geof’s	short	responses	and	imperatives	in	the	extract	showing	his	annoyance	at	Jo	in	

contrast	to	the	way	he	speaks	to	her	at	different	points	in	the	play.	
• The	structure	of	the	play,	which	reveals	the	passage	of	time	and,	therefore,	Jo	and	Geof’s	

developing	relationship.	
• Helen’s	insults	towards	Geof	and	what	they	reveal	about	their	relationship.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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8. An	Inspector	Calls	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	relationship	between	Sheila	and	Gerald	and	how	it	is	presented	at	different	
points	in	the	play.	 	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	[35+5]	
	

5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	the	relationship	between	Sheila	and	Gerald	in	the	extract	at	various	
points	in	the	play.	

• Sheila’s	attempts	to	regain	control	over	the	relationship	in	the	extract	and	her	suspicions	
about	Gerald’s	disappearance	the	previous	summer.	

• Their	relationship	is	heavily	influenced	by	her	parents	and	their	hopes	for	the	
advancement	of	their	business	influence.	

• The	contrast	between	Sheila’s	attitude	towards	the	relationship	at	the	start	and	at	the	
end	of	the	play.	

• Sheila’s	willingness	to	start	again	with	Gerald	at	the	end	of	the	play,	suggesting	that	their	
love	is	real.	

AO2	
• Comments	on	Priestley’s	use	of	language	to	present	the	relationship	between	Sheila	and	

Gerald	in	the	extract	and	the	play.	
• The	use	of	the	Inspector	to	reveal	the	problems	in	their	relationship.	
• The	way	the	stage	directions	in	the	extract	reveal	the	simplicity	of	their	relationship.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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9. The	History	Boys	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

	
Write	about	the	character	of	Rudge	and	the	way	he	is	presented	in	The	History	Boys.	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• How	the	character	of	Rudge	is	presented	in	the	extract	and	at	key	points	in	the	play	
• Comments	on	how	sympathy	is	created	in	the	audience	for	Rudge.	
• Rudge’s	lack	of	intelligence	as	shown	by	the	teachers’	comments.	
• Rudge’s	preference	for	facts	and	answers	he	can	rely	on	as	revealed	in	the	extract	and	at	

other	points	in	the	play.	
• His	acceptance	into	Oxford	and	the	circumstances	surrounding	this.	

AO2	
• Comments	on	Bennett’s	use	of	language	to	reveal	the	character	of	Rudge	in	the	extract	

and	at	key	points	in	the	play.	
• The	fast-paced	dialogue	and	wit	to	reveal	the	other	characters’	intelligence.		
• Rudge’s	use	of	metaphor	and	identification	of	this	to	suggest	that	he	is	more	intelligent	

than	the	teachers	suggest.	
• The	headmaster’s	dismissal	of	Rudge’s	acceptance	at	Oxford.	
• The	presentation	of	Rudge	as	a	working-class	success	story	and	a	comment	on	education.	

	
This	is	not	a	checklist,	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	
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10. Blood	Brothers	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

	
Write	about	the	relationship	between	Linda	and	Mickey	and	how	it	is	presented	at	different	
points	in	the	play.	 	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	[35+5]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	
This	question	assesses	AO1	and	AO2	and	AO4	(5	additional	marks)	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• How	the	relationship	between	Mickey	and	Linda	is	shown	in	the	extract	and	at	key	points	
in	the	play.	

• Their	friendship	at	the	beginning	of	the	play.		Her	support	of	Mickey	when	he	is	teased	by	
the	other	children	and	when	he	is	suspended.	

• Edward’s	role	in	encouraging	Mickey	and	Linda’s	romantic	relationship	as	shown	in	the	
extract.	

• Their	difficulties	when	Mickey	loses	his	job	and	needs	medication.	

AO2	
• Comments	on	Russell’s	use	of	language	to	suggest	Mickey	and	Linda’s	relationship	in	the	

extract	and	elsewhere	in	the	play.	
• Mickey’s	hesitancy	when	speaking	to	Linda	about	their	relationship	in	the	extract	and	how	

this	is	continued	later	in	the	play.	
• The	way	the	children	speak	when	they	are	young	and	the	innocence	of	their	conversation.	
• The	stage	directions	used	in	the	extract	and	elsewhere	in	the	play.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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AO4	
	
Level	 Performance	Descriptors	

High	Performance	

4-5	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	consistent	accuracy,	and	consistently	use	vocabulary	and	
sentence	structures	to	achieve	effective	control	of	meaning.	

Intermediate	
Performance	

2-3	marks	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	considerable	accuracy,	and	use	a	considerable	range	of	
vocabulary	and	sentence	structures	to	achieve	general	control	of	meaning.	

Threshold	Performance	

1	mark	

In	the	context	of	the	Level	of	Demand	of	the	question,	Learners	spell	and	
punctuate	with	reasonable	accuracy,	and	use	a	reasonable	range	of	vocabulary	
and	sentence	structures;	any	errors	do	not	hinder	meaning	in	the	response.	

0	marks	 Candidates	do	not	reach	the	threshold	performance	outlined	in	the	
performance	descriptor	above.	

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	



25	
	

SECTION	B:	(19th	Century	Prose)	

Questions	11-16	

The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	

AO1,	AO2	and	AO3	are	equally	weighted	in	this	question.	

Total	marks	40	

	

Band	 AO1:1	A+B,	AO1:2	 AO2	 AO3	

5	

33-40	
marks	

Candidates:	

sustain	focus	on	the	task,	including	
overview,	convey	ideas	with	consistent	
coherence	and	use	an	appropriate	register;	
use	a	sensitive	and	evaluative	approach	to	
the	task	and	analyse	the	text	critically;	show	
a	perceptive	understanding	of	the	text,	
engaging	fully,	perhaps	with	some	
originality	in	their	personal	response;	their	
responses	include	pertinent,	direct	
references	from	across	the	text,	including	
quotations.	

Candidates:	

analyse	and	appreciate	writers’	
use	of	language,	form	and	
structure,	make	assured	
reference	to	meanings	and	
effects,	exploring	and	evaluating	
the	way	meaning	and	ideas	are	
conveyed	through	language	
structure	and	form;	use	precise	
subject	terminology	in	an	
appropriate	context.	

Candidates:	

show	an	assured	understanding	of	
the	relationships	between	texts	and	
the	contexts	in	which	they	were	
written,	including,	where	relevant,	
those	of	period,	location,	social	
structures	and	literary	contexts	such	
as	genre,	and	the	contexts	in	which	
texts	are	engaged	with	by	different	
audiences.	

4	

25-32	
marks	

Candidates:	

sustain	focus	on	the	task,	convey	ideas	with	
coherence	and	use	an	appropriate	register;	
use	a	thoughtful	approach	to	the	task;	show	
a	secure	understanding	of	key	aspects	of	
the	text,	with	considerable	engagement;	
support	and	justify	their	responses	by	well-
chosen	direct	reference	to	the	text,	
including	quotations.	

Candidates:	

discuss	and	increasingly	analyse	
writers’	use	of	language,	form	
and	structure,	make	thoughtful	
reference	to	the	meanings	and	
effects	of	stylistic	features	used	
by	the	writer;	use	apt	subject	
terminology.	

Candidates:	

show	a	secure	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

3	

17-24	
marks	

Candidates:	

focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	
the	task;	show	an	understanding	of	key	
aspects	of	the	text,	with	engagement;	
support	and	justify	their	responses	by	
appropriate	direct	reference	to	the	text,	
including	quotations.	

Candidates:	

comment	on	and	begin	to	
analyse	writers’	use	of	language,	
form	and	structure,	make	some	
reference	to	meanings	and	
effects;	use	relevant	subject	
terminology.	

Candidates:	

show	an	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

2	 Candidates:	 Candidates:	 Candidates:	



26	
	

9-16	
marks	

have	some	focus	on	the	task,	convey	ideas	
with	some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	
to	the	task;	show	some	understanding	of	
key	aspects	of	the	text,	with	some	
engagement;	support	and	justify	their	
responses	by	some	direct	reference	to	the	
text,	including	some	quotations.	

recognise	and	make	simple	
comments	on	writers’	use	of	
language,	form	and	structure,	
may	make	limited	reference	to	
meanings	and	effects;	may	use	
some	relevant	subject	
terminology.	

show	some	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

1	

1-8	
marks	

Candidates:	

have	limited	focus	on	the	task,	convey	ideas	
with	occasional	coherence	and	may	
sometimes	use	an	appropriate	register;	use	
a	simple	approach	to	the	task;	show	a	basic	
understanding	of	some	key	aspects	of	the	
text,	with	a	little	engagement;	may	support	
and	justify	their	responses	by	some	general	
reference	to	the	text,	perhaps	including	
some	quotations.	

Candidates:	

may	make	generalised	
comments	on	writers’	use	of	
language,	form	and	structure,	
may	make	basic	reference	to	
meanings	and	effects;	may	use	
some	subject	terminology	but	
not	always	accurately.	

Candidates:	

show	limited	understanding	of	the	
relationships	between	texts	and	the	
contexts	in	which	they	were	written,	
including,	where	relevant,	those	of	
period,	location,	social	structures	and	
literary	contexts	such	as	genre,	and	
the	contexts	in	which	texts	are	
engaged	with	by	different	audiences.	

0	 Nothing	worthy	of	credit.	
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11. A	Christmas	Carol	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	how	the	character	of	Bob	Cratchitt	is	presented	in	the	novel.	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.		

	[40]	
This	question	assesses	AO1	and	AO2	and	AO3.	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	overview	of	how	the	reader	views	Bob	Cratchitt	throughout	the	novel.	
• The	differing	perspectives	through	which	we	see	the	character		(ie	–	in	narration	and	

through	the	ghosts).		Contrast	between	perceived	reality	and	the	ghosts’	stories).	
• How	Bob	Cratchitt	interacts	with	his	family,	with	Scrooge	and	with	strangers.	
• His	positive	outlook	and	the	impact	this	has	upon	the	other	characters	and	the	reader.	
• How	he	is	used	to	symbolise	the	kindness	of	humanity.	

AO2	
• Comments	on	Dickens’	use	of	language	in	the	extract	and	the	novel.	
• Comments	on	Cratchitt’s	dialogue	in	the	extract	and	how	this	impacts	upon	the	dialogue	

of	the	other	characters.		The	hopeful	nature	of	this	and	the	suggestion	that	kindness	can	
encourage	kindness.	

• The	description	of	Cratchitt’s	home	and	what	this	shows	us	about	him.	
• The	structure	of	the	novel	and	how	it	impacts	how	we	see	Bob	Cratchitt.	

AO3	
• Reference	to	poverty	and	how	Cratchitt	clearly	represents	London’s	poor	(this	may	

encompass	comments	on	the	Poor	Law,	Workhouses,	health	etc).	
• Societal	views	on	the	supernatural	and	whether	a	reader	would	believe	the	

representations	of	Cratchitt	through	the	ghosts’	stories.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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12. Silas	Marner	

You	are	advised	to	spend	about	45	minutes	on	this	question.	You	should	use	the	extract	
below	and	your	knowledge	of	the	whole	novel	to	answer	this	question.	

Write	about	Silas’	relationships	with	the	people	of	Raveloe	and	how	they	are	presented	at	
different	points	in	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel	

	[40]	
This	question	assesses	AO1	and	AO2	and	AO3.	Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	how	the	people	of	Raveloe	are	presented	in	both	the	extract	and	the	rest	
of	the	novel.	

• Their	suspicion	of	Silas	due	to	his	profession	and	his	illness.	
• The	contrast	(and	similarities)	between	Silas’	experiences	in	Raveloe	and	Lantern	Yard.	
• They	accuse	him	of	being	a	witch	doctor	following	his	recommendation	of	a	herbal	

remedy.	
• Dunsey	and	his	actions.	
• Their	sympathy	for	Silas	when	his	gold	is	stolen	and	Dolly	Winthrop’s	friendship.	

AO2	
• Comments	on	Eliot’s	use	of	language	in	the	extract	and	the	novel.	
• The	language	used	in	the	extract	to	reveal	Silas’	isolation	from	the	people	of	Raveloe	in	

contrast	to	their	support	of	him	later	in	the	novel.	
• Comments	on	the	structure,	e.g.	the	presentation	of	Silas’	relationships	with	other	

characters	at	different	points	in	the	novel.	

AO3	
• References	to	the	period	in	which	the	novel	is	set	and	its	significance	to	the	presentation	

of	the	people	of	Raveloe.	
• The	relevance	of	growing	industrialisation	to	nineteenth	century	England	as	exemplified	

by	Silas’	experience	at	Raveloe.	
• Comments	on	the	shortcomings	of	characters	from	both	of	these	societies	and	their	

effects	on	Silas:	for	example,	the	selfish	nature	of	Dunstan	Cass	as	well	as	the	betrayal	by	
William	Dane.	

• Silas’	loss	of	faith	and	redemption	and	how	this	can	be	linked	to	the	insecurities	of	a	fast	
changing	society	and	contemporary	attitudes	to	issues	such	as	religion,	charity	and	thrift.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	



29	
	

13. Pride	and	Prejudice	

You	are	advised	to	spend	about	45	minutes	on	this	question.	You	should	use	the	extract	
below	and	your	knowledge	of	the	whole	novel	to	answer	this	question.	

Write	about	the	relationship	between	Elizabeth	Bennet	and	Mr	Darcy	and	how	it	is	
presented	at	different	points	in	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.	

	[40]	
This	question	assesses	AO1	and	AO2	and	AO3.	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	how	the	relationship	between	Elizabeth	and	Mr	Darcy	is	shown	in	the	
extract	and	at	different	points	in	the	novel.	

• Their	mutual	dislike	at	the	start	of	the	novel	and	how	each	character’s	feelings	develop	at	
different	points	in	the	novel.	

• Darcy’s	first	marriage	proposal	as	revealed	in	the	extract.	
• The	expectations	and	actions	of	the	other	characters,	e.g.	Elizabeth’s	family	think	she	

hates	him,	Caroline	Bingley	is	jealous	of	Darcy’s	regard	for	Elizabeth,	Wickham’s	lies.	
• Darcy’s	secret	actions	in	support	of	the	Bennet	family	due	to	his	love	for	Elizabeth.	
• The	impact	of	society’s	expectations	upon	their	relationship.	

AO2	
• Comments	on	Austen’s	use	of	language	to	show	the	relationship	between	Elizabeth	and	

Mr	Darcy	in	the	extract	and	the	novel.	
• The	use	of	language	in	the	extract	and	the	novel	to	reveal	the	differences	between	their	

characters.	
• The	structure	of	the	novel	and	how	this	reveals	each	character’s	feelings.	
• The	use	of	questioning	to	show	Elizabeth’s	anger	in	the	extract.	

AO3	
• References	to	the	social	structures	of	the	period	in	which	the	novel	is	set,	particularly	in	

relation	to	attitudes	to	marriage.	
• Comments	on	the	economic	and	social	significance	of	marriage	to	characters	in	the	novel	

and,	in	particular,	the	Bennets.	
• The	societal	expectations	of	polite	society	and	how	this	impacts	upon	the	relationship	

between	Elizabeth	and	Mr	Darcy.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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14. War	of	the	Worlds	

You	are	advised	to	spend	about	45	minutes	on	this	question.	You	should	use	the	extract	
below	and	your	knowledge	of	the	whole	novel	to	answer	this	question.	

Write	about	how	the	narrator	is	presented	to	the	reader	in	War	of	the	Worlds.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.	

	[40]	
This	question	assesses	AO1	and	AO2	and	AO3.	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	how	the	narrator	is	presented	in	both	the	extract	and	the	rest	of	the	
novel.	

• His	occupation	and	how	this	impacts	upon	how	the	reader	perceives	him.	
• His	experiences	of	the	invasion	and	his	survival.	
• He	is	presented	as	brave	and	willing	to	sacrifice	himself	at	the	end	of	the	novel.	

AO2	
• Comments	on	Wells’	use	of	language	in	the	extract	and	the	novel	to	present	the	narrator.	
• The	imagery	created	by	the	narrator’s	description	in	the	extract	and	at	other	points	in	the	

novel.	
• The	structure	of	the	novel	and	the	use	of	chapters	to	reveal	events	significant	to	the	

narrator.	
• The	use	of	setting	(and	the	destruction	of	setting)	in	the	novel.	
• The	use	of	past	tense	narrative	to	reveal	information	about	the	narrator,	e.g.	he	survived	

the	war,	he	adds	scientific	detail	to	ensure	the	narrative	is	accurate.	

AO3	
• An	understanding	of	the	period	in	which	the	novel	is	set,	in	relation	to	the	narrator’s	

occupation.	
• The	contemporary	fascination	and	concerns	with	scientific	progress.	
• The	fears	about	the	state	of	conflict	on	a	global	scale.	
• The	social	commentary	being	offered	by	the	author	relating	to	the	nature	of	human	

society	and	its	fragility	as	well	as	naivety.	
• The	narrator’s	commentary	on	characters	such	as	the	curate	and	the	artillerymen	and	

how	this	reflects	on	the	role	of	religion	and	the	military	at	the	time.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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15. Jane	Eyre	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	difficulties	that	Jane	Eyre	faces	throughout	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.		

[40]	
This	question	assesses	AO1	and	AO2	and	AO3.	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	the	difficulties	that	Jane	Eyre	faces	in	the	extract	and	at	key	points	in	the	
novel.	

• Comment	upon	Jane	Eyre’s	reaction	to	the	difficulties	she	faces.	
• Her	childhood	and	the	death	of	Helen,	as	revealed	in	the	extract.	
• Her	relationship	with	Mr	Rochester.	
• Students	may	comment	upon	how	the	difficulties	are	opposed	by	happy	occasions	in	the	

novel,	e.g.	Jane’s	inheritance	and	Jane	and	Mr	Rochester’s	eventual	reunion.	
AO2	

• Comments	on	Brontë’s	use	of	language	in	the	extract	and	the	novel.	
• The	structure	of	the	novel	and	the	use	of	rising	action	to	build	up	a	sense	that	Jane	has	

had	a	difficult	life.	
• The	narrative	perspective	and	what	this	reveals	about	the	difficult	situations.	
• The	religious	language	in	the	extract	and	at	other	key	points	in	the	novel.	

AO3	
• Reference	to	the	period	in	which	the	novel	is	set	and	its	significance	to	the	tragedies	that	

Jane	Eyre	faces,	e.g.	health	and	employment.	
• Comments	on	how	financial	dependence	and	gender	are	illustrated	by	Jane’s	unenviable	

situation	at	the	start	of	the	novel.	
• Her	financial	safety	and	independence	once	she	has	inherited	(as	a	direct	contrast	to	the	

tragedies	she	has	faced)	and	how	this	helps	her	gain	enough	confidence	to	be	a	partner	
for	Mr	Rochester	

• The	frustrations	and	limitations	of	nineteenth	century	society	linked	to	gender,	economic	
status	and	social	class	and	the	effect	these	have	on	their	relationship.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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16. The	Strange	Case	of	Dr	Jekyll	and	Mr	Hyde	

You	are	advised	to	spend	about	45	minutes	on	this	question.		

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	relationship	between	Henry	Jekyll	and	Dr	Lanyon	and	how	it	is	presented	at	
different	points	in	the	novel.	

In	your	response	you	should:	
• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.		

	[40]	
This	question	assesses	AO1	and	AO2	and	AO3.	
	
Indicative	Content	Responses	may	include:	
	
AO1	

• An	overview	of	the	relationship	between	Jekyll	and	Dr	Lanyon	in	the	extract	and	at	
different	points	in	the	novel.	

• The	contrast	between	their	scientific	beliefs.	
• Lanyon’s	experiences	of	seeing	Hyde	transform	into	Jekyll.	
• The	letter	in	the	extract	and	what	it	reveals	about	their	relationship.	
• The	end	of	their	friendship	and	Lanyon’s	subsequent	death.	

AO2	
• Comments	on	Stevenson’s	use	of	language	to	present	the	relationship	between	Jekyll	and	

Dr	Lanyon	in	the	extract	and	at	different	points	in	the	novel.	
• The	language	used	in	Lanyon’s	dialogue	to	show	that	he	disagrees	with	Jekyll.	
• Lanyon’s	dialogue	to	show	that	he	is	stubborn	and	angry	with	Jekyll.	
• In	the	extract,	the	use	of	language	to	show	that	Jekyll	trusts	Lanyon	and	relies	upon	him.	

AO3	
• Reference	to	the	period	in	which	the	novel	is	set	and	its	significance	to	the	relationship	

between	Jekyll	and	Dr	Lanyon	and	their	role	as	doctors.	
• The	literary	context	of	the	gothic	genre.	
• The	setting	of	Victorian	London.	
• The	fear	in	nineteenth	century	society	linked	to	the	unknown,	including	the	paranormal	

and	the	conflict	this	creates	between	Dr	Lanyon	and	Jekyll.	
	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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SECTION	C:	(Unseen	Poetry)	

GENERIC	ASSESSMENT	OBJECTIVES	GRID	

Question	17	(a)	

The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	

AO1	and	AO2	are	equally	weighted	in	this	question.	

Total	15	marks	

Band	 AO1:1	A+B,	AO1:2	 AO2	

5	

	

13-15	
marks	

Candidates:	

sustain	focus	on	the	task,	including	overview,	
convey	ideas	with	consistent	coherence	and	
use	an	appropriate	register;	use	a	sensitive	
and	evaluative	approach	to	the	task	and	
analyse	the	text	critically;	show	a	perceptive	
understanding	of	the	text,	engaging	fully,	
perhaps	with	some	originality	in	their	
personal	response;	their	responses	include	
pertinent,	direct	references	from	across	the	
text,	including	quotations.	

Candidates:	

analyse	and	appreciate	writers’	use	of	
language,	form	and	structure;	make	assured	
reference	to	meanings	and	effects,	exploring	
and	evaluating	the	way	meaning	and	ideas	are	
conveyed	through	language	structure	and	
form;		

	

use	precise	subject	terminology	in	an	
appropriate	context.	

4	

	

10-12	
marks	

Candidates:	

focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	
the	task;	show	an	understanding	of	key	
aspects	of	the	text,	with	engagement;	support	
and	justify	their	responses	by	appropriate	
direct	reference	to	the	text,	including	
quotations.	

Candidates:	

discuss	and	increasingly	analyse	writers’	use	of	
language,	form	and	structure;	make	thoughtful	
reference	to	the	meanings	and	effects	of	
stylistic	features	used	by	the	writer;	

	

	use	apt	subject	terminology.	

3	

	

7-9	

marks	

Candidates:	

focus	on	the	task,	convey	ideas	with	general	
coherence	and	use	a	mostly	appropriate	
register;	use	a	straightforward	approach	to	
the	task;	show	an	understanding	of	key	
aspects	of	the	text,	with	engagement;	support	
and	justify	their	responses	by	appropriate	
direct	reference	to	the	text,	including	
quotations.	

comment	on	and	begin	to	analyse	writers’	use	
of	language,	form	and	structure;	make	some	
reference	to	meanings	and	effects;		

	

use	relevant	subject	terminology.	
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2	

	

4-6	

marks	

Candidates:	

have	some	focus	on	the	task,	convey	ideas	
with	some	coherence	and	sometimes	use	an	
appropriate	register;	use	a	limited	approach	
to	the	task;	show	some	understanding	of	key	
aspects	of	the	text,	with	some	engagement;	
support	and	justify	their	responses	by	some	
direct	reference	to	the	text,	including	some	
quotations.	

Candidates:	

recognise	and	make	simple	comments	on	
writers’	use	of	language,	form	and	structure;	
may	make	limited	reference	to	meanings	and	
effects;		

	

may	use	some	relevant	subject	terminology.	

1	

	

1-3	

marks	

Candidates:	

have	limited	focus	on	the	task,	convey	ideas	
with	occasional	coherence	and	may	
sometimes	use	an	appropriate	register;	use	a	
simple	approach	to	the	task;	show	a	basic	
understanding	of	some	key	aspects	of	the	
text,	with	a	little	engagement;	may	support	
and	justify	their	responses	by	some	general	
reference	to	the	text,	perhaps	including	some	
quotations.	

Candidates:	

may	make	generalised	comments	on	writers’	
use	of	language,	form	and	structure;	may	
make	basic	reference	to	meanings	and	effects;		

	

may	use	some	subject	terminology	but	not	
always	accurately	or	appropriately.	

0	 Nothing	worthy	of	credit.	
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Question	17	(b)	

The	following	descriptions	have	been	provided	to	indicate	the	way	in	which	progression	
within	the	criteria	is	likely	to	occur.	Each	successive	description	assumes	demonstration	of	
achievements	in	lower	bands.	In	Section	C	question	17(b)	the	focus	of	the	question	is	
comparison.	Therefore	examiners	must	only	credit	points	which	are	comparative.	

AO1	and	AO2	are	equally	weighted	in	this	question.	

Total	25	marks	

Band	 AO1:1	A+B,	AO1:2	 AO2	

5	

	

21-25	
marks	

Comparison	is	critical,	illuminating	and	sustained	across	AO1	and	AO2.	There	will	be	a	wide	
ranging	discussion	of	the	similarities	and/or	differences	between	the	poems.	

Candidates:	

sustain	focus	on	the	task,	including	
overview,	convey	ideas	with	consistent	
coherence	and	use	an	appropriate	
register;	use	a	sensitive	and	evaluative	
approach	to	the	task	and	analyse	the	text	
critically;	show	a	perceptive	
understanding	of	the	text,	engaging	fully,	
perhaps	with	some	originality	in	their	
personal	response;	their	responses	
include	pertinent,	direct	references	from	
across	the	text,	including	quotations.	

Candidates:	

analyse	and	appreciate	writers’	use	of	
language,	form	and	structure;	make	assured	
reference	to	meanings	and	effects,	exploring	
and	evaluating	the	way	meaning	and	ideas	are	
conveyed	through	language	structure	and	
form;		

	

use	precise	subject	terminology	in	an	
appropriate	context.	

4	

	

16-20	
marks	

Comparison	is	focussed,	coherent	and	sustained	across	AO1	and	AO2.	There	will	be	a	clear	
discussion	of	the	similarities	and/or	differences	between	the	poems.	

Candidates:	

focus	on	the	task,	convey	ideas	with	
general	coherence	and	use	a	mostly	
appropriate	register;	use	a	
straightforward	approach	to	the	task;	
show	an	understanding	of	key	aspects	of	
the	text,	with	engagement;	support	and	
justify	their	responses	by	appropriate	
direct	reference	to	the	text,	including	
quotations.	

Candidates:	

discuss	and	increasingly	analyse	writers’	use	of	
language,	form	and	structure;	make	thoughtful	
reference	to	the	meanings	and	effects	of	
stylistic	features	used	by	the	writer;	

	

	use	apt	subject	terminology.	

3	

	

11-15	

marks	

Comparison	is	focussed	across	AO1	and	AO2	with	some	valid	discussion	of	the	similarities	
and/or	differences	between	the	poems.	

Candidates:	

focus	on	the	task,	convey	ideas	with	
general	coherence	and	use	a	mostly	
appropriate	register;	use	a	

comment	on	and	begin	to	analyse	writers’	use	
of	language,	form	and	structure;	make	some	
reference	to	meanings	and	effects;		
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straightforward	approach	to	the	task;	
show	an	understanding	of	key	aspects	of	
the	text,	with	engagement;	support	and	
justify	their	responses	by	appropriate	
direct	reference	to	the	text,	including	
quotations.	

	

use	relevant	subject	terminology.	

2	

	

6-10	

marks	

Comparison	is	general	with	some	discussion	of	the	obvious	similarities	and/or	differences	
between	the	poems.	

Candidates:	

have	some	focus	on	the	task,	convey	ideas	
with	some	coherence	and	sometimes	use	
an	appropriate	register;	use	a	limited	
approach	to	the	task;	show	some	
understanding	of	key	aspects	of	the	text,	
with	some	engagement;	support	and	
justify	their	responses	by	some	direct	
reference	to	the	text,	including	some	
quotations.	

Candidates:	

recognise	and	make	simple	comments	on	
writers’	use	of	language,	form	and	structure;	
may	make	limited	reference	to	meanings	and	
effects;		

	

may	use	some	relevant	subject	terminology.	

1	

	

1-5	

marks	

Comparison	is	very	limited.	There	may	be	a	basic	awareness	of	the	obvious	similarities	
and/or	differences	between	the	poems.	

Candidates:	

have	limited	focus	on	the	task,	convey	
ideas	with	occasional	coherence	and	may	
sometimes	use	an	appropriate	register;	
use	a	simple	approach	to	the	task;	show	a	
basic	understanding	of	some	key	aspects	
of	the	text,	with	a	little	engagement;	may	
support	and	justify	their	responses	by	
some	general	reference	to	the	text,	
perhaps	including	some	quotations.	

Candidates:	

may	make	generalised	comments	on	writers’	
use	of	language,	form	and	structure;	may	
make	basic	reference	to	meanings	and	effects;		

	

may	use	some	subject	terminology	but	not	
always	accurately	or	appropriately.	

0	 Nothing	worthy	of	credit.	
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17. Answer	both	part	(a)	and	part	(b)	

You	are	advised	to	spend	about	20	minutes	on	part	(a)	and	about	40	minutes	on	part	(b).	

	
a) Write	about	the	poem	Blackberry	Eating	by	Galway	Kinnell,	and	its	effect	on	you.		

[15]	
You	may	wish	to	consider:	
• what	the	poem	is	about	and	how	it	is	organised;	
• the	ideas	the	poet	may	have	wanted	us	to	think	about;	
• the	poet’s	choice	of	words,	phrases	and	images	and	the	effects	they	create;	
• how	you	respond	to	the	poem.	

	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	the	key	aspects	of	Blackberry	Eating,	e.g.	the	positive	experience,	the	
poet’s	emotions	in	the	poem.	

• The	description	of	all	aspects	of	blackberry	picking,	from	picking	to	eating.	
• The	suggestion	that	the	blackberries	are	an	active	participant	in	the	process.	
• The	simplicity	of	the	title.	

AO2	

• Comments	on	Kinnell’s	use	of	language	to	describe	the	blackberries.	
• The	imagery	used	in	the	poem,	e.g.	the	personification	of	the	stalks.	
• The	use	of	poetic	techniques	to	describe	the	experience.	
• The	structure	of	the	poem	reflecting	the	poet’s	excitement	and	the	abundance	of	the	

blackberries.	
• The	use	of	phrases,	such	as	‘fall	almost	unbidden’	and	‘black	language’	to	express	the	

effect	of	the	blackberries	upon	the	speaker.	
• The	repetition	of	time.	

	
This	is	not	a	checklist;	please	reward	valid	alternatives.	
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b) Now	compare	Blackberry	Eating	by	Galway	Kinnell	and	Dinner	with	my	Mother	by	
Hugo	Williams.	

[25]	
You	should	compare:	

	
• what	the	poems	are	about	and	how	they	are	organised;	
• the	ideas	the	poets	may	have	wanted	us	to	think	about;	
• the	poets’	choice	of	words,	phrases	and	images	and	the	effects	they	create;	
• how	you	respond	to	the	poems.	

	
This	question	assesses	AO1	and	AO2	
	
Indicative	Content	
Responses	may	include:	
	
AO1	

• An	understanding	of	the	poet’s	experience	of	eating	in	Dinner	with	my	Mother	and	how	
this	compares	to	Blackberry	Eating.	

• The	contrasting	tone	of	the	two	poems.	
• The	use	of	character	in	Dinner	with	my	Mother	and	how	this	compares	to	Blackberry	

Eating.	
• How	both	poems	deal	with	the	experience	of	eating	through	a	focus	on	routine,	e.g.	‘late	

September’	every	year	compared	to	‘dinner’,	though	there	is	a	suggestion	that	the	
speaker	in	Dinner	with	my	Mother	doesn’t	eat	with	his	mother	every	day.	

AO2	
• How	Williams	uses	language	to	achieve	specific	effects	and	how	this	is	compared	to	

Kinnell’s	use	of	language	in	Blackberry	Eating.	
• The	use	of	first	person	narrative	in	both	poems.	
• The	use	of	stanzas	and	repetition	to	express	time	and	experience	in	Dinner	with	my	

Mother	compared	to	Kinnell’s	use	of	structure	in	Blackberry	Eating.	
• The	personification	and	emphasis	on	the	food	in	Blackberry	Eating	compared	to	the	

emphasis	upon	the	mother	in	Dinner	with	my	Mother.	
	
This	is	not	a	checklist;	please	reward	valid	alternatives.	

	

	

	

	

	



39	
	
	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	

	
Commissioned	by	The	PiXL	Club	Ltd.	

	
	
This	resource	is	strictly	for	the	use	of	member	schools	for	as	long	as	they	remain	members	of	The	PiXL	Club.	It	
may	not	be	copied,	sold,	or	transferred	to	a	third	party	or	used	by	the	school	after	membership	ceases.	Until	
such	time	it	may	be	freely	used	within	the	member	school.	
		
All	opinions	and	contributions	are	those	of	the	authors.	The	contents	of	this	resource	are	not	connected	with,	
or	endorsed	by,	any	other	company,	organisation	or	institution.	
	
PiXL	Club	Ltd	endeavour	to	trace	and	contact	copyright	owners.	If	there	are	any	inadvertent	omissions	or	errors	
in	the	acknowledgements	or	usage,	this	is	unintended	and	PiXL	will	remedy	these	on	written	notification.	
		
	



2	  

GCSE	  ENGLISH	  LITERATURE	  -‐	  EDUQAS	  STYLE	  

COMPONENT	  2	  -‐	  MODEL	  ANSWERS	  

	  

Post-‐1914	  Prose	  /	  Drama,	  19th	  Century	  Prose	  and	  	  
Unseen	  Poetry	  
Time:	  2	  hours	  30	  minutes	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  



2	  

SECTION	  A:	  (Post	  1914	  Prose	  /	  Drama)	  

Answer	  on	  one	  text	  only.	  

1.   Lord	  of	  the	  Flies	  

You	  are	  advised	  to	  spend	  about	  45	  minutes	  on	  this	  question.	  

You	  should	  use	  the	  extract	  below	  and	  your	  knowledge	  of	  the	  whole	  novel	  to	  answer	  this	  
question.	  

Write	  about	  the	  character	  of	  Piggy	  and	  the	  way	  he	  is	  presented	  throughout	  the	  novel.	  
	   	  
	  
In	  your	  response	  you	  should:	  

•   refer	  to	  the	  extract	  and	  novel	  as	  a	  whole	  
•   show	  your	  understanding	  of	  characters	  and	  events	  in	  the	  novel.	  

[40]	  
	  
5	  of	  this	  question’s	  marks	  are	  allocated	  for	  accuracy	  in	  spelling,	  punctuation	  and	  the	  use	  of	  
vocabulary	  and	  sentence	  structures.	  

	  

Grade	  2	  Response	  
	  
In	  the	  extract,	  Piggy	  is	  shown	  as	  being	  bullied	  by	  the	  other	  children.	  	  He	  is	  also	  shown	  as	  
being	  sensible.	  	  
	  
When	  Piggy	  asks	  what	  a	  beast	  would	  eat,	  the	  children	  tease	  him	  and	  say	  “Pig”	  and	  “Piggy”.	  	  
This	  shows	  that	  he	  is	  being	  bullied	  by	  the	  littluns	  and	  this	  happens	  many	  times	  in	  the	  novel.	  
	  
Also,	  Piggy	  is	  shown	  as	  sensible	  and	  clever	  because	  he	  is	  trying	  to	  explain	  to	  the	  littluns	  why	  
there	  can’t	  be	  a	  beast	  in	  the	  forest.	  	  He	  says	  that	  they	  should	  listen	  to	  the	  boy	  who	  says	  he	  
saw	  the	  beast	  to	  see	  if	  they	  can	  work	  out	  what	  he	  saw	  and	  then	  stop	  them	  all	  from	  being	  
scared.	  
	  
	  
Grade	  5	  Response	  
	  
Piggy	  is	  presented	  in	  two	  main	  ways	  throughout	  Lord	  of	  the	  Flies;	  as	  a	  weak	  victim	  who	  is	  
mocked	  by	  the	  other	  children	  but	  also	  as	  a	  sensible	  and	  intelligent	  boy	  who	  does	  his	  best	  to	  
look	  after	  the	  others.	  	  However,	  these	  two	  presentations	  of	  his	  character	  contrast	  and	  often	  
mean	  that	  he	  is	  ignored,	  even	  though	  his	  ideas	  are	  clearly	  good	  ones	  (as	  shown	  when	  Ralph	  
takes	  his	  ideas	  to	  present	  to	  the	  other	  children	  and	  they	  accept	  the	  ideas).	  
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At	  the	  start	  of	  the	  extract,	  when	  Piggy	  has	  the	  conch	  and	  so	  expects	  to	  be	  listened	  to,	  the	  
other	  children	  talk	  over	  him,	  showing	  that	  they	  don’t	  respect	  him.	  	  The	  tone	  of	  Piggy’s	  
dialogue	  is	  childish	  and	  is	  described	  as	  “indignant”.	  	  This,	  followed	  by	  Piggy’s	  repetition	  of	  
“shut	  up”	  and	  his	  direct	  questioning	  of	  Ralph	  for	  support	  creates	  the	  impression	  that	  he	  isn’t	  
a	  very	  powerful	  character	  and	  that	  the	  other	  children	  don’t	  respect	  him.	  This	  is	  further	  
supported	  by	  the	  children’s	  joke	  that	  a	  beast	  could	  eat	  “Pig”,	  “Piggy!”	  which	  further	  shows	  
that	  they	  don’t	  respect	  him	  or	  his	  right	  to	  speak	  uninterrupted	  when	  he	  holds	  the	  conch.	  
	  
The	  lack	  of	  respect	  shown	  for	  Piggy	  by	  the	  other	  characters	  in	  this	  extract	  and	  elsewhere	  in	  
the	  novel	  is	  seen	  as	  unfortunate	  by	  the	  reader	  because	  Piggy’s	  ideas	  are	  often	  intelligent	  
and	  likely	  to	  help	  the	  boys	  to	  survive.	  	  In	  the	  extract,	  Piggy	  says	  “let’s	  hear	  from	  the	  
littlun...show	  him	  how	  silly	  he	  is”	  to	  try	  to	  convince	  the	  boys	  that	  they	  don’t	  need	  to	  be	  
afraid	  of	  the	  beast	  in	  the	  forest.	  	  His	  explanation	  for	  this	  is	  based	  around	  “doctors”	  and	  
“scientific”	  knowledge	  in	  order	  to	  be	  persuasive.	  	  This	  is	  supported	  by	  the	  phrase	  "What	  
intelligence	  had	  been	  shown	  was	  traceable	  to	  Piggy",	  which	  shows	  that,	  without	  Piggy,	  the	  
other	  children	  would	  have	  struggled	  to	  survive	  on	  the	  island.	  	  This	  is	  also	  shown	  in	  Ralph’s	  
idea	  that	  "Piggy,	  for	  all	  his	  ludicrous	  body,	  had	  brains".	  	  The	  contrast	  between	  the	  insult	  
“ludicrous	  body”	  (referring	  to	  his	  “ass-‐mar”	  and	  “specs”)	  and	  his	  “brains”	  shows	  the	  
difficulty	  Piggy	  has	  on	  the	  island	  with	  the	  other	  children;	  he	  has	  good	  ideas	  but	  is	  not	  taken	  
seriously	  by	  the	  other	  children	  and	  so	  he	  is	  unable	  to	  really	  help	  them	  unless	  he	  has	  the	  
support	  of	  Ralph.	  
	  
Grade	  8	  Response	  
	  
In	  Lord	  of	  the	  Flies,	  Piggy	  is	  used	  by	  Golding	  as	  a	  symbol	  for	  intelligence	  and	  scientific	  
discovery.	  	  He	  is	  valuable	  to	  but	  underestimated	  by	  the	  other	  children.	  	  His	  intelligent	  ideas,	  
such	  as	  “let’s	  hear	  from	  the	  littlun”	  in	  the	  extract,	  are	  contrasted	  by	  his	  inability	  to	  speak	  as	  
fluently	  as	  the	  others:	  “put	  first	  things	  first	  and	  act	  proper".	  	  Here,	  his	  misuse	  of	  the	  word	  
“proper”	  where	  there	  should	  be	  an	  adverb	  (‘properly’)	  alongside	  his	  mispronunciation	  of	  
“ass-‐mar”	  throughout	  the	  novel	  show	  that,	  whilst	  his	  ideas	  are	  valid	  and	  often	  intelligent,	  
this	  is	  masked	  by	  his	  inability	  to	  communicate	  properly.	  	  The	  other	  boys	  look	  down	  on	  him	  
because	  his	  communication	  makes	  him	  seem	  less	  educated	  than	  them,	  perhaps	  of	  a	  lower	  
class,	  and	  therefore	  less	  qualified	  to	  be	  a	  leader	  (linked	  to	  the	  allocation	  of	  higher	  rank	  in	  
the	  army	  for	  people	  of	  higher	  social	  status).	  Piggy’s	  language	  also	  makes	  him	  seem	  more	  
childish	  than	  Jack	  and	  Ralph	  and,	  therefore,	  they	  take	  control	  even	  though	  Piggy	  would	  
arguably	  have	  made	  a	  more	  sensible	  and	  effective	  leader	  for	  the	  other	  children.	  	  	  
	  
Piggy	  is	  also,	  alongside	  Ralph,	  one	  of	  the	  advocates	  of	  civilisation	  on	  the	  island.	  	  He	  is	  used	  
by	  Golding	  to	  show	  that	  our	  humanity	  is	  what	  can	  protect	  us	  from	  chaos.	  	  Throughout	  the	  
novel,	  Piggy’s	  references	  to	  rules	  show	  that	  he	  believes	  that	  order	  is	  important	  and	  will	  help	  
the	  boys	  to	  survive.	  	  When	  he	  says	  “I	  got	  the	  conch!”,	  the	  exclamation	  signifies	  that	  he	  
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expects	  to	  be	  listened	  to	  because	  of	  the	  rule	  and	  his	  desperation	  for	  the	  other	  children	  to	  
follow	  his	  lead.	  	  However,	  due	  to	  the	  other	  boys’	  lack	  of	  respect	  for	  him,	  they	  refuse	  to	  
follow	  the	  rule	  when	  Piggy	  instigates	  it	  and	  he	  questions	  Ralph	  for	  his	  support	  “oughtn’t	  
they?”.	  	  This	  is	  the	  first	  sign	  that	  the	  boys	  are	  losing	  their	  civilisation	  and	  foreshadows	  their	  
descent	  into	  savagery	  later	  in	  the	  novel.	  	  This	  is	  important	  as	  it	  connects	  Piggy’s	  inability	  to	  
instigate	  the	  civilisation	  he	  desires	  with	  his	  death	  as	  a	  result	  of	  the	  children’s	  savage	  actions.	  	  
As	  such,	  Piggy’s	  death	  can	  be	  seen	  as	  symbolic	  of	  the	  complete	  loss	  of	  civilisation	  on	  the	  
island.	  
	  
	  

SECTION	  B:	  (19th	  Century	  Prose)	  

Answer	  on	  one	  text	  only.	  

2.   A	  Christmas	  Carol	  

You	  are	  advised	  to	  spend	  about	  45	  minutes	  on	  this	  question.	  

You	  should	  use	  the	  extract	  below	  and	  your	  knowledge	  of	  the	  whole	  novel	  to	  answer	  this	  
question.	  

	  
Write	  about	  how	  the	  character	  of	  Bob	  Cratchitt	  is	  presented	  in	  the	  novel.	  
	  
In	  your	  response	  you	  should:	  
	  

•   refer	  to	  the	  extract	  and	  the	  novel	  as	  a	  whole;	  
•   show	  your	  understanding	  of	  characters	  and	  events	  in	  the	  novel;	  
•   refer	  to	  the	  contexts	  of	  the	  novel.	  	  

[40]	  
	  
Grade	  2	  Response	  
	  
In	  A	  Christmas	  Carol,	  Bob	  Cratchitt	  is	  presented	  as	  a	  happy	  family	  man	  and	  is	  shown	  to	  be	  
kind	  even	  when	  someone	  doesn’t	  deserve	  it.	  
	  
In	  the	  extract,	  Bob	  Cratchitt	  says	  “I’ll	  give	  you	  Mr.	  Scrooge,	  the	  Founder	  of	  the	  Feast!”	  which	  
shows	  that	  he	  respects	  scrooge	  even	  though	  we	  know	  that	  Scrooge	  s	  unkind	  to	  him	  and	  doesn’t	  
want	  him	  to	  take	  Christmas	  day	  off	  work.	  	  This	  shows	  that	  he	  is	  kind.	  
	  
Also,	  when	  Bob	  Cratchitt	  leaves	  the	  office	  on	  Christmas	  Eve,	  he	  plays	  games	  on	  his	  way	  home	  and	  his	  
shows	  that	  he	  is	  very	  excited	  about	  Christmas	  and	  is	  a	  happy	  man.	  	  This	  is	  also	  shown	  in	  the	  extract	  
where	  he	  says	  “A	  Merry	  Christmas	  to	  us	  all,	  my	  dears.	  God	  bless	  us!”	  which	  shows	  that	  he	  loves	  hs	  
family.	  
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Grade	  5	  Response	  
	  

At	  the	  beginning	  of	  the	  novel,	  we	  see	  Bob	  Cratchitt	  in	  his	  office	  with	  Scrooge.	  	  Cratchitt	  is	  
shown	  as	  a	  pleasant	  man	  because	  he	  “involuntarily	  applauded”	  at	  Fred’s	  comments	  about	  
Christmas.	  	  However,	  the	  adverb	  “involuntarily”	  shows	  that	  he	  is	  afraid	  of	  Scrooge	  because	  
he	  doesn’t	  want	  to	  act	  in	  a	  way	  that	  upsets	  his	  employer.	  	  Also,	  in	  Stave	  1,	  Cratchitt	  is	  shown	  
to	  have	  celebrated	  finishing	  work	  for	  Christmas	  by	  going	  “down	  a	  slide”	  and	  playing	  
“blindman’s-‐buff”,	  both	  of	  which	  create	  the	  impression	  that	  he	  is	  a	  childish	  and	  excitable	  
man.   

In	  the	  extract,	  which	  is	  from	  stave	  3,	  we	  see	  Scrooge	  being	  shown	  the	  Cratchitt	  family	  
Christmas	  with	  the	  Ghost	  of	  Christmas	  Present.	  	  Bob	  Cratchitt’s	  presentation	  in	  this	  extract	  
shows	  that	  he	  is	  a	  kind	  and	  family-‐orientated	  man.	  	  After	  their	  Christmas	  meal,	  he	  proposes	  
a	  toast	  and	  uses	  the	  affectionate	  term	  “my	  dears”	  as	  well	  as	  saying	  “God	  bless	  us”.	  	  This	  
religious	  language	  shows	  a	  reader	  how	  much	  he	  cared	  for	  his	  family	  as	  the	  Christian	  faith	  
was	  strong	  in	  England	  in	  the	  Victorian	  era	  and	  his	  toast	  “God	  bless	  us”	  would	  have	  been	  
seen	  as	  a	  strong	  statement	  of	  protecting	  his	  family.	  
	  
In	  Stave	  5,	  Scrooge	  decides	  to	  “send	  it	  to	  Bob	  Cratchit’s!”	  (a	  turkey),	  which	  is	  described	  as	  
being	  “twice	  the	  size	  of	  Tiny	  Tim”.	  	  This	  emphasises	  the	  Cratchitts’	  lack	  of	  wealth	  and	  
presents	  Bob	  as	  being	  poor.	  	  However,	  as	  in	  the	  rest	  of	  the	  novel,	  this	  is	  not	  presented	  in	  a	  
pitiful	  way	  and	  the	  reader	  is	  not	  encouraged	  to	  feel	  sorry	  for	  Bob	  Cratchitt	  (“splitting	  with	  a	  
laugh”).	  	  This	  is	  supported	  by	  Cratchitt’s	  explanation	  for	  being	  late	  as	  “I	  was	  making	  rather	  
merry	  yesterday,	  sir”.	  	  The	  use	  of	  the	  word	  “merry”	  shows	  that,	  despite	  his	  family’s	  lack	  of	  
wealth,	  they	  enjoyed	  Christmas	  day.	  
	  
Grade	  8	  Response	  
	  
Scrooge’s	  redemption	  and	  the	  change	  in	  his	  character	  are	  used	  by	  Dickens	  to	  remind	  his	  
readers	  of	  their	  moral	  obligation	  to	  care	  for	  the	  poor.	  	  In	  support	  of	  this,	  Bob	  Cratchitt’s	  
character	  is	  used	  to	  represent	  the	  poor	  and	  to	  humanise	  them	  for	  a	  reader;	  this	  would	  have	  
the	  effect	  of	  creating	  sympathy	  for	  poor	  people	  in	  Dickens’	  readers	  and,	  as	  a	  result,	  lead	  to	  
the	  social	  change	  that	  Dickens	  wanted.	  	  As	  such,	  the	  presentation	  of	  Bob	  Cratchitt	  as	  an	  
affable	  and	  happy	  character	  was	  more	  likely	  to	  appeal	  to	  a	  reader	  than	  if	  he	  was	  miserable	  
and	  unhappy	  with	  his	  social	  position.	  	  The	  religious	  “God	  bless	  us”	  in	  the	  extract	  is	  used	  to	  
show	  a	  reader	  that	  there	  are	  commonalities	  between	  people	  of	  different	  social	  classes;	  he	  
unifying	  use	  of	  religion	  was	  effective	  because	  it	  also	  alludes	  to	  the	  expectation	  that	  
Christians	  should	  be	  giving.	  
	  
Additionally,	  Cratchitt’s	  reaction	  to	  Tiny	  Tim’s	  foreshadowed	  death	  in	  Stave	  4	  “My	  little,	  
little	  child!"	  cried	  Bob.	  "My	  little	  child!"	  shows	  him	  as	  an	  emotional	  and	  sensitive	  man	  who	  
cares	  for	  his	  family.	  	  The	  repetition	  of	  the	  adjective	  “little”	  creates	  imagery	  for	  the	  reader	  
and	  they	  see	  Tiny	  Tim	  as	  a	  frail	  and	  weak	  child,	  further	  emphasising	  the	  effects	  of	  poverty	  
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upon	  the	  Cratchitt	  family	  and,	  therefore	  Bob	  Cratchitt.	  	  This	  use	  of	  human	  emotion	  would	  
feel	  familiar	  to	  a	  reader	  and	  ensure	  that	  they	  empathise	  with	  the	  character	  of	  Bob	  Cratchitt,	  
leading	  to	  sympathy	  not	  only	  for	  the	  character	  but	  also	  for	  poor	  people	  in	  general.	  	  
Therefore,	  Dickens	  further	  employs	  Cratchitt’s	  character	  as	  a	  tool	  in	  suggesting	  social	  
change.	  
	  

	  

SECTION	  C:	  (Unseen	  Poetry)	  

3.   Answer	  both	  part	  (a)	  and	  part	  (b)	  

You	  are	  advised	  to	  spend	  about	  20	  minutes	  on	  part	  (a)	  and	  about	  40	  minutes	  on	  part	  (b).	  

Read	  the	  two	  poems,	  Blackberry	  Eating	  by	  Galway	  Kinnell	  and	  Dinner	  with	  my	  Mother	  by	  
Hugo	  Williams.	  In	  both	  of	  these	  poems	  the	  poets	  write	  about	  their	  experiences	  involving	  
food.	  
	  
a)   Write	  about	  the	  poem	  Blackberry	  Eating	  by	  Galway	  Kinnell,	  and	  its	  effect	  on	  you.	  	  

[15]	  
You	  may	  wish	  to	  consider:	  
	  

•   what	  the	  poem	  is	  about	  and	  how	  it	  is	  organised;	  
•   the	  ideas	  the	  poet	  may	  have	  wanted	  us	  to	  think	  about;	  
•   the	  poet’s	  choice	  of	  words,	  phrases	  and	  images	  and	  the	  effects	  they	  create;	  
•   how	  you	  respond	  to	  the	  poem.	  

	  
b)   Now	  compare	  Blackberry	  Eating	  by	  Galway	  Kinnell	  and	  Dinner	  with	  my	  Mother	  by	  Hugo	  

Williams.	  
	  

You	  should	  compare:	  
	  

•   what	  the	  poems	  are	  about	  and	  how	  they	  are	  organised;	  
•   the	  ideas	  the	  poets	  may	  have	  wanted	  us	  to	  think	  about;	  
•   the	  poets’	  choice	  of	  words,	  phrases	  and	  images	  and	  the	  effects	  they	  create;	  
•   how	  you	  respond	  to	  the	  poems.	  

	  
	  
Grade	  2	  Response	  
	  
a)   The	  poem	  ‘Blackberry	  Eating’	  is	  about	  a	  person	  who	  enjoys	  eating	  blackberries	  every	  

year.	  	  “I	  love	  to	  go	  out	  in	  late	  September”	  shows	  this.	  	  He	  thinks	  that	  the	  blackberries	  
taste	  beautiful	  and	  this	  makes	  me	  want	  to	  eat	  blackberries	  too	  because	  he	  makes	  them	  
sound	  delicious.	  	  He	  also	  makes	  eating	  blackberries	  sound	  dangerous	  when	  he	  says	  “the	  
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stalks	  very	  prickly”	  and	  this	  makes	  me	  think	  we	  should	  be	  careful	  when	  picking	  
blackberries	  
	  

b)   Both	  ‘Blackberry	  Eating’	  and	  ‘Dinner	  with	  my	  Mother’	  talk	  about	  food.	  	  However,	  in	  
‘Dinner	  with	  my	  Mother’,	  lots	  of	  different	  foods	  are	  spoken	  about,	  like	  “steak”,	  “sauce”	  
and	  “salad	  dressing”	  but	  in	  ‘Blackberry	  Eating’,	  the	  writer	  only	  speaks	  about	  one	  food:	  
“blackberries”.	  
	  
In	  ‘Dinner	  with	  my	  Mother’,	  the	  mother	  is	  made	  to	  seem	  angry	  and	  like	  the	  speaker	  
doesn’t	  know	  if	  it	  will	  all	  be	  OK,	  like	  in	  the	  line	  “I	  hold	  my	  breath	  lest	  anything	  should	  go	  
wrong	  at	  the	  last	  minute”.	  	  This	  is	  different	  to	  in	  ‘Blackberry	  Eating’	  where	  he	  says	  “I	  love	  
to	  go	  out	  in	  late	  September”.	  	  This	  makes	  me	  think	  that	  the	  two	  poems	  have	  different	  
opinions	  about	  food	  –	  one	  is	  angry	  and	  the	  other	  one	  loves	  it.	  

	  
	  
Grade	  5	  Response	  
	  
a)   In	  ‘Blackberry	  Eating’,	  the	  speaker	  lists	  the	  things	  he	  enjoys	  about	  eating	  blackberries.	  	  

Firstly	  he	  uses	  adjectives	  like	  “fat”	  and	  “icy”	  to	  create	  a	  positive	  image	  in	  the	  reader’s	  
mind	  about	  the	  blackberries	  he	  has	  picked	  to	  eat.	  	  This	  creates	  the	  impression	  that	  
eating	  blackberries	  is	  an	  enjoyable	  thing	  to	  do.	  
	  
Next,	  he	  makes	  the	  blackberries	  sound	  like	  they	  are	  protected	  that	  it	  is	  hard	  work	  to	  get	  
them	  from	  the	  “prickly	  stalks”.	  	  This	  makes	  the	  reader	  think	  that	  the	  blackberries	  are	  
worth	  the	  hard	  work	  needed	  to	  pick	  them,	  especially	  when	  the	  writer	  talks	  about	  eating	  
the	  “ripest	  berries”.	  	  The	  word	  “ripe”	  makes	  the	  reader	  think	  that	  the	  blackberries	  taste	  
delicious	  and	  so	  the	  reader	  might	  want	  to	  pick	  blackberries	  even	  though	  it	  is	  dangerous	  
to	  pick	  them.	  

	  
b)   The	  first	  comparison	  between	  ‘Blackberry	  Eating’	  and	  ‘Dinner	  with	  my	  Mother’	  is	  the	  

references	  to	  the	  meals	  being	  eaten	  in	  the	  two	  poems.	  	  In	  ‘Blackberry	  Eating’,	  the	  
blackberries	  are	  “breakfast”	  which	  is	  known	  as	  the	  most	  important	  meal	  of	  the	  day.	  	  This	  
suggests	  that	  the	  blackberries	  are	  extremely	  important	  and	  the	  speaker’s	  enjoyment	  of	  
eating	  them	  ties	  in	  with	  this.	  	  This	  is	  different	  to	  ‘Dinner	  with	  my	  Mother’	  which	  is	  about	  
dinner.	  	  The	  poem	  describes	  a	  complicated	  process	  of	  making	  dinner	  experienced	  by	  the	  
speaker	  and	  his	  worry	  at	  each	  stage	  is	  clear.	  	  This	  is	  shown	  in	  the	  description	  of	  the	  
mother’s	  “eyes	  narrowed”.	  	  The	  word	  “narrowed”	  makes	  the	  reader	  think	  that	  she	  is	  
difficult	  to	  please	  and	  that	  the	  experience	  of	  food	  is	  different	  in	  the	  two	  poems.	  
	  
In	  ‘Dinner	  with	  my	  Mother’,	  the	  speaker	  uses	  negative	  language	  to	  describe	  his	  mother.	  	  
She	  “hammers	  out	  our	  steaks”	  and	  “my	  mother	  isn’t	  listening”	  are	  used	  to	  create	  a	  
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character	  who	  doesn’t	  enjoy	  the	  process	  of	  cooking.	  	  The	  verb	  “hammers”	  is	  a	  violent	  
action	  and,	  even	  though	  this	  is	  a	  usual	  action	  when	  preparing	  steaks,	  the	  speaker	  has	  
decided	  to	  describe	  this	  action	  to	  make	  his	  mother	  seem	  impatient.	  	  This	  is	  supported	  by	  
the	  fact	  that	  she	  “isn’t	  listening”,	  showing	  that	  she	  is	  concentrating	  but	  not	  enjoying	  the	  
process	  of	  making	  dinner	  with	  the	  speaker.	  	  This	  is	  similar	  to	  the	  language	  used	  in	  
‘Blackberry	  Eating’.	  	  He	  says	  “I	  squeeze”	  and	  the	  use	  of	  the	  verb	  “squeeze”	  is	  quite	  
violent,	  suggesting	  that	  the	  act	  of	  eating	  blackberries	  is	  as	  violent	  as	  the	  mother	  with	  the	  
steaks,	  though	  he	  uses	  this	  verb	  to	  show	  that	  he	  is	  enjoying	  eating	  them	  rather	  than	  not.	  	  
Overall,	  the	  impression	  is	  given	  that	  eating	  is	  a	  violent	  and	  emotional	  thing	  to	  do.	  

	  
	  
Grade	  8	  Response	  
	  
a)   The	  single	  sentence	  stanza	  in	  ‘Blackberry	  Eating’	  conveys	  the	  speaker’s	  excitement	  

about	  his	  annual	  trip	  to	  eat	  blackberries.	  	  He	  uses	  sensory	  imagery	  to	  support	  this	  
impression	  of	  excitement	  through	  the	  use	  of	  “prickly	  stalks”	  and	  “unbidden	  to	  my	  
tongue”,	  to	  develop	  a	  sense	  of	  danger	  and	  urgency.	  
	  
The	  personification	  of	  the	  stalks	  in	  “a	  penalty	  they	  earn”	  creates	  the	  impression	  that	  the	  
thorns	  they	  grow	  are	  a	  punishment	  for	  them	  in	  lieu	  of	  the	  knowledge	  of	  how	  to	  grow	  
blackberries.	  	  This	  creates	  the	  impression	  that	  the	  “black	  art	  of	  blackberry	  making”	  is	  a	  
respected	  and	  significant	  one	  and	  has	  the	  effect	  of	  making	  blackberries	  seem	  special.	  	  
This	  can	  be	  likened	  to	  a	  fairy	  tale	  and	  the	  stalk	  is	  the	  hero	  who	  is	  punished	  in	  the	  quest	  
to	  rescue	  the	  princess.	  	  Such	  a	  comparison	  elevates	  the	  importance	  and	  worth	  of	  the	  
blackberries	  and	  shows	  the	  speaker’s	  “love”	  for	  them.	  
	  
Furthermore,	  the	  juxtaposition	  of	  the	  blackberries	  and	  the	  speaker’s	  words	  in	  the	  lines	  
“unbidden	  to	  my	  tongue	  as	  words	  sometimes	  do”	  creates	  the	  impression	  that	  eating	  
blackberries	  is	  as	  important	  to	  him	  as	  his	  ability	  to	  communicate.	  	  The	  repetition	  of	  the	  
adjectives	  “icy,	  black...”	  in	  line	  2	  (to	  describe	  “blackberries”)	  and	  line	  13	  (to	  describe	  
“language”)	  further	  supports	  this	  comparison.	  	  The	  use	  of	  the	  colour	  imagery	  “black”	  
draws	  the	  reader’s	  mind	  to	  the	  mystery	  both	  of	  the	  blackberry’s	  taste	  and	  the	  language	  
the	  speaker	  refers	  to,	  creating	  a	  sense	  of	  enigma	  that	  the	  reader	  wants	  to	  experience	  by	  
eating	  blackberries	  themselves.	  	  
	  

b)   Both	  ‘Blackberry	  Eating’	  and	  ‘Dinner	  with	  my	  Mother’	  explore	  the	  idea	  of	  time	  passing	  
and	  the	  speakers’	  feelings	  about	  this.	  	  In	  ‘Dinner	  with	  my	  Mother’,	  Williams	  refers	  to	  the	  
mundane	  “dinner”,	  which	  is	  repeated	  each	  day	  by	  creating	  a	  sense	  of	  worry	  about	  his	  
mother’s	  reaction	  to	  the	  event	  –	  “narrowing	  her	  eyes”.	  	  The	  idea	  of	  the	  passage	  of	  time	  
is	  further	  supported	  by	  the	  repetition	  of	  the	  dialogue	  “now”	  throughout	  the	  poem.	  	  This	  
mysterious	  dialogue	  reveals	  little	  to	  the	  reader	  and	  so	  a	  sense	  that	  the	  relationship	  
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between	  the	  speaker	  and	  his	  mother	  is	  strained	  develops.	  	  Therefore,	  the	  passage	  of	  
time	  in	  ‘Dinner	  with	  my	  Mother’	  is	  presented	  as	  a	  trial.	  	  This	  contrasts	  with	  the	  
presentation	  of	  the	  passage	  of	  time	  in	  ‘Blackberry	  Eating’	  where	  the	  passage	  of	  time	  is	  
shown	  with	  anticipation.	  	  The	  repetition	  of	  “late	  September”	  in	  line	  1	  and	  line	  14	  shows	  
the	  speaker’s	  excitement	  for	  the	  time	  when	  blackberries	  are	  ripe	  again	  and	  gives	  a	  fresh	  
perspective	  to	  the	  month	  of	  “September”,	  which	  usually	  signifies	  the	  death	  of	  the	  
summer	  and	  the	  start	  of	  winter,	  which	  usually	  symbolise	  negative	  emotions.	  
	  
Whilst	  both	  poems	  deal	  with	  eating,	  they	  deal	  with	  food	  very	  differently.	  	  In	  ‘Dinner	  with	  
my	  Mother’,	  the	  speaker	  talks	  only	  of	  prepared	  food	  as	  part	  of	  the	  experience	  of	  dinner.	  	  
He	  refers	  to	  “Steak	  Diane”	  and	  talks	  about	  making	  “salad	  dressing”.	  	  These	  references	  
make	  food	  appear	  complicated	  and,	  again,	  develop	  the	  character	  of	  “Mother”	  in	  the	  
poem.	  	  She	  clearly	  works	  hard	  to	  prepare	  food,	  but	  it	  doesn’t	  have	  the	  same	  effect	  on	  
the	  speaker	  as	  the	  blackberries	  do	  on	  the	  speaker	  of	  ‘Blackberry	  Eating’.	  	  His	  excitement	  
and	  the	  use	  of	  phrases	  such	  as	  “fall	  unbidden”	  and	  “blackberries	  for	  breakfast”	  simplify	  
food	  and	  make	  the	  act	  of	  eating	  seem	  more	  enjoyable	  than	  the	  complicated	  recipes	  
created	  in	  ‘Dinner	  with	  my	  Mother’.	  
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SECTION A: (Post 1914 Prose / Drama) 

Answer on one text only. 

1. Lord of the Flies 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the character of Piggy and how he is presented throughout the novel. 

   

In your response you should: 

 

 refer to the extract and the novel as a whole; 

 show your understanding of characters and events in the novel. 

[40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

The last piece of shop brought sniggers from the choir, who perched like black birds on the criss-cross trunks and 
examined Ralph with interest. Piggy asked no names. He was intimidated by this uniformed superiority and the offhand 
authority in Merridew’s voice. He shrank to the other side of Ralph and busied himself with his glasses. 
Merridew turned to Ralph. 
“Aren’t there any grown-ups?” 
“No.” 
Merridew sat down on a trunk and looked round the circle. 
“Then we we’ll have to look after ourselves” 
Secure on the other side of Ralph, Piggy spoke timidly. 
“That’s why Ralph made a meeting. So as we can decide what to do. We’ve heard names. That’s Johnny. Those two - 
they’re twins, Sam n’ Eric. Which is Eric - ? You? No – you’re Sam –“ 
“I’m Sam –“ 
“I’m Eric,” 
“We’d better all have names,” said Ralph, “so, I’m Ralph.” 
“we got most names,” said Piggy, “Got ‘em just now.” 
“Kids’ names,” said Merridew. “Why should I be Jack? I’m Merridew.” 
Ralph turned to him quickly. This was the voice of one who knew his own mind. 
“Then,” went on Piggy. “That boy – I forget –“ 
“You’re talking too much, “said Jack Merridew. “Shut up, Fatty.” 
Laughter arose.  
“He’s not Fatty,” cried Ralph, “his real name’s Piggy!” 
“Piggy!” 
“Piggy!” 
“Oh, Piggy! 
A storm of laughter arose and even the tiniest child joined in. For a moment the boys were a closed circuit of sympathy 
with Piggy outside: he went very pink, bowed his head and cleaned his glasses again.  
 
© Reproduced by permission of Faber & Faber Ltd. 
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2. Anita and Me 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about the relationship between Anita and her mother and how it is presented at 

different points in the novel.        

 

In your response you should: 

 

 refer to the extract and the novel as a whole; 

 show your understanding of characters and events in the novel. 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

Mama’s fingers flicked the flames as she talked, or rather half-shouted to Auntie Shailia over the hissing pans and 

changing utensils. “But really Shailaji, Meena just won’t stop! I don’t know what to do…” 

Their backs were towards me; mama still has a waist, Auntie Shailia’s was lost in the concertina of honeyed flesh that 

bulged from beneath her sari blouse. 

“It’s probably the baby coming that’s making her difficult, “Auntie Shalia shouted back. “Attention-seeking, bas, that’s 

it…” 

“But she’s been like this since she could talk!” mama wailed, unnecessarily dramatically I thought. “If it isn’t rude things 

it is lies, always lies….” 

And then to my mortification, and in front of the rest of the mafia, mama actually presented an entire CV of my 

misdemeanours, including some I’d completely forgotten about. 

“You remember, that time she told my entire staff room that she had been a bridesmaid at our wedding?” This wasn’t 

fair! Every other girl in my class of four-year olds had been a bridesmaid and had boasted about it continually, I just did 

not see why I had to be left out, that was all. “And then the story about India, when she told her class we had gone 

there on holiday? She told them we stayed in mud huts and killed a tiger for breakfast…” Well, I’d been watching too 

much “Tarzan” on the TV and it was better than saying the highlight of our holiday had been a daytrip to Blackpool. 

And they had been really impressed “Then that time she attacked that boy with a mild bottle top….” Peter James had 

said my blood was not red like everyone else’s, so I cut my finger to show him it was, and then stabbed his leg to 

double check his theory.   

Mama paused for a second to flip a chapatti over. This was my chance to clear my throat or something, but I missed it.  

“And she gets into so many fights, Shailaji, comes home with ripped clothes and scratches…what if she starts that at 

school as well?” Well I already had, but luckily mama had not found us yet. Launching immediately into anyone who 

started name-calling was the only way to stop it becoming day-to-day bullying, as I saw it happening to other kids – the 

fatties, the spotties, the swots and naturally, the only other four non-white children at my school.                                      

Reprinted by permission of HarperCollins Ltd © Meera Syal 2004 
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3. Never Let Me Go 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the relationship between Kathy and Ruth and the way it is presented at 

different points in Never Let Me Go.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

“That was the worst thing I did”, she said again. “I’m not even asking you to forgive me about that. God, I’ve said all this 
in my head so many times, I can’t believe I’m really doing it. It should have been you two. I’m not pretending I didn’t 
always see that. Of course I did, as far back as I can remember. But I kept you apart. I’m not asking you to forgive me 
for that. That’s not what I am after just now. What I want is for you to put it right. Put right what I messed up for you.”  

“How d’you mean, Ruth?” Tommy asked. “How d’you mean, put it right?” His voice was gentle, full of child-like 
curiosity, and I think that was what started me sobbing.” 

“Kathy, listen”, Ruth said. “You and Tommy, you’ve got to try and get a deferral. If it’s you too, there’s got to be a 
chance. A real chance.” 

She’s reached out a hand and put in on my shoulder, but I shook her off roughly and glared at her through the tears.  

“It’s too late for that. Way too late.” 

“It’s not too late. Kathy, listen, it’s not too late. Okay, so Tommy’s done two donations. Who says that has to make a 
difference?” 

“It’s too late for all that now,” I started to sob again. “It’s stupid even thinking about it. As stupid as wanting to work in 
that office up there. We’re all way beyond that now.” 

Ruth was shaking her head. “It’s not too late. Tommy, you tell her.” 

I was leaning on the steering wheel, so couldn’t see Tommy at all. He made a kind of puzzled humming sound, but 
didn’t say anything. 

“Look,” Ruth said, “both of you, listen. I wanted us all to do this trip, because I wanted to say what I just said. But I also 
wanted it because I wanted to give you something.” She’d been rummaging in the pockets of her anorak, and now she 
held out a crumpled piece of paper. “Tommy, you’d better take this. Look after it. Then when Kathy changes her mind, 
you’ll have it.” 

Tommy reaches forward between the seats and took the paper. “Thanks Ruth,” he said, like she’d given him a 
chocolate bar. Then after a few seconds, he said: “what is it? I don’t get it.” 

“It’s Madame’s address. It’s like you were saying to me just now. You’ve at least got to try.” 

© Reproduced by permission of Faber & Faber Ltd. 
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4. The Woman in Black 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the character of Arthur Kipps and the way he is presented in the novel. 

       

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

 

 

 

It was a yellow fog, a filthy, evil smelling fog, a fog that choked and blinded, smeared and stained. Groping their way 
blindly across the roads, men and women took their lives in their hands, stumbling along the pavements, they clutched 
at railings, one another, for guidance. 

Sounds were deadened, shaped blurred. It was a fog that had come three days before, and did not seem inclined to go 
away and it had, I suppose, the quality of all such fogs – it was menacing and sinister, disguising the familiar world and 
confusing people in it, as they were confused by having their eyes covered and being turned about in a game of Blind 
Man’s Buff.  

It was, in all, miserable weather and lowering to the spirits in the dreariest month of the year. 

It would be easy to look back and to believe that all that day I had a sense of foreboding about my journey to come, 
that some sixth sense, some telepathic intuition that may lie dormant and submerged in most men, had stirred and 
become alert in me. But I was, in those days of my youth, a sturdy, commonsensical fellow, and I felt no uneasiness or 
apprehension whatsoever. Any depression of my usual blithe spirits was solely on the account of the fog, and of 
November, and that same dreariness was shared by every citizen in London. 

So far as I can faithfully recall, however, I felt nothing other than curiosity; a professional interest in what scant account 
of the business Mr Bentley had put before me, coupled with a mild sense of adventure, for I had never before visited 
that remote part of England to which I was now travelling – and a certain relief at the prospect of getting away from 
the unhealthy atmosphere of fog and darkness. Moreover, I was barely twenty-three years old, and retained a 
schoolboy’s passion for everything to do with railway stations and journeys on steam locomotives.  

But what is perhaps remarkable is how well I can remember the minutest detail of that day; for all that nothing 
untoward had yet happened, and that my nerves were steady. If I close my eyes, I am sitting in the cab, crawling 
through the fog on my way to King’s Cross Station. I can smell the cold, damp leather of the upholstery and the 
indescribable stench of the fog seeping in around the window, I can feel the sensation in my ears, as though they had 
been stuffed with cotton. 
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5. Oranges are not the Only Fruit 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the relationship between Jeanette and Melanie and how it is presented at 

different points in the novel.         

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

 

 

Over breakfast the next morning she told me she intended to go to university to read theology. I didn’t think it was a 
good thing on account of modern heresies. She thought she should understand how other people saw the world.  
“But you know they’re wrong,” I insisted 
“Yes, but it might be interesting, come on, we’ll be late for church. You’re not preaching are you?” 
“No,” I said. “I was supposed to, but they changed it.” 
We bustled through the kitchen and I stood on the stairs to kiss her. 
“I love you almost as much as I love the Lord,” I laughed. 
She looked at me, and her eyes clouded for a moment. “I don’t know,” she said 
By the time we got to church, the first hymn was under way. My mother glared at me, and I tried to look sorry. We had 
slid in next to Miss Jewsbury who told me to keep calm. 
“What do you mean?” I whispered. 
“Come and talk to me afterwards,” she hissed, “but not till we’re out of sight.” 
I decided she had gone mad. The Church was very full as usual, and every time I caught someone’s eyes they smiled or 
nodded. It made me happy. There was nowhere I’d rather be. When the hymn was over I squeezed a bit closer to 
Melanie and tried to concentrate on the Lord. “Still,” I thought “Melanie is a gift from the Lord, and it would be 
ungrateful not to appreciate her.” I was still deep in these contemplations when I realised that something disturbing 
was happening. The church had gone very quiet and the pastor was standing on his lower platform, with my mother 
next to him. She was weeping. I felt a searing pain against my knuckles; it was Melanie’s ring. Miss Jewsbury was urging 
me to my feet saying “Keep calm, keep calm,” and I was walking out to the front with Melanie. I shot a glance at her. 
She was pale.  
“These children of God,” began the pastor, “have fallen under Satan’s spell.” 
His hand was hot and heavy on my neck. Everyone in the congregation looked like a waxwork. 
“These children of God have fallen foul of their lusts.” 
“Just a minute….,” I began, but he took no notice. 
“These children are full of demons.” 
A cry of horror ran through the church. 
“I’m not,” I shouted, “and neither is she.” 
His hand was hot and heavy on my neck. Everyone in the congregation looked like waxwork.  
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6. The Curious Incident of the Dog in the Night Time 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the relationship between Christopher and his mother (Judy) and how it is 

presented at different points in the novel.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

CHRISTOPHER: I am going to live with you because Father killed Wellington with a garden fork and I’m frightened of 
him. 
RODGER: Jumping Jack Christ. 
JUDY: Rodger, please. Come on Christopher let’s get inside and get you dried off.  
Go on or you’ll catch your death. 
CHRISTOPHER doesn’t move. 
JUDY: You follow Rodger. 
CHRISTOPHER doesn’t move. 
Are you ok Christopher? 
CHRISTOPHER: I’m very tired. 
JUDY: I know love. Will you let me help you get your clothes off? I can get you a clean t-shirt and some runners. You 
should get yourself to bed.  
She changes him. He wears one of her t-shirts 
JUDY:  You’re very brave. 
CHISTOPHER: Yes. 
JUDY: You never wrote to me.  
CHRISTOPHER: I know. 
JUDY: Why didn’t you write to me, Christopher? I wrote you all those letters. I kept thinking something dreadful had 
happened.  
CHRISTOPHER: Father said you were dead. 
JUDY: What? 
CHRISTOPHER: He said you went into hospital because you had something wrong with your heart. And then you had a 
heart attack and died. 
She starts to howl. 
CHRISTOPHER: Why are you doing that? 
JUDY: Oh Christopher I am so sorry. 
CHRISTOPHER: It’s not your fault. 
JUDY: Bastard. The Bastard. 
Christopher, let me hold your hand. Just for once. Just for me. Will you? I won’t hold it hard.  
CHRISTOPHER:  I don’t like people holding my hand. 
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7. A Taste of Honey 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the presentation of Helen in the play A Taste of Honey.   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40] 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

 

JO: My baby will be black. 
HELEN: Who? 
JO: Jimmie. 
HELEN: You mean to say that…that sailor was a black man? Oh my God! Nothing else can happen to me now. Can you 
see me wheeling a pram with a…oh my God. I’ll have to have a drink. 
JO: What are you going to do? 
HELEN: I don’t know. Drown it. Who knows about it? 
JO: Geoffrey. 
HELEN: And what about the nurse? She’s going to get a bit of a shock, isn’t she? 
JO: Well, she’s black too. 
HELEN: Good, perhaps she’ll adopt it. Dear God in heaven! 
JO: If you don’t like it you can get out. I didn’t ask you to come here.  
HELEN: Where’s my hat? 
JO: On your head. 
HELEN: Oh yes…I don’t know what’s to be done with you, I don’t really. (To the audience) I ask you, what would you 
do? 
JO: Are you going? 
HELEN: Yes. 
JO: Are you coming back? 
HELEN: Yes. 
JO: Well, what are you going to do? 
HELEN: Put it on the stage and call it Blackbird (she rushes out) 
(Jo watches her go, leaning against the doorpost. The she looks round the room, smiling a little to herself- she 
remembers Geoff) 
As I was going up Pippin Hill, 
Pippin Hill was dirty. 
And there I met a pretty miss, 
Blessings light upon you. 
If I had half a crown a day 
I’d gladly spend it on you. 
Curtain. 
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8. An Inspector Calls 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the character of Sheila and the way she is presented in An Inspector Calls. 

       

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

As Eric moves, the inspector looks from Sheila to Gerald, then goes out with Eric.   

Sheila: Well, Gerald? 

Gerald: (trying to smile) Well what, Sheila? 

Sheila: How did you come to know this girl – Eva Smith? 

Gerald: I didn't. 

Sheila: Daisy Renton then – it's the same thing. 

Gerald: Why should I have to known her? 

Sheila: Oh don't be stupid. We haven't much time. You gave yourself away as soon as he mentioned her other name. 

Gerald: All right. I knew her. Let's leave it at that. 

Sheila: We can't leave it at that. 

Gerald: (approaching her) Now listen, darling-- 

Sheila: no, that's no use. You not only knew her but you knew her very well. Otherwise, you wouldn't look so guilty 

about it. When did you first get to know her? (he does not reply) 

Was it after she left Milwards? When she changed her name, as he said, and began to lead a different sort of life? Were 

you seeing her last spring and summer, during that time you hardly came near me and said you were so busy? Were 

you? (he does not reply but looks at her). Yes, of course you were. 

Gerald: I'm sorry, Sheila. But it was all over and done with, last summer. I hadn't set eyes on the girl for at least six 

months. I don't come into this suicide business. 

Sheila: I thought I didn't half an hour ago. 

Gerald: You don't. Neither of us does. So – for god's sake – don't say anything to the Inspector. 

Sheila: About you and this girl? 

Gerald: Yes. We can keep it from him. 

Sheila: (laughs rather hysterically) Why – you fool – he knows. Of course he knows. And I hate to think how much he 

knows that we don't know yet. You'll see. You'll see. (she looks at him almost in triumph. He looks crushed. The doors 

slowly open and the inspector appears, looking steadily and searchingly at them). 

Inspector: Well? 

END OF ACT ONE  
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9. The History Boys 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the relationship between Irwin and Hector and how it is presented at different 

points in the play.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

 

 

 

Irwin: It’s just that the boys seem to know more than they’re telling. 
Hector: Don’t most boys? Diffidence is surely to be encouraged. 
Irwin: In an examination?  
They seem to have got hold of the notion that the stuff they do with you is off-limits as far as the examination is 
concerned. 
Hector: That’s hardly surprising. I count examinations, even for Oxford and Cambridge, as the enemy of education. 
Which is not to say that I don’t regard education as the enemy of education, too.  
However, if you think it will help, I will speak to them. 
Irwin: I’d appreciate it. 
For what it’s worth, I sympathise with your feelings about examinations, but they are a fact of life. I’m sure you want 
them to do well and the gobbets you have taught them might just tip the balance.  
Hector: What did you call them? 
Gobbets? Is that what you think they are, gobbets? Handy little quotes that can be trotted out to make a point?  
Gobbets?  Codes, spells, runes -- call them what you like, but do not call them gobbets. 
Irwin: I just thought it would be useful… 
Hector: Oh, it would be useful…every answer a Christmas tree hung with appropriate gobbets. Except that they’re 
learned by heart. And that is where they belong and like other components of the heart not to be defiled by being 
trotted out to order. 
Irwin: So what are they meant to be storing them up for, these boys? Education isn’t something for when they’re old 
and grey and sitting by the fire. It’s for now. The exam is next month. 
Hector: And what happens when life goes on. Gobbets! 
Headmaster and Irwin 
Headmaster: How are our young men doing? Are they ‘on stream’? 
Irwin: I think so 
Headmaster: you think so? Are they or aren’t they? 
Irwin: it must always be something of a lottery. 
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10. Blood Brothers 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the relationship between Mickey and Linda and how it is presented at different 

points in the play.        

 

In your response you should: 

 

 refer to the extract and the novel as a whole; 

 show your understanding of characters and events in the novel. 

 [40]* 

 

*5 of this question’s marks are allocated for accuracy in spelling, punctuation and the use of 

vocabulary and sentence structures. 

 

 

 

 

A prison warder leads Linda into the cell. He indicates a seat opposite Mickey. 
 
LINDA: What are y’ doin? 
MICKEY: What? I’m takin’ me tablet. 
LINDA: Listen Mickey. I’ve told y’. They’re just junk. You’ll be home soon, Mikey, and you should come off them. 
MICKEY: Why? I need…I need to take them. 
LINDA: Listen Mickey…you’ve… 
MICKEY: No! See, he says, the doctor, he said… 
LINDA: What did he say? 
MICKEY: He said, about me nerves. An’ how I get depressed an’ I need to take these cos they make me better… 
LINDA: I get depressed but I don’t take those. You don’t need those, Mikey. 
MICKEY: leave me alone, will y’? I can’t cope with this. I’m not well. The doctor said, didn’t he, I’m not well…I can’t do 
things…leave me alone… 
The Warder escorts Linda from the cell. 
MRS. JOHNSTONE: With grace for good behaviour He got out before his time. The family and the neighbours told him 
He was lookin' fine. But he's feelin' fifteen years older And his speech is rather slow And his neighbours said You'd think 
he was dead Like Marilyn Monroe No cause for dancing No more dancing... 
MICKEY: Where's me tablets gone, Linda? 
LINDA: Mickey, you promised. 
MICKEY: I know I promised, but I can't do without them. 
LINDA: Look. We've...we've managed to sort ourselves this far but what's the use if... 
MICKEY: Have we sorted ourselves out? Do you think I'm really stupid? 
LINDA: What? 
MICKEY: You sorted it out. You an' Councillor Eddie Lyons. Now give me me tablets...I need them. 
LINDA: An' what about what I need? I need you. I love you. 
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SECTION B: (19th Century Prose) 

Answer on one text only. 

11. A Christmas Carol 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

How does Dickens present the impact of the supernatural in the novel?   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

As he threw his head back in the chair, his glance happened to rest upon a bell, a disused bell, that hung in the room, 
and communicated for some purpose now forgotten with a chamber in the highest story of the building. It was with 
great astonishment, and with a strange, inexplicable dread, that as he looked, he saw this bell begin to swing. It swung 
so softly in the outset that it scarcely made a sound; but soon it rang out loudly, and so did every bell in the house.  

This might have lasted half a minute, or a minute, but it seemed an hour. The bells ceased as they had begun, 
together. They were succeeded by a clanking noise, deep down below; as if some person were dragging a heavy chain 
over the casks in the wine merchant's cellar. Scrooge then remembered to have heard that ghosts in haunted houses 
were described as dragging chains. 

 
The cellar-door flew open with a booming sound, and then he heard the noise much louder, on the floors below; then 
coming up the stairs; then coming straight towards his door.  

"It's humbug still!" said Scrooge. "I won't believe it."  

His colour changed though, when, without a pause, it came on through the heavy door, and passed into the room 
before his eyes.  

Upon its coming in, the dying flame leaped up, as though it cried, "I know him; Marley's Ghost!" and fell again.  

The same face: the very same. Marley in his pigtail, usual waistcoat, tights and boots; the tassels on the latter bristling, 
like his pigtail, and his coat-skirts, and the hair upon his head. The chain he drew was clasped about his middle. It was 
long, and wound about him like a tail; and it was made (for Scrooge observed it closely) of cash-boxes, keys, padlocks, 
ledgers, deeds, and heavy purses wrought in steel.  

His body was transparent; so that Scrooge, observing him, and looking through his waistcoat, could see the two 
buttons on his coat behind.  

Scrooge had often heard it said that Marley had no bowels, but he had never believed it until now.  

No, nor did he believe it even now. Though he looked the phantom through and through, and saw it standing before 
him though he felt the chilling influence of its death-cold eyes; and marked the very texture of the folded kerchief 
bound about its head and chin, which wrapper he had not observed before; he was still incredulous, and fought against 
his senses.   
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12. Silas Marner 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about turning points in Nancy Lammeter’s life as presented in the novel.  

      

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

 

 

 

Godfrey, sorely uncomfortable under this significant insistence about Nancy, and afraid to think where it would end by 
the time his father had set his usual hospitable example of drinking before and after supper, saw no course open but to 
turn to Nancy and say, with as little awkwardness as possible— 

"No; I've not asked her yet, but I hope she'll consent—if somebody else hasn't been before me." 

"No, I've not engaged myself," said Nancy, quietly, though blushingly. (If Mr. Godfrey founded any hopes on her 
consenting to dance with him, he would soon be undeceived; but there was no need for her to be uncivil.) 

"Then I hope you've no objections to dancing with me," said Godfrey, beginning to lose the sense that there was 
anything uncomfortable in this arrangement. 

"No, no objections," said Nancy, in a cold tone. 

"Ah, well, you're a lucky fellow, Godfrey," said uncle Kimble; "but you're my godson, so I won't stand in your way. Else 
I'm not so very old, eh, my dear?" he went on, skipping to his wife's side again. "You wouldn't mind my having a second 
after you were gone—not if I cried a good deal first?" 

"Come, come, take a cup o' tea and stop your tongue, do," said good–humoured Mrs. Kimble, feeling some pride in a 
husband who must be regarded as so clever and amusing by the company generally. If he had only not been irritable at 
cards! 

While safe, well–tested personalities were enlivening the tea in this way, the sound of the fiddle approaching within a 
distance at which it could be heard distinctly, made the young people look at each other with sympathetic impatience 
for the end of the meal. 

“Why, there's Solomon in the hall," said the Squire, "and playing my fav'rite tune, _I_ believe--"The flaxen-headed 
ploughboy"-- he's for giving us a hint as we aren't enough in a hurry to hear him play. Bob," he called out to his third 
long-legged son, who was at the other end of the room, "open the door, and tell Solomon to come in. He shall give us a 
tune here."  

Bob obeyed, and Solomon walked in, fiddling as he walked, for he would on no account break off in the middle of a 
tune. 
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13. Pride and Prejudice 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

How is Elizabeth Bennet presented in the novel Pride and Prejudice?   

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

 

"Obstinate, headstrong girl! I am ashamed of you! Is this your gratitude for my attentions to you last spring? Is nothing 
due to me on that score? Let us sit down. You are to understand, Miss Bennet, that I came here with the determined 
resolution of carrying my purpose; nor will I be dissuaded from it. I have not been used to submit to any person's 
whims. I have not been in the habit of brooking disappointment."  

"That will make your ladyship's situation at present more pitiable; but it will have no effect on me."  

"I will not be interrupted. Hear me in silence. My daughter and my nephew are formed for each other. They are 
descended, on the maternal side, from the same noble line; and, on the father's, from respectable, honourable, and 
ancient—though untitled—families. Their fortune on both sides is splendid. They are destined for each other by the 
voice of every member of their respective houses; and what is to divide them? The upstart pretensions of a young 
woman without family, connections, or fortune. Is this to be endured! But it must not, shall not be. If you were sensible 
of your own good, you would not wish to quit the sphere in which you have been brought up."  

"In marrying your nephew, I should not consider myself as quitting that sphere. He is a gentleman; I am a gentleman's 
daughter; so far we are equal." 

"True. You are a gentleman's daughter. But who was your mother? Who are your uncles and aunts? Do not imagine me 
ignorant of their condition."  

"Whatever my connections may be," said Elizabeth, "if your nephew does not object to them, they can be nothing to 
you."  

"Tell me once for all, are you engaged to him?"  

Though Elizabeth would not, for the mere purpose of obliging Lady Catherine, have answered this question, she could 
not but say, after a moment's deliberation:  

"I am not."  

Lady Catherine seemed pleased.  

"And will you promise me, never to enter into such an engagement?"  

"I will make no promise of the kind."  

"Miss Bennet, I am shocked and astonished. I expected to find a more reasonable young woman. But do not deceive 
yourself into a belief that I will ever recede. I shall not go away till you have given me the assurance I require."      
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14. War of the Worlds 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

Write about how order and disorder are presented in War of the Worlds.   

    

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

 

 

 

 

 

Edgware had been a scene of confusion, Chalk Farm a riotous tumult, but this was a whole population in movement. It is 
hard to imagine that host. It had no character of its own. The figures poured out past the corner, and receded with their 
backs to the group in the lane. Along the margin came those who were on foot threatened by the wheels, stumbling in 
the ditches, blundering into one another.  

The carts and carriages crowded close upon one another, making little way for those swifter and more impatient vehicles 
that darted forward every now and then when an opportunity showed itself of doing so, sending the people scattering 
against the fences and gates of the villas.  

"Push on!" was the cry. "Push on! They are coming!"  

In one cart stood a blind man in the uniform of the Salvation Army, gesticulating with his crooked fingers and bawling, 
"Eternity! Eternity!" His voice was hoarse and very loud so that my brother could hear him long after he was lost to sight 
in the dust. Some of the people who crowded in the carts whipped stupidly at their horses and quarreled with other 
drivers; some sat motionless, staring at nothing with miserable eyes; some gnawed their hands with thirst, or lay 
prostrate in the bottoms of their conveyances. The horses' bits were covered with foam, their eyes bloodshot.  

There were cabs, carriages, shop cars, wagons, beyond counting; a mail cart, a road-cleaner's cart marked "Vestry of St. 
Pancras," a huge timber wagon crowded with roughs. A brewer's dray rumbled by with its two near wheels splashed with 
fresh blood.  

"Clear the way!" cried the voices. "Clear the way!"  

"Eter-nity! Eter-nity!" came echoing down the road.  

There were sad, haggard women tramping by, well dressed, with children that cried and stumbled, their dainty clothes 
smothered in dust, their weary faces smeared with tears. With many of these came men, sometimes helpful, sometimes 
lowering and savage. Fighting side by side with them pushed some weary street outcast in faded black rags, wide-eyed, 
loud-voiced, and foul-mouthed. There were sturdy workmen thrusting their way along, wretched, unkempt men, clothed 
like clerks or shopmen, struggling spasmodically; a wounded soldier my brother noticed, men dressed in the clothes of 
railway porters, one wretched creature in a nightshirt with a coat thrown over it. 
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15. Jane Eyre 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Write about the presentation of female characters at certain points in Jane Eyre.  

     

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

 

 

“You know this place, Mason," said our guide; "she bit and stabbed you here." 
He lifted the hangings from the wall, uncovering the second door: this, too, he opened. In a room without a 

window, there burnt a fire guarded by a high and strong fender, and a lamp suspended from the ceiling by a chain. Grace 
Poole bent over the fire, apparently cooking something in a saucepan. In the deep shade, at the farther end of the room, 
a figure ran backwards and forwards. What it was, whether beast or human being, one could not, at first sight, tell: it 
grovelled, seemingly, on all fours; it snatched and growled like some strange wild animal: but it was covered with clothing, 
and a quantity of dark, grizzled hair, wild as a mane, hid its head and face. 

"Good-morrow, Mrs. Poole!" said Mr. Rochester. "How are you? and how is your charge to-day?" 
"We're tolerable, sir, I thank you," replied Grace, lifting the boiling mess carefully on to the hob: "rather snappish, 

but not 'rageous." 
A fierce cry seemed to give the lie to her favourable report: the clothed hyena rose up, and stood tall on its hind-

feet. 
"Ah! sir, she sees you!" exclaimed Grace: "you'd better not stay." 
"Only a few moments, Grace: you must allow me a few moments." 
"Take care then, sir! — for God's sake, take care!" 
The maniac bellowed: she parted her shaggy locks from her visage, and gazed wildly at her visitors. I recognised 

well that purple face, — those bloated features. Mrs. Poole advanced.
"Keep out of the way," said Mr. Rochester, thrusting her aside: "she has no knife now, I suppose, and I'm on my 

guard." 
"One never knows what she has, sir: she is so cunning: it is not in mortal discretion to fathom her craft." 
"We had better leave her," whispered Mason. 
"Go to the devil!" was his brother-in-law's recommendation. 
"'Ware!" cried Grace. The three gentlemen retreated simultaneously. Mr. Rochester flung me behind him: the 

lunatic sprang and grappled his throat viciously, and laid her teeth to his cheek: they struggled. She was a big woman, in 
stature almost equalling her husband, and corpulent besides: she showed virile force in the contest — more than once 
she almost throttled him, athletic as he was. He could have settled her with a well-planted blow; but he would not strike: 
he would only wrestle. At last he mastered her arms; Grace Poole gave him a cord, and he pinioned them behind her: 
with more rope, which was at hand, he bound her to a chair. The operation was performed amidst the fiercest yells and 
the most convulsive plunges. Mr. Rochester then turned to the spectators: he looked at them with a smile both acrid and 
desolate. 

"That is my wife," said he. "Such is the sole conjugal embrace I am ever to know — such are the endearments 
which are to solace my leisure hours! And this is what I wished to have"  
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16. The Strange Case of Dr Jekyll and Mr Hyde 

You are advised to spend about 45 minutes on this question. 

You should use the extract below and your knowledge of the whole novel to answer this 

question. 

 

Explore how the frightening theme of duality of nature is presented in The Strange Case of 

Dr Jekyll and Mr Hyde.        

 

In your response you should: 

 

 Refer to the extract and the novel as a whole 

 Show your understanding of characters and events in the novel 

 Refer to the contexts of the novel 

[40] 

 

 

These particulars struck me, I confess, disagreeably; and as I followed him into the bright light of the consulting-room, I 
kept my hand ready on my weapon. Here, at last, I had a chance of clearly seeing him. I had never set eyes on him 
before, so much was certain. He was small, as I have said; I was struck besides with the shocking expression of his face, 
with his remarkable combination of great muscular activity and great apparent debility of constitution, and— last but 
not least— with the odd, subjective disturbance caused by his neighbourhood. This bore some resemblance to 
incipient rigour, and was accompanied by a marked sinking of the pulse. At the time, I set it down to some 
idiosyncratic, personal distaste, and merely wondered at the acuteness of the symptoms; but I have since had reason 
to believe the cause to lie much deeper in the nature of man, and to turn on some nobler hinge than the principle of 
hatred.  

This person (who had thus, from the first moment of his entrance, struck in me what I can only describe as a disgustful 
curiosity) was dressed in a fashion that would have made an ordinary person laughable; his clothes, that is to say, 
although they were of rich and sober fabric, were enormously too large for him in every measurement— the trousers 
hanging on his legs and rolled up to keep them from the ground, the waist of the coat below his haunches, and the 
collar sprawling wide upon his shoulders. Strange to relate, this ludicrous accoutrement was far from moving me to 
laughter. Rather, as there was something abnormal and misbegotten in the very essence of the creature that now 
faced me— something seizing, surprising, and revolting— this fresh disparity seemed but to fit in with and to reinforce 
it; so that to my interest in the man's nature and character, there was added a curiosity as to his origin, his life, his 
fortune and status in the world.  

These observations, though they have taken so great a space to be set down in, were yet the work of a few seconds. 
My visitor was, indeed, on fire with sombre excitement.  

"Have you got it?" he cried. "Have you got it?" And so lively was his impatience that he even laid his hand upon my arm 
and sought to shake me.  

I put him back, conscious at his touch of a certain icy pang along my blood.  

"Come, sir," said I. "You forget that I have not yet the pleasure of your acquaintance. Be seated, if you please." 

And I showed him an example, and sat down myself in my customary seat and with as fair an imitation of my ordinary 
manner to a patient, as the lateness of the hour, the nature of my preoccupations, and the horror I had of my visitor, 
would suffer me to muster. 
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SECTION C: (Unseen Poetry) 

17. Answer both part (a) and part (b) 

You are advised to spend about 20 minutes on part (a) and about 40 minutes on part (b). 

 

Read the two poems, Do Not Go Gently Into That Good Night by Dylan Thomas and Mid-

Term Break by Seamus Heaney. Both poems explore the theme of death and mortality. 

 

a) Write about the poem below and its effect on you.     

   

You may wish to consider: 

 

 What the poem is about and how it is organised 

 The ideas the poet may have wanted us to think about 

 The poet’s choice of words, phrases and images and the effects they create 

 How you respond to the poem 

[15] 

Do Not Go Gently Into That Good Night 

Do not go gentle into that good night, 
Old age should burn and rave at close of day; 
Rage, rage against the dying of the light. 
 
Though wise men at their end know dark is right, 
Because their words had forked no lightning they 
Do not go gentle into that good night. 
 
Good men, the last wave by, crying how bright 
Their frail deeds might have danced in a green bay, 
Rage, rage against the dying of the light. 
 
Wild men who caught and sang the sun in flight, 
And learn, too late, they grieved it on its way, 
Do not go gentle into that good night. 
 
Grave men, near death, who see with blinding sight 
Blind eyes could blaze like meteors and be gay, 
Rage, rage against the dying of the light. 
 
And you, my father, there on the sad height, 
Curse, bless, me now with your fierce tears, I pray. 
Do not go gentle into that good night. 
Rage, rage against the dying of the light. 

Dylan Thomas 

© The Collected Poems of Dylan Thomas: The Century Edition. Published by  
Weidenfeld & Nicholson 
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b) Now compare Do Not Go Gently Into That Good Night by Dylan Thomas and Mid-Term 

Break by Seamus Heaney.        

 

You should compare: 

 

 What the poems are about and how they are organised 

 The ideas the poets may have wanted us to think about 

 The poets’ choice of words, phrases and images and the effects they create 

 How you respond to the poems 

 

[25] 

 

 

 

Mid-Term Break 

I sat all morning in the college sick bay 
Counting bells knelling classes to a close. 
At two o'clock our neighbours drove me home. 
 
In the porch I met my father crying-- 
He had always taken funerals in his stride-- 
And Big Jim Evans saying it was a hard blow. 
 
The baby cooed and laughed and rocked the pram 
When I came in, and I was embarrassed 
By old men standing up to shake my hand 
 
And tell me they were 'sorry for my trouble,' 
Whispers informed strangers I was the eldest, 
Away at school, as my mother held my hand 
 
In hers and coughed out angry tearless sighs. 
At ten o'clock the ambulance arrived 
With the corpse, stanched and bandaged by the nurses. 
 
Next morning I went up into the room. Snowdrops 
And candles soothed the bedside; I saw him 
For the first time in six weeks. Paler now, 
 
Wearing a poppy bruise on his left temple, 
He lay in the four foot box as in his cot. 
No gaudy scars, the bumper knocked him clear. 
 
A four foot box, a foot for every year 

Seamus Heaney 
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SECTION	A:	(Post	1914	Prose	/	Drama)	

Answer	on	one	text	only.	

1. Lord	of	the	Flies	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	character	of	Piggy	and	the	way	he	is	presented	throughout	the	novel.	
	 	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

[40]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	
	

	

Jack	handed	back	the	conch	and	sat	down.	The	whole	assembly	applauded	him	with	relief.	Then	Piggy	held	out	his	
hand.		
“I	don’t	agree	with	all	Jack	said,	but	with	some.	’Course	there	isn’t	a	beast	in	the	forest.	How	could	there	be?	What	
would	a	beast	eat?”	
“Pig.”		
“We	eat	pig.”		
“Piggy!”		
“I	got	the	conch!”	said	Piggy	indignantly.	“Ralph—they	ought	to	shut	up,	oughtn’t	they?	You	shut	up,	you	littluns!	What	
I	mean	is	that	I	don’t	agree	about	this	here	fear.	Of	course	there	isn’t	nothing	to	be	afraid	of	in	the	forest.	Why—I	been	
there	myself!	You’ll	be	talking	about	ghosts	and	such	things	next.	We	know	what	goes	on	and	if	there’s	something	
wrong,	there’s	someone	to	put	it	right.”		
He	took	off	his	glasses	and	blinked	at	them.	The	sun	had	gone	as	if	the	light	had	been	turned	off.		
He	proceeded	to	explain.		
“If	you	get	a	pain	in	your	stomach,	whether	it’s	a	little	one	or	a	big	one—”		
“Yours	is	a	big	one.”		
“When	you	done	laughing	perhaps	we	can	get	on	with	the	meeting.	And	if	them	littluns	climb	back	on	the	twister	again	
they’ll	only	fall	off	in	a	sec.	So	they	might	as	well	sit	on	the	ground	and	listen.	No.	You	have	doctors	for	everything,	even	
the	inside	of	your	mind.	You	don’t	really	mean	that	we	got	to	be	frightened	all	the	time	of	nothing?	Life,”	said	Piggy	
expansively,	“is	scientific,	that’s	what	it	is.	In	a	year	or	two	when	the	war’s	over	they’ll	be	travelling	to	Mars	and	back.	I	
know	there	isn’t	no	beast—not	with	claws	and	all	that,	I	mean—but	I	know	there	isn’t	no	fear,	either.”		
Piggy	paused.		
“Unless—”		
Ralph	moved	restlessly.		
“Unless	what?”		
“Unless	we	get	frightened	of	people.”		
A	sound,	half-laugh,	half-jeer,	rose	among	the	seated	boys.	Piggy	ducked	his	head	and	went	on	hastily.		
“So	let’s	hear	from	that	littlun	who	talked	about	a	beast	and	perhaps	we	can	show	him	how	silly	he	is.”	
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2. Anita	and	Me	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	Anita’s	relationship	with	her	parents	in	the	novel.	 	
	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	

[40]	

I	knew	Anita	well	enough	not	to	expect	a	great	display	of	mourning,	but	even	I	was	surprised	by	her	complete	lack	of	
emotion,	or	indeed,	social	graces.	She	watched	Top	of	the	Pops	through	all	papa's	attempts	to	engage	her	in	friendly	
chit	chat,	during	which	he	steered	clear	of	anything	that	might	possibly	be	connected	with	Mothers.	'So	Anita	...	um,	
how's	school?'	Anita	grunted	and	turned	up	the	volume	control,	shifting	away	from	Sunil	who	was	edging	towards	her	
holding	the	edge	of	the	sofa,	desperate	to	make	friends	with	this	new	face,	'Your	par...	your	father;	does	he	take	you	or	
do	you	go	by	bus?'	Anita	stifled	a	yawn	and	reached	for	another	crisp	from	our	nick-nacks	bowl,	as	mama	called	it	
which	was	now	almost	empty.		

Mama	had	gone	to	the	trouble	of	preparing	two	menus	which	was	fortunate	considering	Anita's	reaction	when	the	
serving	of	various	curries	we	placed	in	front	of	her.	‘What's	that!'	she	demanded,	as	if	confronted	with	a	festering	
sheep's	head	on	a	platter.	'Oh	that's	mattar-paneer,'	mama	said	proudly,	always	happy	to	educate	the	sad	English	
palate.	'A	sort	of	Indian	cheese,	and	these	are	peas	with	it,	of	course	…’		

'Cheese	and	peas?	said	Anita	faintly.	'Together?'		

'Well,'	mama	went	on	hurriedly.	'This	is	chicken	curry	...	You	have	had	chicken	before,	haven't	you?'	

'What's	that	stuff	round	it?'		

'Um,	just	gravy,	you	know,	tomatoes,	onions,	garlic…’	Mama	was	losing	confidence	now,	she	trailed	off	as	she	picked	
up	Anita's	increasing	panic.		

'Chicken	with	tomatoes?	What's	garlic?'		

'Don't	you	worry!'	papa	interjected	heartily,	fearing	a	culinary	cat	fight	was	about	to	shatter	his	fragile	peace.	'We've	
also	got	fish	fingers	and	chips.	Is	tomato	sauce	too	dangerous	for	you?'		

Anita's	relief	made	her	oblivious	to	his	attempt	at	a	joke.	She	simply	picked	up	her	knife	and	fork	and	rested	her	elbows	
on	the	table,	waiting	to	be	served	with	something	she	could	recognise.	'I'll	have	fishfingers,	mum!	Um,	please!'	I	called	
out	after	her.	I	could	tell	from	the	set	of	mama's	back	that	her	charity	was	wearing	a	little	thin.	Although	I	had	yet	to	
cast	Anita	in	the	mould	of	one	of	the	Rainbow	orphan	kids,	I	did	wonder	if	food	was	a	problem	at	her	house	after	
seeing	her	eat.	Any	romantic	idea	I	had	about	witty	stories	over	the	dinner	table	disappeared	when	Anita	made	a	
fortress	of	her	arms	and	chewed	stolidly	behind	it,	daring	anyone	to	approach	and	disturb	her	concentration	or	risk	
losing	an	eye	if	they	attempted	to	steal	a	chip.	She	looked	up	only	twice,	once	when	my	parents	began	eating,	as	
always,	with	their	fingers,	using	their	chapatti	as	scoops	to	ferry	the	banquet	of	curries	into	their	mouths.		

Anita	stopped	in	mid-chew,	looking	from	her	knife	and	fork	to	mama	and	papa's	fingers	with	faint	disgust,	apparently	
unaware	that	all	of	us	had	a	great	view	of	a	lump	of	half	masticated	fishfinger	sitting	on	her	tongue.	
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3. Never	Let	Me	Go	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	theme	of	death	and	the	way	it	is	presented	at	different	points	in	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

[40]	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures.	

	
	
	
	
	
	
	
	
	

There	have	been	times	over	the	years	when	I've	tried	to	leave	Hailsham	behind,	when	I've	told	myself	I	shouldn't	look	
back	so	much.	But	then	there	came	a	point	when	I	just	stopped	resisting.	It	had	to	do	with	this	particular	donor	I	had	
once,	in	my	third	year	as	a	carer;	it	was	his	reaction	when	I	mentioned	I	was	from	Hailsham.	He'd	just	come	through	his	
third	donation,	it	hadn't	gone	well,	and	he	must	have	known	he	wasn't	going	to	make	it.	He	could	hardly	breathe,	but	
he	looked	towards	me	and	said:	"Hailsham.	I	bet	that	was	a	beautiful	place."	Then	the	next	morning,	when	I	was	
making	conversation	to	keep	his	mind	off	it	all,	and	I	asked	where	he'd	grown	up,	he	mentioned	some	place	in	Dorset	
and	his	face	beneath	the	blotches	went	into	a	completely	new	kind	of	grimace.	And	I	realised	then	how	desperately	he	
didn't	want	reminded.	Instead,	he	wanted	to	hear	about	Hailsham.		

So	over	the	next	five	or	six	days,	I	told	him	whatever	he	wanted	to	know,	and	he'd	lie	there,	all	hooked	up,	a	gentle	
smile	breaking	through.	He'd	ask	me	about	the	big	things	and	the	little	things.	About	our	guardians,	about	how	we	each	
had	our	own	collection	chests	under	our	beds,	the	football,	the	rounders,	the	little	path	that	took	you	all	round	the	
outside	of	the	main	house,	round	all	its	nooks	and	crannies,	the	duck	pond,	the	food,	the	view	from	the	Art	Room	over	
the	fields	on	a	foggy	morning.	Sometimes	he'd	make	me	say	things	over	and	over;	things	I'd	told	him	only	the	day	
before,	he'd	ask	about	like	I'd	never	told	him.	"Did	you	have	a	sports	pavilion?"	"Which	guardian	was	your	special	
favourite?"	At	first	I	thought	this	was	just	the	drugs,	but	then	I	realised	his	mind	was	clear	enough.	What	he	wanted	
was	not	just	to	hear	about	Hailsham,	but	to	remember	Hailsham,	just	like	it	had	been	his	own	childhood.	He	knew	he	
was	close	to	completing	and	so	that's	what	he	was	doing:	getting	me	to	describe	things	to	him,	so	they'd	really	sink	in,	
so	that	maybe	during	those	sleepless	nights,	with	the	drugs	and	the	pain	and	the	exhaustion,	the	line	would	blur	
between	what	were	my	memories	and	what	were	his.	That	was	when	I	first	understood,	really	understood,	just	how	
lucky	we'd	been—Tommy,	Ruth,	me,	all	the	rest	of	us.	
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4. The	Woman	in	Black	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	how	tension	and	fear	is	created	at	different	points	in	the	novel.	 	 	
	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	

[40]	
	

	
	
	
	
	
	
	
	

Somewhere	away	in	the	swirling	mist	and	dark,	I	heard	the	sound	that	lifted	my	heart,	the	distant	but	unmistakeable	
clip-clop	of	the	pony’s	hooves	and	the	rumble	and	creak	of	the	trap.	So	Keckwick	was	unperturbed	by	the	mist,	quite	
used	to	travelling	through	the	lanes	and	across	the	causeway	in	darkness,	and	I	stopped	and	waited	to	see	a	lantern	–	
for	he	must	surely	carry	one	–	and	half	wondered	whether	to	shout	and	make	my	presence	known,	in	case	he	came	
suddenly	upon	me	and	ran	me	down	in	the	ditch.	

Then	I	realised	that	the	mist	plays	tricks	with	sound	as	well	as	sight,	for	not	only	did	the	noise	of	the	trap	stay	further	
away	from	me	for	longer	that	I	might	have	expected	but	also	it	seemed	to	come	not	only	from	directly	behind	me,	
straight	down	the	causeway	path,	but	instead	to	my	right,	out	on	the	marsh.	I	tried	to	work	out	the	direction	of	the	
wind	but	there	was	none.	I	turned	around	but	then	the	sound	began	to	recede	further	away	again.	Baffled	I	stood	and	
waited,	straining	to	listen	through	the	mist.	What	I	heard	next	chilled	and	horrified	me,	even	though	I	could	neither	
understand	nor	account	for	it.	The	noise	of	the	pony	and	trap	grew	fainter	and	then	stopped	abruptly	and	away	on	the	
marsh	was	a	curious	draining,	sucking,	churning	sound,	which	went	on,	together	with	the	shrill	neighing	and	whinnying	
of	a	horse	in	panic,	and	then	I	heard	another	cry,	a	shout,	a	terrified	sobbing	–	it	was	hard	to	decipher	–	but	with	horror	
I	realised	that	it	came	from	a	child.	I	stood	absolutely	helpless	in	the	mist	that	clouded	me	and	everything	from	my	
sight,	almost	weeping	in	an	agony	of	fear	and	frustration,	and	I	knew	that	I	was	hearing,	beyond	any	doubt,	the	
appalling	last	noises	of	a	pony	and	trap,	carrying	a	child	in	it,	as	well	as	whatever	adult	–	presumably	Keckwick	–	was	
driving	and	was	even	now	struggling	desperately.	It	had	somehow	lost	the	causeway	path	and	fallen	into	the	marshes	
and	was	being	dragged	under	by	the	quicksand	and	the	pull	of	the	incoming	tide.	
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5. Oranges	are	not	the	Only	Fruit	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	religion	and	the	way	it	is	presented	throughout	the	novel.	 	 	
	
In	your	response	you	should:	

• refer	to	the	extract	and	novel	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	novel.	

	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	

[40]	

Sunday	was	the	Lord’s	day,	the	most	vigorous	day	of	the	whole	week;	we	had	a	radiogram	at	home	with	an	
imposing	mahogany	front	and	a	fat	Bakelite	knob	to	twiddle	for	the	stations.	Usually	we	listened	to	the	Light	
Programme,	but	on	Sundays	always	the	World	Service,	so	that	my	mother	could	record	the	progress	of	our	
missionaries.	Our	Missionary	Map	was	very	fine.	On	the	front	were	all	the	countries	and	on	the	back	a	
number	chart	that	told	you	about	Tribes	and	their	Peculiarities.	My	favourite	was	Number	16,	The	Buzule	of	
Carpathian.	They	believed	that	if	a	mouse	found	your	hair	clippings	and	built	a	nest	with	them	you	got	a	
headache.	If	the	nest	was	big	enough,	you	might	go	mad.	As	far	as	I	knew	no	missionary	had	yet	visited	
them.	

My	mother	got	up	early	on	Sundays	and	allowed	no	one	into	the	parlour	until	ten	o’clock.	It	was	her	place	of	
prayer	and	meditation.	She	always	prayed	standing	up,	because	of	her	knees,	just	as	Bonaparte	always	gave	
orders	from	his	horse,	because	of	his	size.	I	do	think	that	the	relationship	my	mother	enjoyed	with	God	had	
a	lot	to	do	with	positioning.	She	was	Old	Testament	through	and	through.	Not	for	her	the	meek	and	paschal	
Lamb,	she	was	out	there,	up	front	with	the	prophets,	and	much	given	to	sulking	under	trees	when	the	
appropriate	destruction	didn’t	materialise.		Quite	often	it	did,	her	will	or	the	Lord’s	I	can’t	say.	

She	always	prayed	in	exactly	the	same	way.	First	of	all	she	thanked	God	that	she	had	lived	to	see	another	
day,	and	then	she	thanked	God	for	sparing	the	world	another	day.	Then	she	spoke	of	her	enemies,	which	
was	the	nearest	thing	she	had	to	a	catechism.	

As	soon	as	‘Vengeance	is	mine	saith	the	Lord’	boomed	through	the	wall	into	the	kitchen,	I	put	the	kettle	on.	
The	time	it	took	to	boil	the	water	and	brew	the	tea	was	just	about	the	length	of	her	final	item,	the	sick	list.	
She	was	very	regular.	I	put	the	milk	in,	in	she	came,	and	taking	a	great	gulp	of	tea	said	one	of	three	things.	

‘The	Lord	is	good’	(steely-eyed	into	the	back	yard).	

‘What	sort	of	tea	is	this?’	(steely-eyed	at	me).	

‘Who	was	the	oldest	man	in	the	Bible?’	
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6. The	Curious	Incident	of	the	Dog	in	the	Night	Time	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	character	of	Judy	and	the	way	she	is	presented	at	different	points	in	the	
play.	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	

[40]	

22.	BEACH	

CHRISTOPHER	 “Bloody	Nora	it’s	cold”.	And	she	said	I	should	come	and	swim	too,	but	I	
didn’t	like	swimming	because	I	don’t	like	taking	my	clothes	off.	And	she	said	
I	should	just	roll	my	trousers	up	and	walk	into	the	water	a	little	way.	So	I	did.	
And	mother	said	

JUDY	 	 	 Christopher!	Look	it’s	lovely.	

CHRISTOPHER	 And	she	jumped	backwards	and	disappeared	under	the	water	and	I	thought	
a	shark	had	eaten	her	and	I	screamed.	And	then	she	stood	up	out	of	the	
water	and	came	over	to	where	I	was	standing	and	held	up	her	right	hand	
and	spread	out	her	fingers	like	a	fan.	

JUDY	 Come	on	Christopher,	touch	my	hand.	Come	on	now.	Stop	screaming.	Touch	
my	hand.	Listen	to	me	Christopher.	You	can	do	it.	It’s	OK	Christopher.	It’s	
OK.	There	aren’t	any	sharks	in	Cornwall.	

ED	 “When	we	were	inside	the	park	Mrs	Alexander	stopped	walking	and	said	“I	
am	going	to	say	something	to	you	and	you	must	promise	not	to	tell	your	
father	that	I	told	you	this.	Your	mother	before	she	died	was	very	good	
friends	with	Mr	Shears”	

CHRISTOPHER	 	 And	other	times	she	used	to	say:	

JUDY	 If	I	hadn’t	married	your	father	I	think	I’d	be	living	in	a	little	farmhouse	in	the	
South	of	France	with	someone	called	Jean.	And	he’d	be,	ooh,	a	local	
handyman.	You	know,	doing	painting	and	decorating	for	people,	gardening,	
building	fences.	And	we’d	have	a	veranda	with	figs	growing	over	it	and	there	
would	be	a	field	of	sunflowers	at	the	bottom	of	the	garden	and	a	little	town	
on	the	hill	in	the	distance	and	we’d	sit	outside	in	the	evening	and	drink	red	
wine	and	smoke	Gauloise	cigarettes	and	watch	the	sun	go	down.	
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7. A	Taste	of	Honey	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	character	of	Geof	and	the	way	he	is	presented	at	different	points	in	the	
play.	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.		
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	
of	vocabulary	and	sentence	structures	

[40]	

	
	
	
	

JO	 	 God!	It’s	hot.	
GEOF	 	 I	know	it’s	hot.	
JO	 	 I’m	so	restless.	
GEOF	 	 Oh,	stop	prowling	about.	
JO	 This	place	stinks.	[Goes	over	to	the	door.	Children	are	heard	singing	in	the	street.]	That	river,	

it’s	the	colour	of	lead.	Look	at	that	washing,	it’s	dirty,	and	look	at	those	filthy	children.	
GEOF	 	 It’s	not	their	fault.	
JO	 It’s	their	parents’	fault.	There’s	a	little	boy	over	there	and	his	hair,	honestly,	it’s	walking	

away.	And	his	ears.	Oh!	He’s	a	real	mess!	He	never	goes	to	school.	He	just	sits	on	that	front	
doorstep	all	day.	I	think	he’s	a	bit	deficient.	

[The	children’s	voices	die	away.	A	tugboat	hoots.]	
His	mother	ought	not	to	be	allowed.	

GEOF	 	 Who?	
JO	 	 His	mother.	Think	of	all	the	harm	she	does,	having	children.	
GEOF	 	 Sit	down	and	read	a	book,	Jo.	
JO	 	 I	can’t.	
GEOF	 	 Be	quiet	then.	You’re	getting	on	my	nerves.		
[Suddenly	she	yells	and	whirls	across	the	room.]	
JO	 	 Whee!	Come	on	rain.	Come	on	storm.	It	kicked	me,	Geof.	It	kicked	me!	
GEOF	 	 What?	
JO	 	 It	kicked	me.		
[Geof	runs	to	her	and	puts	his	head	on	her	belly.]	
GEOF	 	 Will	it	do	it	again?	
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8. An	Inspector	Calls	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	relationship	between	Sheila	and	Gerald	and	how	it	is	presented	at	different	
points	in	the	play.	 	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	

	[40]	

	
	

	

BIRLING	 Oh	–	come,	come	–	I’m	treating	Gerald	like	one	of	the	family.	And	I’m	sure	
he	won’t	object.	

SHEILA	 	 	 (with	mock	aggressiveness)	Go	on,	Gerald	–	just	you	object!	

GERALD	 (Smiling.)	Wouldn’t	dream	of	it.	In	fact,	I	insist	upon	being	one	of	the	family	
now.	I’ve	been	trying	long	enough,	haven’t	I?	(As	Sheila	does	not	reply,	with	
more	insistence.)	Haven’t	I?	You	know	I	have.	

MRS.	BIRLING	 (Smiling.)	Of	course	she	does.	

SHEILA	 (Half	serious,	half	playful.)	Yes	–	except	for	all	last	summer	when	you	never	
came	near	me,	and	I	wondered	what	had	happened	to	you.	

GERALD	 And	I’ve	told	you	–	I	was	awfully	busy	at	the	works	all	that	time.	

SHEILA	 (Same	tone	as	before.)	Yes,	that’s	what	you	say.	

MRS.	BIRLING	 Now,	Sheila,	don’t	tease	him.	When	you’re	married	you’ll	realise	that	men	
with	important	work	do	sometimes	have	to	spend	nearly	all	their	time	and	
energy	on	their	business.	You’ll	have	to	get	used	to	that,	just	as	I	had.	Isn’t	
that	so,	Arthur?	

BIRLING	 Quite,	quite.	

SHEILA	 I	don’t	believe	I	will.	(Half	playful,	half	serious.	To	GERALD.)	So	you	be	
careful.	

GERALD	 Oh	–	I	will,	I	will.	
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9. The	History	Boys	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	character	of	Rudge	and	the	way	he	is	presented	in	The	History	Boys.	
	 	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	
	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	
of	vocabulary	and	sentence	structures	

	[40]	

	
	

MRS	LINTOTT		 	 Ah,	Rudge.	
RUDGE		 	 	 Miss.	
MRS	LINTOTT		 	 How	are	you	all	getting	on	with	Mr	Irwin?	
RUDGE		 It's	...	interesting,	miss,	if	you	know	what	I	mean.	It	makes	me	grateful	for	

your	lessons.	
MRS	LINTOTT		 	 Really?	That's	nice	to	hear.	
RUDGE		 Firm	foundations	type	thing.	Point	A.	Point	B.	Point	C.	Mr	Irwin	is	more	...	

free-range?	
MRS	LINTOTT		 	 I	hadn't	thought	of	you	as	a	battery	chicken,	Rudge.	
RUDGE		 	 	 It's	only	a	metaphor,	miss.	
MRS	LINTOTT		 	 I'm	relieved	to	hear	it.	
RUDGE		 You've	force-fed	us	the	facts;	now	we're	in	the	process	of	running	around	

acquiring	flavour.	
MRS	LINTOTT		 	 Is	that	what	Mr	Irwin	says?	
RUDGE		 	 	 Oh	no,	miss.	The	metaphor's	mine.	
MRS	LINTOTT		 	 Well,	you	hang	on	to	it.	
RUDGE		 Like	I'm	just	going	home	now	to	watch	some	videos	of	the	Carry	On	films.	I	

don't	understand	why	there	are	none	in	the	school	library.	
MRS	LINTOTT		 	 Why	should	there	be?	
RUDGE		 	 	 Mr	Irwin	said	the	Carry	Ons	would	be	good	films	to	talk	about.	
MRS	LINTOTT		 	 Really?	How	peculiar.	Does	he	like	them,	do	you	think?	
RUDGE		 	 	 Probably	not,	miss.	You	never	know	with	him.	
MRS	LINTOTT		 	 I'm	now	wondering	if	there's	something	there	that	I've	missed.	
RUDGE		 Mr	Irwin	says	that,	'While	they	have	no	intrinsic	artistic	merit	–	(He	is	

reading	from	his	notes.)	–	they	achieve	some	of	the	permanence	of	art	
simply	by	persisting	and	acquire	an	incremental	significance	if	only	as	
social	history.'	
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10. Blood	Brothers

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	relationship	between	Linda	and	Mickey	and	how	it	is	presented	at	different	
points	in	the	play.	 	 	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	play	as	a	whole	
• show	your	understanding	of	characters	and	events	in	the	play.	

	
5	of	this	question’s	marks	are	allocated	for	accuracy	in	spelling,	punctuation	and	the	use	of	
vocabulary	and	sentence	structures	

	[40]	

	

MICKEY	and	LINDA	are	in	their	new	house.		In	the	lounge,	LINDA	is	preparing	MICKEY’s	working	things.	
LINDA	 	 (shouting)	Mickey,	Mickey,	come	on,	you’ll	be	late.	
He	ignores	the	bag	and	begins	to	look	through	a	cupboard	drawer.	
	 	 Mickey,	what	y’	lookin’	for?	
MICKEY	 	 Y’	know	what	I’m	lookin’	for.	
LINDA	 	 Mickey,	Mickey,	liste	to	me...	
MICKEY	 	 Where’s	me	tablets	gone,	Linda?	
LINDA	 	 Mickey,	you	don’t	need	your	tablets!	
MICKEY	 	 Linda!	
LINDA	 Mickey,	you’re	workin’	now,	we’re	livin’	on	our	own	–	you’ve	got	to	start	makin’	an	

effort.	
MICKEY	 Give	them	to	me,	Linda.	
LINDA	 You	promised.	
MICKEY	 I	know	I	promised	but	I	can’t	do	without	them.		I	tried.		Last	week	I	tried	to	do	

without	them.		By	dinner	time	I	was	shakin’	an’	sweatin’	so	much	I	couldn’t	even	
work.		I	need	them		That’s	all	there	is	to	it.		Now	give.	

Pause.	
LINDA	 Is	that	it	then?		Are	y’	gonna	stay	on	them	forever?	
MICKEY	 Linda.	
LINDA	 Look...	We’ve	managed	to	sort	ourselves	out	this	far	but	what’s	the	use	if...	
MICKEY	 We	sorted	ourselves	out?		Do	you	think	I’m	really	stupid?	
LINDA	 What?	
MICKEY	 I	didn’t	sort	anythin’	out,	Linda.		Not	a	job	not	a	house,	nothin’.		It	used	to	be	just	

sweets	and	ciggies	he	gave	me,	because	I	had	none	of	my	own.		now	it’s	a	job	and	a	
house.		I’m	not	stupid,	Linda.		You	sorted	it	out.		You	an’	Councillor	Eddie	Lyons.	

LINDA	 doesn’t	deny	it.	
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SECTION	B:	(19th	Century	Prose)	Answer	on	one	text	only.	

11. A	Christmas	Carol	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	how	the	character	of	Bob	Cratchitt	is	presented	in	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.		

[40]	
	

	

At	last	the	dinner	was	all	done,	the	cloth	was	cleared,	the	hearth	swept,	and	the	fire	made	up.	The	compound	in	the	
jug	being	tasted,	and	considered	perfect,	apples	and	oranges	were	put	upon	the	table,	and	a	shovel-full	of	chestnuts	on	
the	fire.	Then	all	the	Cratchit	family	drew	round	the	hearth,	in	what	Bob	Cratchit	called	a	circle,	meaning	half	a	one;	
and	at	Bob	Cratchit’s	elbow	stood	the	family	display	of	glass.	Two	tumblers,	and	a	custard-cup	without	a	handle.	

These	held	the	hot	stuff	from	the	jug,	however,	as	well	as	golden	goblets	would	have	done;	and	Bob	served	it	out	
with	beaming	looks,	while	the	chestnuts	on	the	fire	sputtered	and	cracked	noisily.	Then	Bob	proposed:	

“A	Merry	Christmas	to	us	all,	my	dears.	God	bless	us!”	
Which	all	the	family	re-echoed.	
“God	bless	us	every	one!”	said	Tiny	Tim,	the	last	of	all.	
He	sat	very	close	to	his	father’s	side	upon	his	little	stool.	Bob	held	his	withered	little	hand	in	his,	as	if	he	loved	the	

child,	and	wished	to	keep	him	by	his	side,	and	dreaded	that	he	might	be	taken	from	him.	
“Spirit,”	said	Scrooge,	with	an	interest	he	had	never	felt	before,	“tell	me	if	Tiny	Tim	will	live.”	
“I	see	a	vacant	seat,”	replied	the	Ghost,	“in	the	poor	chimney-corner,	and	a	crutch	without	an	owner,	carefully	

preserved.	If	these	shadows	remain	unaltered	by	the	Future,	the	child	will	die.”	
“No,	no,”	said	Scrooge.	“Oh,	no,	kind	Spirit!	say	he	will	be	spared.”	
“If	these	shadows	remain	unaltered	by	the	Future,	none	other	of	my	race,”	returned	the	Ghost,	“will	find	him	here.	

What	then?	If	he	be	like	to	die,	he	had	better	do	it,	and	decrease	the	surplus	population.”	
Scrooge	hung	his	head	to	hear	his	own	words	quoted	by	the	Spirit,	and	was	overcome	with	penitence	and	grief.	
“Man,”	said	the	Ghost,	“if	man	you	be	in	heart,	not	adamant,	forbear	that	wicked	cant	until	you	have	discovered	

What	the	surplus	is,	and	Where	it	is.	Will	you	decide	what	men	shall	live,	what	men	shall	die?	It	may	be,	that	in	the	
sight	of	Heaven,	you	are	more	worthless	and	less	fit	to	live	than	millions	like	this	poor	man’s	child.	Oh	God!	to	hear	the	
Insect	on	the	leaf	pronouncing	on	the	too	much	life	among	his	hungry	brothers	in	the	dust!”	

Scrooge	bent	before	the	Ghost’s	rebuke,	and	trembling	cast	his	eyes	upon	the	ground.	But	he	raised	them	speedily,	
on	hearing	his	own	name.	

“Mr.	Scrooge!”	said	Bob;	“I’ll	give	you	Mr.	Scrooge,	the	Founder	of	the	Feast!”	
“The	Founder	of	the	Feast	indeed!”	cried	Mrs.	Cratchit,	reddening.	“I	wish	I	had	him	here.	I’d	give	him	a	piece	of	my	

mind	to	feast	upon,	and	I	hope	he’d	have	a	good	appetite	for	it.”	
“My	dear,”	said	Bob,	“the	children!	Christmas	Day.”	
“It	should	be	Christmas	Day,	I	am	sure,”	said	she,	“on	which	one	drinks	the	health	of	such	an	odious,	stingy,	hard,	

unfeeling	man	as	Mr.	Scrooge.	You	know	he	is,	Robert!	Nobody	knows	it	better	than	you	do,	poor	fellow!”	
“My	dear,”	was	Bob’s	mild	answer,	“Christmas	Day.”	
“I’ll	drink	his	health	for	your	sake	and	the	Day’s,”	said	Mrs.	Cratchit,	“not	for	his.	Long	life	to	him!	A	merry	Christmas	

and	a	happy	new	year!	He’ll	be	very	merry	and	very	happy,	I	have	no	doubt!”	
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12. Silas	Marner	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	Silas’	relationships	with	the	people	of	Raveloe	and	how	they	are	presented	at	
different	points	in	the	novel.	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel	

[40]	

It	was	fifteen	years	since	Silas	Marner	had	first	come	to	Raveloe;	he	was	then	simply	a	pallid	young	man,	with	
prominent	short-sighted	brown	eyes,	whose	appearance	would	have	had	nothing	strange	for	people	of	average	culture	
and	experience,	but	for	the	villagers	near	whom	he	had	come	to	settle	it	had	mysterious	peculiarities	which	
corresponded	with	the	exceptional	nature	of	his	occupation,	and	his	advent	from	an	unknown	region	called	
"North'ard".	So	had	his	way	of	life:—he	invited	no	comer	to	step	across	his	door-sill,	and	he	never	strolled	into	the	
village	to	drink	a	pint	at	the	Rainbow,	or	to	gossip	at	the	wheelwright's:	he	sought	no	man	or	woman,	save	for	the	
purposes	of	his	calling,	or	in	order	to	supply	himself	with	necessaries;	and	it	was	soon	clear	to	the	Raveloe	lasses	that	
he	would	never	urge	one	of	them	to	accept	him	against	her	will—quite	as	if	he	had	heard	them	declare	that	they	would	
never	marry	a	dead	man	come	to	life	again.	This	view	of	Marner's	personality	was	not	without	another	ground	than	his	
pale	face	and	unexampled	eyes;	for	Jem	Rodney,	the	mole-catcher,	averred	that	one	evening	as	he	was	returning	
homeward,	he	saw	Silas	Marner	leaning	against	a	stile	with	a	heavy	bag	on	his	back,	instead	of	resting	the	bag	on	the	
stile	as	a	man	in	his	senses	would	have	done;	and	that,	on	coming	up	to	him,	he	saw	that	Marner's	eyes	were	set	like	a	
dead	man's,	and	he	spoke	to	him,	and	shook	him,	and	his	limbs	were	stiff,	and	his	hands	clutched	the	bag	as	if	they'd	
been	made	of	iron;	but	just	as	he	had	made	up	his	mind	that	the	weaver	was	dead,	he	came	all	right	again,	like,	as	you	
might	say,	in	the	winking	of	an	eye,	and	said	"Good-night",	and	walked	off.	All	this	Jem	swore	he	had	seen,	more	by	
token	that	it	was	the	very	day	he	had	been	mole-catching	on	Squire	Cass's	land,	down	by	the	old	saw-pit.	Some	said	
Marner	must	have	been	in	a	"fit",	a	word	which	seemed	to	explain	things	otherwise	incredible;	but	the	argumentative	
Mr.	Macey,	clerk	of	the	parish,	shook	his	head,	and	asked	if	anybody	was	ever	known	to	go	off	in	a	fit	and	not	fall	
down.	A	fit	was	a	stroke,	wasn't	it?	and	it	was	in	the	nature	of	a	stroke	to	partly	take	away	the	use	of	a	man's	limbs	and	
throw	him	on	the	parish,	if	he'd	got	no	children	to	look	to.	No,	no;	it	was	no	stroke	that	would	let	a	man	stand	on	his	
legs,	like	a	horse	between	the	shafts,	and	then	walk	off	as	soon	as	you	can	say	"Gee!"	But	there	might	be	such	a	thing	
as	a	man's	soul	being	loose	from	his	body,	and	going	out	and	in,	like	a	bird	out	of	its	nest	and	back;	and	that	was	how	
folks	got	over-wise,	for	they	went	to	school	in	this	shell-less	state	to	those	who	could	teach	them	more	than	their	
neighbours	could	learn	with	their	five	senses	and	the	parson.	And	where	did	Master	Marner	get	his	knowledge	of	herbs	
from—and	charms	too,	if	he	liked	to	give	them	away?	Jem	Rodney's	story	was	no	more	than	what	might	have	been	
expected	by	anybody	who	had	seen	how	Marner	had	cured	Sally	Oates,	and	made	her	sleep	like	a	baby,	when	her	heart	
had	been	beating	enough	to	burst	her	body,	for	two	months	and	more,	while	she	had	been	under	the	doctor's	care.	He	
might	cure	more	folks	if	he	would;	but	he	was	worth	speaking	fair,	if	it	was	only	to	keep	him	from	doing	you	a	mischief.	
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13. Pride	and	Prejudice	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	relationship	between	Elizabeth	Bennet	and	Mr	Darcy	and	how	it	is	
presented	at	different	points	in	the	novel.	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.	

[40]	

	

As	 she	pronounced	 these	words,	Mr.	Darcy	 changed	colour;	but	 the	 emotion	was	 short,	 and	he	 listened	without	
attempting	to	interrupt	her	while	she	continued:	

“I	have	every	 reason	 in	 the	world	 to	 think	 ill	 of	 you.	No	motive	 can	 excuse	 the	unjust	and	ungenerous	part	 you	
acted	there.	You	dare	not,	you	cannot	deny,	that	you	have	been	the	principal,	 if	not	the	only	means	of	dividing	them	
from	each	other—of	exposing	one	to	the	censure	of	the	world	for	caprice	and	instability,	and	the	other	to	its	derision	for	
disappointed	hopes,	and	involving	them	both	in	misery	of	the	acutest	kind.”	

She	paused,	and	saw	with	no	slight	indignation	that	he	was	listening	with	an	air	which	proved	him	wholly	unmoved	
by	any	feeling	of	remorse.	He	even	looked	at	her	with	a	smile	of	affected	incredulity.	

“Can	you	deny	that	you	have	done	it?”	she	repeated.	

With	assumed	tranquillity	he	then	replied:	“I	have	no	wish	of	denying	that	I	did	everything	in	my	power	to	separate	
my	friend	from	your	sister,	or	that	I	rejoice	in	my	success.	Towards	him	I	have	been	kinder	than	towards	myself.”	

Elizabeth	disdained	the	appearance	of	noticing	this	civil	reflection,	but	its	meaning	did	not	escape,	nor	was	it	likely	to	
conciliate	her.	

“But	it	is	not	merely	this	affair,”	she	continued,	“on	which	my	dislike	is	founded.	Long	before	it	had	taken	place	my	
opinion	of	you	was	decided.	Your	 character	was	unfolded	 in	the	recital	which	 I	 received	many	months	ago	from	Mr.	
Wickham.	On	this	subject,	what	can	you	have	to	say?	In	what	imaginary	act	of	friendship	can	you	here	defend	yourself?	
or	under	what	misrepresentation	can	you	here	impose	upon	others?”	

“You	take	an	eager	interest	in	that	gentleman’s	concerns,”	said	Darcy,	in	a	less	tranquil	tone,	and	with	a	heightened	
colour.	

“Who	that	knows	what	his	misfortunes	have	been,	can	help	feeling	an	interest	in	him?”	

“His	misfortunes!”	repeated	Darcy	contemptuously;	“yes,	his	misfortunes	have	been	great	indeed.”	

“And	 of	 your	 infliction,”	 cried	 Elizabeth	 with	 energy.	 “You	 have	 reduced	 him	 to	 his	 present	 state	 of	 poverty—
comparative	poverty.	You	have	withheld	the	advantages	which	you	must	know	to	have	been	designed	for	him.	You	have	
deprived	the	best	years	of	his	life	of	that	independence	which	was	no	less	his	due	than	his	desert.	You	have	done	all	this!	
and	yet	you	can	treat	the	mention	of	his	misfortune	with	contempt	and	ridicule.”	
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14. The	War	of	the	Worlds	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	how	the	narrator	is	presented	to	the	reader	in	The	War	of	the	Worlds.	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.	

[40]	

	
	
	
	
	

As	 I	crossed	the	bridge,	the	sound	of	"Ulla,	ulla,	ulla,	ulla,"	ceased.	 It	was,	as	 it	were,	cut	off.	The	silence	came	like	a	
thunderclap.	

The	dusky	houses	about	me	stood	faint	and	tall	and	dim;	the	trees	towards	the	park	were	growing	black.	All	about	me	
the	 red	weed	 clambered	among	 the	 ruins,	writhing	 to	 get	above	me	 in	 the	dimness.	 Night,	 the	mother	of	 fear	and	
mystery,	was	coming	upon	me.	But	while	that	voice	sounded	the	solitude,	the	desolation,	had	been	endurable;	by	virtue	
of	it	London	had	still	seemed	alive,	and	the	sense	of	life	about	me	had	upheld	me.	Then	suddenly	a	change,	the	passing	
of	something--I	knew	not	what--and	then	a	stillness	that	could	be	felt.	Nothing	but	this	gaunt	quiet.	

London	about	me	gazed	at	me	spectrally.	The	windows	in	the	white	houses	were	like	the	eye	sockets	of	skulls.	About	me	
my	imagination	found	a	thousand	noiseless	enemies	moving.	Terror	seized	me,	a	horror	of	my	temerity.	In	front	of	me	
the	road	became	pitchy	black	as	though	it	was	tarred,	and	I	saw	a	contorted	shape	lying	across	the	pathway.	I	could	not	
bring	myself	to	go	on.	I	turned	down	St.	John's	Wood	Road,	and	ran	headlong	from	this	unendurable	stillness	towards	
Kilburn.	I	hid	from	the	night	and	the	silence,	until	long	after	midnight,	in	a	cabmen's	shelter	in	Harrow	Road.	But	before	
the	dawn	my	courage	returned,	and	while	the	stars	were	still	 in	the	sky	I	turned	once	more	towards	Regent's	Park.	 I	
missed	my	way	among	the	streets,	and	presently	saw	down	a	long	avenue,	in	the	half-light	of	the	early	dawn,	the	curve	
of	Primrose	Hill.	On	the	summit,	towering	up	to	the	fading	stars,	was	a	third	Martian,	erect	and	motionless	like	the	others.	

An	insane	resolve	possessed	me.	I	would	die	and	end	it.	And	I	would	save	myself	even	the	trouble	of	killing	myself.	I	
marched	on	recklessly	towards	this	Titan,	and	then,	as	I	drew	nearer	and	the	light	grew,	I	saw	that	a	multitude	of	black	
birds	was	circling	and	clustering	about	the	hood.	At	that	my	heart	gave	a	bound,	and	I	began	running	along	the	road.	
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15. Jane	Eyre	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	difficulties	that	Jane	Eyre	faces	throughout	the	novel.	
	
In	your	response	you	should:	
	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.		

[40]	

	
	
	

“You	are	sure,	then,	Helen,	that	there	is	such	a	place	as	heaven,	and	that	our	souls	can	get	to	it	when	we	die?”	
“I	am	sure	there	is	a	future	state;	I	believe	God	is	good;	I	can	resign	my	immortal	part	to	Him	without	any	
misgiving.		God	is	my	father;	God	is	my	friend:	I	love	Him;	I	believe	He	loves	me.”	
	“And	shall	I	see	you	again,	Helen,	when	I	die?”	
“You	will	come	to	the	same	region	of	happiness:	be	received	by	the	same	mighty,	universal	Parent,	no	doubt,	dear	
Jane.”	
Again	I	questioned,	but	this	time	only	in	thought.		“Where	is	that	region?		Does	it	exist?”		And	I	clasped	my	arms	closer	
round	Helen;	she	seemed	dearer	to	me	than	ever;	I	felt	as	if	I	could	not	let	her	go;	I	lay	with	my	face	hidden	on	her	
neck.		Presently	she	said,	in	the	sweetest	tone—	
“How	comfortable	I	am!		That	last	fit	of	coughing	has	tired	me	a	little;	I	feel	as	if	I	could	sleep:	but	don’t	leave	me,	Jane;	
I	like	to	have	you	near	me.”	
“I’ll	stay	with	you,	dear	Helen:	no	one	shall	take	me	away.”	
“Are	you	warm,	darling?”	
“Yes.”	
“Good-night,	Jane.”	
“Good-night,	Helen.”	
She	kissed	me,	and	I	her,	and	we	both	soon	slumbered.	
When	I	awoke	it	was	day:	an	unusual	movement	roused	me;	I	looked	up;	I	was	in	somebody’s	arms;	the	nurse	held	me;	
she	was	carrying	me	through	the	passage	back	to	the	dormitory.		I	was	not	reprimanded	for	leaving	my	bed;	people	
had	something	else	to	think	about;	no	explanation	was	afforded	then	to	my	many	questions;	but	a	day	or	two	
afterwards	I	learned	that	Miss	Temple,	on	returning	to	her	own	room	at	dawn,	had	found	me	laid	in	the	little	crib;	my	
face	against	Helen	Burns’s	shoulder,	my	arms	round	her	neck.		I	was	asleep,	and	Helen	was—dead.	
Her	grave	is	in	Brocklebridge	churchyard:	for	fifteen	years	after	her	death	it	was	only	covered	by	a	grassy	mound;	but	
now	a	grey	marble	tablet	marks	the	spot,	inscribed	with	her	name,	and	the	word	“Resurgam.”	
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16. The	Strange	Case	of	Dr	Jekyll	and	Mr	Hyde	

You	are	advised	to	spend	about	45	minutes	on	this	question.	

You	should	use	the	extract	below	and	your	knowledge	of	the	whole	novel	to	answer	this	
question.	

Write	about	the	relationship	between	Henry	Jekyll	and	Dr	Lanyon	and	how	it	is	presented	at	
different	points	in	the	novel.	
	
In	your	response	you	should:	

• refer	to	the	extract	and	the	novel	as	a	whole;	
• show	your	understanding	of	characters	and	events	in	the	novel;	
• refer	to	the	contexts	of	the	novel.		

[40]	

	

DEAR	LANYON,	You	are	one	of	my	oldest	friends;	and	although	we	may	have	differed	at	times	on	scientific	questions,	I	
cannot	remember,	at	least	on	my	side,	any	break	in	our	affection.	There	was	never	a	day	when,	if	you	had	said	to	me,	
'Jekyll,	my	life,	my	honour,	my	reason,	depend	upon	you,'	I	would	not	have	sacrificed	my	left	hand	to	help	you.	Lanyon,	
my	life,	my	honour,	my	reason,	are	all	at	your	mercy;	if	you	fail	me	to-night	I	am	lost.	You	might	suppose,	after	this	
preface,	that	I	am	going	to	ask	you	for	something	dishonourable	to	grant.	Judge	for	yourself.	

I	want	you	to	postpone	all	other	engagements	for	to-night—ay,	even	if	you	were	summoned	to	the	bedside	of	an	
emperor;	to	take	a	cab,	unless	your	carriage	should	be	actually	at	the	door;	and	with	this	letter	in	your	hand	for	
consultation,	to	drive	straight	to	my	house.	Poole,	my	butler,	has	his	orders;	you	will	find	him	waiting	your	arrival	with	
a	locksmith.	The	door	of	my	cabinet	is	then	to	be	forced:	and	you	are	to	go	in	alone;	to	open	the	glazed	press	(letter	E)	
on	the	left	hand,	breaking	the	lock	if	it	be	shut;	and	to	draw	out,	with	all	its	contents	as	they	stand,	the	fourth	drawer	
from	the	top	or	(which	is	the	same	thing)	the	third	from	the	bottom.	In	my	extreme	distress	of	wind,	I	have	a	morbid	
fear	of	misdirecting	you;	but	even	if	I	am	in	error,	you	may	know	the	right	drawer	by	its	contents:	some	powders,	a	
phial	and	a	paper	book.	This	drawer	I	beg	of	you	to	carry	back	with	you	to	Cavendish	Square	exactly	as	it	stands.	

That	is	the	first	part	of	the	service:	now	for	the	second.	You	should	be	back,	if	you	set	out	at	once	on	the	receipt	of	this,	
long	before	midnight;	but	I	will	leave	you	that	amount	of	margin,	not	only	in	the	fear	of	one	of	those	obstacles	that	can	
neither	be	prevented	nor	fore-seen,	but	because	an	hour	when	your	servants	are	in	bed	is	to	be	preferred	for	what	will	
then	remain	to	do.	At	midnight,	then,	I	have	to	ask	you	to	be	alone	in	your	consulting-room,	to	admit	with	your	own	
hand	into	the	house	a	man	who	will	present	himself	in	my	name,	and	to	place	in	his	hands	the	drawer	that	you	will	
have	brought	with	you	from	my	cabinet.	Then	you	will	have	played	your	part	and	earned	my	gratitude	completely.	Five	
minutes	afterwards,	if	you	insist	upon	an	explanation,	you	will	have	understood	that	these	arrangements	are	of	capital	
importance;	and	that	by	the	neglect	of	one	of	them,	fantastic	as	they	must	appear,	you	might	have	charged	your	
conscience	with	my	death	or	the	shipwreck	of	my	reason.	

Confident	as	I	am	that	you	will	not	trifle	with	this	appeal,	my	heart	sinks	and	my	hand	trembles	at	the	bare	thought	of	
such	a	possibility.	Think	of	me	at	this	hour,	in	a	strange	place,	labouring	under	a	blackness	of	distress	that	no	fancy	can	
exaggerate,	and	yet	well	aware	that,	if	you	will	but	punctually	serve	me,	my	troubles	will	roll	away	like	a	story	that	is	
told.	Serve	me,	my	dear	Lanyon,	and	save	"Your	friend,	

"H.	J.		
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SECTION	C:	(Unseen	Poetry)	

17. Answer	both	part	(a)	and	part	(b)	

You	are	advised	to	spend	about	20	minutes	on	part	(a)	and	about	40	minutes	on	part	(b).	

Read	the	two	poems,	Blackberry	Eating	by	Galway	Kinnell	and	Dinner	with	my	Mother	by	
Hugo	Williams.	In	both	of	these	poems	the	poets	write	about	their	experiences	involving	
food.	
	
a) Write	about	the	poem	Blackberry	Eating	by	Galway	Kinnell,	and	its	effect	on	you.		

[15]	
You	may	wish	to	consider:	
	

• what	the	poem	is	about	and	how	it	is	organised;	
• the	ideas	the	poet	may	have	wanted	us	to	think	about;	
• the	poet’s	choice	of	words,	phrases	and	images	and	the	effects	they	create;	
• how	you	respond	to	the	poem.	

	 	 	 	 	 	 	 	
	

	
	
	

	
Blackberry	Eating	
	
I	love	to	go	out	in	late	September	
among	the	fat,	overripe,	icy,	black	blackberries	
to	eat	blackberries	for	breakfast,	
the	stalks	very	prickly,	a	penalty	
they	earn	for	knowing	the	black	art	
of	blackberry-making;	and	as	I	stand	among	them	
lifting	the	stalks	to	my	mouth,	the	ripest	berries	
fall	almost	unbidden	to	my	tongue,	
as	words	sometimes	do,	certain	peculiar	words	
like	strengths	and	squinched,	
many-lettered,	one-syllabled	lumps,	
which	I	squeeze,	squinch	open,	and	splurge	well	
in	the	silent,	startled,	icy,	black	language	
of	blackberry-eating	in	late	September.	

Galway	Kinnell	
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b) Now	compare	Blackberry	Eating	by	Galway	Kinnell	and	Dinner	with	my	Mother	by	Hugo	
Williams.	

	
You	should	compare:	
	

• what	the	poems	are	about	and	how	they	are	organised;	
• the	ideas	the	poets	may	have	wanted	us	to	think	about;	
• the	poets’	choice	of	words,	phrases	and	images	and	the	effects	they	create;	
• how	you	respond	to	the	poems.	

	

	

Dinner	with	my	Mother	
	
My	mother	is	saying	‘Now’.	
‘Now,’	she	says,	taking	down	a	saucepan,	
putting	it	on	the	stove.	
She	doesn’t	say	anything	else	for	a	while,	
	
so	that	time	passes	slowly,	on	the	simmer,	
until	it	is	‘Now’	again	
as	she	hammers	out	our	steaks	
for	Steak	Diane.	
	
I	have	to	be	on	hand	at	times	like	this	
for	table-laying,	
drink	replenishment	
and	general	conversational	encouragement,	
	
but	I	am	getting	hungry	
and	there	is	nowhere	to	sit	down	.	
‘Now,’	I	say,	making	a	point	
of	opening	a	bottle	of	wine.	
	
My	mother	isn’t	listening.	
She’s	miles	away,	
testing	the	sauce	with	a	spoon,	
narrowing	her	eyes	through	the	steam.	
	
‘Now,’	she	says	very	slowly,	meaning	
which	is	it	to	be,	
the	rosemary	or	the	tarragon	vinegar	
for	the	salad	dressing?	
	
I	hold	my	breath,	lest	anything	
should	go	wrong	at	the	last	minute.	
But	now	it	is	really	‘Now’,	
our	time	to	sit	and	eat.	

Hugo	Williams	
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