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Pupil premium strategy statement- Redruth School 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Redruth School 

Number of pupils in school  1465 

Proportion (%) of pupil premium eligible pupils 31% 

Academic year/years that our current pupil premium 
strategy plan covers (3-year plans are recommended) 

2022/23 to 

2025/26 

Date this statement was published 14 December 2022 

Date on which it will be reviewed 13 December 2023 

Statement authorised by Alex Kettlewell, 
Headteacher  

Pupil premium lead Julie King 

Assistant Headteacher 

Governor / Trustee lead Mari Eggins 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £379,275 

Recovery premium funding allocation this academic year £96,600 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£15,000 

Total budget for this academic year £490,875 

Before completing this template, you should read the using pupil premium guide and 

the appropriate example statement available on the pupil premium page.  

Before publishing your completed statement, you should delete the instructions (text 

in italics) in this template, including this text box. 

 

https://www.gov.uk/government/publications/pupil-premium
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If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 
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Part A: Pupil premium strategy plan 

Statement of intent 

Disadvantaged pupils should have the same opportunities to succeed and 

achieve at Redruth School as their peers. 

Redruth School is committed to ensuring that all pupils, regardless of socio-economic 

background, have equal opportunities to be happy, succeed and achieve, where they 

should ‘expect the best’, and be provided ‘learning for life’. Redruth School is ambitious 

for our pupils and aims to remove barriers and provide targeted support to reduce gaps 

in attendance, attainment, and progress, and improve social mobility; overcoming the 

challenges of our peripheral, rural context and the high levels of deprivation in our 

community. We adopt a whole-school approach where all staff at Redruth School take 

responsibility for closing the disadvantaged gap. We have the highest expectations for 

our pupils through delivery of a rich, challenging, well-sequenced, broad and balanced 

curriculum, with a strong focus on improving literacy and expanding cultural capital to 

enable pupils to access their learning and fulfil their potential beyond Redruth School. 

Redruth School prides itself on high quality pastoral care to provide social and 

emotional support to our disadvantaged pupils, making positive mental health a priority.   

Redruth School must tailor support so that disadvantaged pupils make good 

progress and attainment. 

Ultimately, we want our disadvantaged pupils to make good progress and achieve high 

attainment in-line or better than their non-disadvantaged peers nationally. We 

recognise that all pupils are individuals whose needs and barriers can be varied and 

complex, and so we will use robust APDR (Assess, Plan, Do, Review) cycles to avoid 

labels and assumptions, be responsive and adaptive, and ensure that implementation 

of strategies has sustained impact. 

Redruth School will use a tiered approach to close the disadvantaged gap.   

Redruth school has adopted the EEFs (Education Endowment Foundation’s) ‘tiered 

model’ [1] and used recommendations from the EEFs Teaching and Learning Toolkit 

[2], DfE ‘menu of approaches’ [3] and other educational research to select priorities 

and evidence-informed strategies to close the disadvantaged gap: 

1) High Quality Teaching 

2) Targeted academic support 

3) Wider approaches 

The strategies outlined in this statement sit alongside covid-recovery strategies and 

have been proven to have the greatest impact on closing the disadvantage attainment 

gap and at the same time will benefit the non-disadvantaged pupils in our school. 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance-for-teachers/pupil-premium/Pupil_Premium_Guide_Apr_2022_1.0.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1066915/Using_pupil_premium_guidance_for_school_leaders.pdf
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

 

1  Disciplinary literacy/Metacognition and Self-Regulated learning 
Attainment and progress of disadvantaged pupils are generally lower 
than their peers, and most notably in English, Design Technology and 
LAP/HAP (Lower/Higher Ability Pupils) in most Ebacc subjects. Class-
room observations and teacher diagnostic assessments suggest that 
many pupils lack disciplinary literacy and metacognitive/self-regulation 
strategies to complete extended written tasks independently. 
In 2022 GCSE examinations the disadvantaged A8 score was 43.8 (A8 
Gap 3.07) and disadvantaged P8 score was -0.07 (P8 Gap 0.39 SPI). 
English -0.43, English Lit. -0.31, DT -1.19, and DT Food -0.61 (SPI).  
Nationally the disadvantaged P8 gap was 0.58 in 2019, 0.68 in 2022.  

2 Cultural capital 

Our observations and discussions suggest that disadvantaged pupils 
are less exposed to cultural experiences and background knowledge 
which hinders their access to and understanding of the curriculum, and 
their future careers and social development. 

3 Diagnostic assessment and intervention 

Our observations and discussions with teachers and middle leaders 
indicate that staff are not yet effectively identifying pupil needs, for 
example through diagnostic assessment, to adapt teaching or target 
intervention appropriately. 

4 Summer reading loss and word gap 

Accelerated reader (KS3) and NGRT(KS4) tests alongside observations 
and assessments show that disadvantaged pupils are below their 
chronological expected reading age on entry, hindering their access to 
the curriculum. This has resulted from summer reading loss and word 
gaps from a lack of exposure to tier 2/3 vocabulary at home. 

On entry to Year 7 (Accelerated Reader Autumn 2022) average reading 
age of disadvantaged pupils is 9.10 whilst non-disadvantaged pupils is 
10.9 (a gap of 11 months) and this gap widens by Year 11 (NGRT Test 
Autumn 2022) where disadvantaged pupils on average are 14.2 and 
non-disadvantaged 15.3 (a gap of 1 year and 1 month). 

5 

 

Attendance 

Our attendance data over the past 3 years, discussions with pupils and 
their families and increases in the number of pupils accessing pastoral 
support, indicate that disadvantaged pupils are experiencing more 
barriers to attendance since the COVID-19 pandemic and because of 
the current financial crisis. As a result, they have higher rates of 
absence and persistent absence than their peers, especially those with 
SEND. Barriers include financial issues, transport, lower parental 
engagement, higher SEMH (Social, Emotional and Mental Health) 
issues. Observations and assessments indicate that absenteeism is 
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negatively impacting disadvantaged pupils’ progress and engagement 
with extra-curricular activities. 

Disadvantage attendance 88.62% 2021/223 (16% gap compared to non-
disadvantaged) compared to 94.25% 2018/19 (1.48% gap)  

National 92.5%, 3.3% gap 2018/19  

6 Careers/Aspiration 

Our pathways and destinations data show that fewer disadvantaged 
pupils are studying the full Ebacc., in particular MFL and more 
disadvantaged pupils are NEET (not in education, employment or 
training) after two terms, than their peers, due to a lack of targeted 
transitions/careers education, advice and guidance, and lack of 
aspiration. 

Staying in education/employment/training:  

Redruth School disadvantaged pupils (86%) 

Redruth School all (91%), England (94%). 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1 Improved 
attainment and 
progress for all 
pupils, particularly 
disadvantaged 
pupils, with a focus 
on English. 

By 2025/26 outcomes for disadvantaged pupils will be at 
least, or better than, National for all pupils in 2022: 

• Attainment 8 score 48.7 

• Progress 8 score 0.0 

• English Language GCSE Grade 4+ 69.8%  

• Pupil Learning Experiences, Subject Learning 
Reviews, Book Scrutiny and discussions indicate that 
disadvantaged pupils have developed the 
metacognitive and self-regulated skills to successfully 
complete independent extended writing tasks. 
Improvement of homework submission of 
disadvantaged pupils, evidenced on Satchel One. 

2 To increase the 
cultural capital of 
disadvantaged 
pupils 

By 2025/26 curriculum documents (including learning 
journeys and schemes of learning), lesson observations, 
assessments, book scrutiny and staff/pupil voice demonstrate 
that cultural capital is embedded in all subjects at KS3 and 
KS4, and that this is supporting pupils progress through the 
curriculum. Disadvantaged pupils have participated in more 
cultural capital activities in the wider curriculum. 

3 Improved 
assessment of 
pupils needs 
through diagnostic 
assessment, and 

Feedback from CPD, minutes from line management/ 
department meetings and internal data, lesson observations 
and intervention records show that teaching is adapted to 
pupils/ needs and intervention is appropriately targeted and 
evaluated. 
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adaptive 
teaching/appropriate 
intervention to meet 
pupils’ needs.   

By 2025/26 there will be a reduction in the progress gap for all 
disadvantaged pupils, especially those with SEND. 

Entry and exit criteria will be established for intervention 
sessions. 

Improved engagement of disadvantaged pupils evidenced by 
a reduction of in-class behaviour incidents recorded in Satchel 
One. 

4 To achieve 
chronological 
reading ages and 
improved vocabulary 
levels for 
disadvantaged 
pupils. 

Disadvantaged pupils demonstrate improved use of 
vocabulary in oracy and extended writing by 2025/26 
(evidenced in Pupil Learning Experiences, Subject Learning 
Review, Book Scrutiny, and improved exam literacy and 
performance in internal Assessment Points/External 
examinations). 

2025/26 Reading age for disadvantaged pupils in line with 
chronological age (16.0 years) 

Disadvantaged pupils demonstrate an increased love of 
reading (pupil voice, library data, observations).  

5 To achieve and 
sustain improved 
attendance for all 
pupils, particularly 
disadvantaged 
pupils. 

Attendance rates for disadvantaged pupils in 2025/26: 

• the overall absence rate for all pupils being no more than 
3%, and the attendance gap between disadvantaged pu-
pils and their non-disadvantaged peers being reduced to 
2% or less. 

• the attendance gap between SEND/Non-SEND disadvan-
taged pupils will reduce.  

• the number of all pupils who are persistently absent will re-
duce from 2020/21 and better than National, and the figure 
among disadvantaged pupils being in-line with their peers. 

Case study evidence shows improvement in disadvantage pu-
pils’ attendance. Increase in parental engagement opportuni-
ties and parental attendance, positive parent voice.  

6 To achieve and 
sustain improved 
transition/careers 
education and 
guidance for all 
pupils, including 
those who are 
disadvantaged. 

By 2025/26 no child is left NEET. Reduction in whole-school 
NEET to be lower than National (currently 4%), with NEET % 
for disadvantaged pupils the same as those for non-
disadvantaged pupils.  

Pupil/staff voice suggest   

Case study evidence of disadvantaged students experiencing 
bespoke opportunities to raise aspiration and engaged in 
work-related learning.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 245,438 

Activity 

 

Evidence that supports this approach Challenge 
number(s) 
addressed 

Implement a 3-year 
whole school 
disciplinary literacy 
programme to 
develop disciplinary 
vocabulary and 
extended writing 
through metacognitive 
and self-regulated 
learning (EEF) 

Initial pilot with Ebacc 
subjects (Geography 
and History). 

Language and literacy provide us with the 
building blocks not just for academic success, 
but for fulfilling careers and rewarding lives. 

Literacy | EEF 
(educationendowmentfoundation.org.uk) 

Improving Literacy in Secondary Schools | EEF 
(educationendowmentfoundation.org.uk) 

+5 to +6 months 
 

Without enough language – a word gap – a child 
is seriously limited in their enjoyment of school 
and success beyond. 

word-gap.pdf (oup.com.cn) 
 

There is some evidence to suggest that 
disadvantaged pupils are less likely to use 
metacognitive and self-regulatory strategies 
without being explicitly taught these strategies. 
[…] Metacognition and self-regulation strategies 
are most effective when embedded in a school’s 
curriculum and a specific subject lesson. 

Metacognition and self-regulation | EEF 
(educationendowmentfoundation.org.uk)  

+7 months 
 

Guest Blog: A Secondary Literacy Case Study | HISP 
Research School 

GUEST BLOG: Using the EEF's… | Kingsbridge 
Research School 
 

Jean Gross, Reaching the unseen children (Chapters 
4 and 5) 

1, 4, 6 

Purchase of 
visualizers for all 
classroom  

To support the delivery 
of the whole school 
disciplinary literacy 
programme, and 

Recommendation 2: Technology can be used 

to improve the quality of explanations and modelling 

Recommendation 4: Technology has the potential to 
improve assessment and feedback, which are crucial 
elements of effective teaching. 

Using Digital Technology to Improve Learning | EEF 
(educationendowmentfoundation.org.uk) 

 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy?utm_source=/guidance-for-teachers/literacy&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/guidance-for-teachers/literacy?utm_source=/guidance-for-teachers/literacy&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://researchschool.org.uk/hisp/news/guest-blog-a-secondary-literacy-case-study?utm_source=main&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://researchschool.org.uk/hisp/news/guest-blog-a-secondary-literacy-case-study?utm_source=main&utm_medium=search&utm_campaign=site_search&search_term=literacy
https://researchschool.org.uk/kingsbridge/news/guest-blog-using-the-eefs-implementation-guidance-to-create-a-sustained-approach-to-literacy
https://researchschool.org.uk/kingsbridge/news/guest-blog-using-the-eefs-implementation-guidance-to-create-a-sustained-approach-to-literacy
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
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improve metacognition 
and self-regulation. 

Over recruitment in 
core subjects 
Employ additional 
teaching staff to 
English/Maths/Science 
departments to provide 
extra capacity and 
succession. 
Release specialist 
teachers to deliver 
curriculum in 
ELC/ESC/Nurture and 
for cover lessons. 
Reduce class sizes and 
provide 1:1 and small 
group interventions. 

International research evidence suggests that 
reducing class size can have positive impacts on 
pupil outcomes when implemented with 
socioeconomically disadvantaged pupil 
populations. 

Reducing class size | EEF 
(educationendowmentfoundation.org.uk) 

+2 months 

 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk)  

+4 months 

 

1, 4 

Development of 
cultural-capital  
CPD and curriculum 
time for middle leaders 
to develop the cultural 
capital in their subject 
intent. 

Ofsted framework 2019 “… the extent to which 
schools are equipping pupils with the knowledge 
and cultural capital they need to succeed in life.” 

Against_the_odds_report.pdf 
(publishing.service.gov.uk) 

 

Does money affect children’s outcomes? | JRF 

2 

Purchase of 
standardised tests 
(CAT4/NGRT - GL)  
Pupils are tested in 
Year 7 and again in 
Year 9 
Training for staff to 
interpret results and 
select interventions. 
 
Accelerated Reader  
 
 

GL Assessment provides teachers with vital 
insights about their pupils, in turn helping those 
pupils to do better. Geoff Barton General 
Secretary, ASCL 

Data from these tests is used to make sure that 
all our students’ needs are met through 
appropriate interventions.  

 

Evidence shows using data and information 
regarding our students is an effective way to 
support disadvantaged students. The data from 
CAT testing also allows high quality teaching for 
all and staff can be deployed effectively. 

About Us - GL Assessment (gl-assessment.co.uk) 
 

Assessment and feedback | EEF 
(educationendowmentfoundation.org.uk) 
 

https://educationendowmentfoundation.org.uk/projects-
and-evaluation/projects/accelerated-reader 

+2 months 

1, 3, 4 

Establish shared high 
expectations and 
beliefs to tackle 
disadvantage in the 
classroom  
CPD/Best Practice to 
introduce BRACES 
model (Barriers, 

There is some evidence to suggest that 

disadvantaged pupils are less likely to use 

metacognitive and self-regulatory strategies 

without being explicitly taught these strategies. 

With explicit teaching and feedback, pupils are 

more likely to use these strategies independently 

and habitually, enabling them to manage their own 

1, 3, 5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size?utm_source=/education-evidence/teaching-learning-toolkit/reducing-class-size&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size?utm_source=/education-evidence/teaching-learning-toolkit/reducing-class-size&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition?utm_source=/education-evidence/teaching-learning-toolkit/small-group-tuition&utm_medium=search&utm_campaign=site_searchh&search_term
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/997897/Against_the_odds_report.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/997897/Against_the_odds_report.pdf
https://www.jrf.org.uk/report/does-money-affect-children%E2%80%99s-outcomes
https://www.gl-assessment.co.uk/about-us/
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/accelerated-reader
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Relationships, 
Assessment & 
Feedback, Cultural 
Capital/Curriculum, 
Expectations, Self-
regulation 
&Metacognition) 

learning and overcome challenges themselves in 

the future. 
 

Metacognition and Self-regulated  

Learning | EEF  

+7 months 
 

Marc Rowlands (Addressing Educational 
Disadvantage […] The Essex Way (page 65 – 67, 75 
– 83) 
 

Jean Gross, Reaching the unseen children (Chapters 
7 and 8) 

Support teachers to 
assess in-class 
variation and close 
gaps through 
assessment and 
feedback 
CPD for class teachers 
- use of SISRA analytics 
to check progress of PP 
pupils after AP/Mock 
Exams, to target in-
class intervention. 
Introduction of 
ExPPonential strategy 
to deliver 8-week cycles 
of in-class targeted 
intervention for PP 
pupils. 

There is evidence to suggest that feedback 
involving metacognitive and self-regulatory 
approaches may have a greater impact on 
disadvantaged pupils and lower prior attainers 
than other pupils. 

 

Using Digital Technology to Improve Learning | EEF 
(educationendowmentfoundation.org.uk) 
 

Embedding Formative Assessment | EEF 
(educationendowmentfoundation.org.uk) 

+2 months 
 

Assessment and feedback | EEF 
(educationendowmentfoundation.org.uk) 
 

Jean Gross, Reaching the unseen children (Chapters 
8) 

3 

 

 

 

 

 

Targeted academic support (for example, tutoring, one-to-one support structured 
interventions)  

Budgeted cost: £ 102,719 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Everyone a Reader. 

Support weakest readers 
through focused literacy 
interventions. 

Reading recovery courses are established 
National programs with data to support 
accelerated recovery of reading to enable 
the reduction of the gap between reading 

1, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
https://educationendowmentfoundation.org.uk/guidance-for-teachers/assessment-feedback
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Identification of PP pupils for 
Fresh Start, 

Lexia and Lexonics 
interventions. Half termly review 
of AR (KS3) and NGRT (KS4) 
data. 

Recruit 1 x Literacy Support 
worker to deliver literacy 
interventions. 

and chronological ages for pupils identified 
through assessment of reading ages.  

 

Improving Literacy in Secondary Schools |  

EEF 

(educationendowmentfoundation.org.uk)  

 

Targeted in-school 
interventions 

Top up School Led Tutoring 
funding. 

Develop systems to identify and 
track pupils for targeted 
academic support: School Led 
Tutoring. Entry and Exit policy 
created.  Drop in lesson 
observations of School Led 
Tutoring Sessions. Introduce 
ExPPonential in-class 
intervention cycles. 2 pupils for 8 
weeks and Secret Advocate 
Service (SAS) Data analysis 
between AP points. 

Half termly – share 
names/photos of PP pupils (Y11 
focus) with progress/A2L issues 
in Staff Briefing 

An inclusive school removes barriers to 

learning and participation, provides an 

education that is appropriate to pupils’ 

needs, and promotes high standards and 

the fulfilment of potential for all pupils. 

Special Educational Needs in Mainstream  

Schools | EEF  

(educationendowmentfoundation.org.uk)  

1, 3, 4, 5 

Summer School  

Deliver a once-a-week summer 
school aimed at Years 6 to 9 to 
support transitions from Key 
Stage 2 – 4 and reduce summer 
learning loss.  

Numeracy and Literacy focus, 
with lunch provided and 
afternoon activity.  

4-6 x staff per week. 

There is some evidence that pupils from 
disadvantaged backgrounds can benefit 
from summer schools. Including addi-
tional non-academic activities such as 
sports, arts or cultural enrichment are 
valuable in their own right and can offer 
opportunities to pupils from low-income 
households who may not otherwise be 
able to afford them. A mix of activities 
may also help to promote engagement 
and take up of summer schools. 

Summer schools | EEF 
(educationendowmentfoundation.org.uk) 
 

Extending school time | EEF 
(educationendowmentfoundation.org.uk) 

+3 months 

 

1, 3, 4, 5, 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 142,718 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Design a system to track and 
reward good attendance of PP 
pupils 

Employment of 1 x PP support 
worker (focus on attendance 
including home visits) 

Half termly – share 
names/photos of PP pupils with 
attendance issues in Staff 
Briefing  

Reduce barriers to learning by 
providing free Breakfast and 
Homework Club 

Café 42 Cyber Phone Zone  

2 x TAs per day. 

HW Club in LRC 

1 x support staff per day 

EWO 

Improving attendance is everyone’s business. 
The barriers to accessing education are wide 
and complex, both within and beyond the 
school gates, and are often specific to 
individual pupils and families. 

Expect, Monitor, Listen and Understand, 
Facilitate Support, Formalise Support, 
Enforce 

Marc Rowlands (Addressing Educational 
Disadvantage […] The Essex Way (page 89) 
 

Working together to improve school 
attendance (publishing.service.gov.uk) 

 

Stat guidance template 
(publishing.service.gov.uk) 
 

Marc Rowlands (Addressing Educational Disadvantage 
[…] The Essex Way (page 87 - 94) 
 

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/extending-school-time 

1, 5 

Supporting SEMH (social, 

emotional and mental health), 
behaviour and attendance 

CPD to the PP KS3 and KS4 
progress leads to monitor 
attendance and behaviour of 
PP cohort, to identify pupils for 
early intervention and reward. 

 

2 x additional progress leads 
(KS3 and KS4) 

 

1 x Mental Health Lead 

Evidence suggests that children from 
disadvantaged backgrounds have, on 
average, weaker SEL (social and 
emotional learning) skills at all ages than 
their more affluent peers. These skills are 
likely to influence a range of outcomes for 
pupils: lower SEL skills are linked with 
poorer mental health and lower academic 
attainment. 
 
SEL interventions in education are shown 
to improve SEL skills and are therefore 
likely to support disadvantaged pupils to 
understand and engage in healthy 
relationships with peers and emotional 
self-regulation, both of which may 
subsequently increase academic 
attainment. 

 

Social and emotional learning | EEF 
(educationendowmentfoundation.org.uk) 

+4 months 

 

Working together to improve school 
attendance (publishing.service.gov.uk) 

5 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603947/Evaluation_of_Breakfast_Clubs_-School_briefing.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/603947/Evaluation_of_Breakfast_Clubs_-School_briefing.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1099677/Working_together_to_improve_school_attendance.pdf
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Increase extra-curricular 
provision for disadvantaged 
pupils 

Creation of central records for 
extra club attendance. 

Pupil/Parent Voice 

 

By providing physical activities free of 

charge, schools give pupils access to 

benefits and opportunities that might not 

otherwise be available to them. 

https://educationendowmentfoundation.org

.uk/education-evidence/teaching-learning-

toolkit/physical-activity 

https://educationendowmentfoundation.org

.uk/education-evidence/teaching-learning-

toolkit/arts-participation 

2, 5, 

Provide high quality transitions 

and careers advice for 

disadvantaged pupils 

Careers/Aspiration  

Additional TLR(s) made available 

to lead careers independent 

advice and guidance. 

1:1/small group PP meetings to 

prepare for option choice, work 

experience, post 16 advice 

Create Alumni programme, 

Alumni case studies visible in 

corridors/website 

Alumni talks/workshops 

Investigate opportunities for 
outreach/university visits 

Some evidence suggests that some 
pupils from disadvantaged backgrounds 
show low engagement with or have low 
expectations of schooling.  

https://educationendowmentfoundation.or
g.uk/education-evidence/teaching-
learning-toolkit/mentoring 

 

6 

Improve lines of 
communication and create 
new opportunities to increase 
engagement of PP parents 
Parental Engagement 

Parent Voice 

Review communications policy 
for PP parents 

Establish system to increase 
uptake at Parents’ 
Evenings/events  

Create positive opportunities for 
PP parents onsite e.g. coffee 
afternoons, revision evenings, 
HW support (literacy/numeracy), 
support access to wider 
community services on site 

Investigate establishing a PTA 
group (Kerens Redruth) or 
opportunity for wider community 
engagement projects 

By designing and delivering effective 
approaches to support parental 
engagement, schools and teachers may 
be able to mitigate some causes of 
educational disadvantage, supporting 
parents to assist their children’s learning 
or their self-regulation, as well as specific 
skills, such as reading. 

Parental engagement | EEF 
(educationendowmentfoundation.org.uk) 

+4 months 

Marc Rowlands, Addressing Educational 
Disadvantage […] The Essex Way (page 87) 

Jean Gross, Reaching the unseen children 
(Chapter 10) 
 

https://educationendowmentfoundation.org.uk
/education-evidence/teaching-learning-
toolkit/one-to-one-tuition 
 

Homework clubs can help to overcome 
these barriers by offering pupils the 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
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resources and support needed to 
undertake homework or revision.  

https://educationendowmentfoundation.org.uk/
education-evidence/teaching-learning-
toolkit/homework 

Financial support for material 
resources: 

- Uniform 

- Revision Guides 

- Trips and visits 

- Transport 

Pupils from lower socioeconomic 
households are less likely to be able to 
afford the cost of school uniforms. 
Schools intending to change their school 
uniform policy should therefore consider 
what provision can be made to cover the 
costs of uniform changes for 
disadvantaged pupils. 

School uniform | EEF 
(educationendowmentfoundation.org.uk) 

1, 2, 5 

Contingency fund for acute 
issues 

Based on our experiences and those of 
similar schools to ours, we have identified a 
need to set a small amount of funding aside 
to respond quickly to needs that have not yet 
been identified. 

All 

 

 

Total budgeted cost: £490,875 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 

academic year.  

To narrow the 

disadvantage gap by 

addressing inequality   

 Disadvantaged pupils at Redruth School made better 

progress than disadvantaged pupils Nationally in 2022.  

Disadvantaged pupils (52) at Redruth School achieved 

a P8 score of -0.07 in GCSE Examinations in 2022. The 

gap between disadvantaged and non-disadvantaged 

pupils is below National and has decreased to 0.38 gap. 

  

(The P8 score has increased from -0.05 in 2019) 

National disadvantaged P8 score -0.55,  

Non-disadvantaged P8 score +0.15 (0.7 P8 gap) 

All pupils receiving School Led Tutoring improved their 

progress, particularly those receiving both English and 

Maths tutoring.  

School led tutoring has made a positive impact on pupil 

progress, with those students receiving Maths only, or both 

Maths and English tuition making greater progress from 

Autumn 1 of Year 11 to final exams.  

PP pupils receiving School Led Tutoring improved their 

P8 progress by 0.38 from Autumn 1 (Assessment Point)   

School Led Tutoring P8 Score 
Improvement from 

Autumn 1 (AP) 

ENG (all) -0.356 0.420 

MATHS (all) 0.124 0.527 

BOTH (all) -0.549 0.612 

PP only (SLT) -0.130 0.380 
 

Raise attainment of 

children from low 

income families  

 The attainment of disadvantaged pupils at Redruth School 

is significantly higher than those Nationally.  

Disadvantaged pupils (52) at Redruth School achieved 

a A8 score of 43.8 in GCSE Examinations in 2022.  

National Disadvantaged A8 score 37.5, Non-disadvantaged 

A8 score 52.6 (15.1 A8 gap) 

60% achieved English and Maths GCSE Grade 4+ 

National Disadvantaged Eng. Maths 4+ 48.2% 
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Provide support 

required to improve 

attendance  

 The 2021/22 attendance gap between Pupil Premium 

and Non-Pupil Premium students at Redruth School 

(3.26%) is lower than the national gap. However, 

attendance rates are lower, and the attendance gap has 

grown since pre-COVID19. 

 

 

 

 

 

England 2020/21 FSM/E6 92.5% (7.5% absence) Non-FSM 

96.5% (3.5% absence) (4% gap) 

 PP Non-PP Gap 

2021/22 88.41% 91.67% 3.26% 

2018/18 94.25% 95.73% 1.48% 

Improve reading ages 

and comprehension in 

order to improve 

attainment and love of 

reading  

 There has been an improvement in reading age and 

comprehension in Year 9 PP students, particularly those 

completing Lexonix or Fresh Start interventions, allowing 

them to access more of their curriculum and achieve higher 

levels of attainment. However, the in 

Year 8 PP students (67), +89.3 Scaled Score improvement 

and 6 months reading age improvement. 27 Lexonix 

students made 7 months progress on average, 16 Fresh 

Start students made 5 months progress on average. 

Year 9 PP students (70) +105.5 Scaled Score 

improvement, 12 months. 9 Fresh Start students (1 year 

and 5 months) 16 Lexonix students (1 year and 1 month). 2 

Lexonix students JT 9HOU and TD 9TRE improved reading 

ages from 10.1 and 11.1 to 14.08 and 14.05 respectively in 

12 months.  

In Year 11 Cohort, 43 PP students had a reading age of 

14+ in Year 11, compared to only 35 at the start of the 

academic year. 

Provide extensive 

pastoral, social and 

emotional support for 

students who 

experience barriers to 

their learning  

 Disadvantaged students regularly access internal 

provisions including the Oasis and ESC/ELC to support 

their pastoral, social and emotional development. Here they 

are able to access their curriculum in order to progress in 

their learning whilst out of the classroom. Pupil, parent and 

staff voice recognise the pastoral care provided as a 

strength of the school.  

The ESC/ELC provision reduces the number of 

suspensions and exclusions, supporting students with 

social, emotional and behavioural support.  

Students’ wellbeing is further supported by the high-quality 

Mental Health and pastoral provision in the school and use 

of external agencies and support.  
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Offering as many 

extra-curricular and 

school experiences as 

possible in order to 

engagement students 

in their passions, 

career opportunities 

and further education 

options.  

 Lower proportion of disadvantaged pupils accessing extra-

curricular opportunities due to ongoing barriers to 

engagement. Low entry of full Ebacc (12%), in particular 

MFL amongst disadvantaged pupils, only 8% passing 

Ebacc grade 4+.  

Careers IAG  

NEET after 2 terms (2020 School Leavers) 17% 

(South West 2020 12.6%. England 11.8%) 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Education off-site 

APAs, Dreadnoughts, BF adventure, 

college partnerships, including other 

external agencies. Pupil Premium funding 

used to support pupils attending these 

additional provisions to remove the barriers 

to learning, through 1-1 working with a 

specialist counsellor or group work. This is 

behaviour intervention allows for pupils 

learning at home or at a different provision 

when they are unable to attend school.  

Addressing attendance and behaviour  

Supporting the attainment of 
disadvantaged pupils: articulating success 
and good practice  
(publishing.service.gov.uk)  

APAs, Dreadnoughts, BF adventure, 
college partnerships, including other 
external agencies. 

 

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/473974/DFE-RR411_Supporting_the_attainment_of_disadvantaged_pupils.pdf

